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Abstract

In an increasingly interconnected world, the cultivation of plurilingual 
competence has emerged as a global educational priority. Within this 
global context, Ireland has undertaken significant steps to enhance Modern 
Foreign Language (MFL) education with its formal phased introduction to 
the primary curriculum commencing the 2025/2026 school year. Prior to 
this new curriculum addition, MFL provision was offered on a voluntary 
basis through initiatives such as the Department of Education’s (DE) Say 
Yes to Languages Programme (SYLP) from the Languages Connect, Ireland’s 
Strategy for Foreign Languages in Education 2017-2026 developed in the 
context of the Action Plan for Education 2016-2019. Targeting students 
from third to sixth class (8 to 12-year-olds), this sampler module has aimed 

Irish Sign Language [ISL]) to help support the inclusion and appreciation 
of linguistic and cultural diversity in schools, communities and wider 

successful language teaching, this research explores the central question: 
How can we enhance TK and plurilingual competencies in contemporary 

study emphasizes the need for equipping teachers with the knowledge and 
skills to navigate plurilingual classrooms effectively. It also underscores 
the role of implicit TK in fostering students’ linguistic development. 
Consequently, the ‘MEGA TEACHER Framework’ was developed, identifying 
nine essential dimensions of TK and practice crucial for MFL instruction. 
The elements of this framework align closely with the objectives of the SYLP 
and the redeveloped Primary Curriculum Framework (PCF) by highlighting 
the importance of empowering teachers as leaders of linguistic and cultural 

MEGA TEACHER
Framework will help provide a roadmap to support teachers in delivering 
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Early Language Learning (ELL) (4 -12-year-olds) is widely acknowledged for its 

& Singleton, 2025). Equipping educators with the necessary pedagogical skills to 
support language acquisition in ELL may better prepare teachers to create inclusive 

Contemporary language education policies such as Languages Connect: Ireland’s 
Strategy for Foreign Languages in Education 2017-2026, the 20-Year Strategy for the  
Irish Language 2010-2030, and the Primary Language Curriculum 
contributed to a more nuanced understanding of both the strengths and the challenges 
of ELL. These developments are particularly relevant in highlighting the TK base 
required for effective MFL and additional language implementation in primary settings. 
Furthermore, guidelines such as the Céim Standards for Initial Teacher Education (2020) 
underscore the importance of TK and aim to “develop (the) pedagogical expertise of 

Teaching Council, 2020, p. 13). Similarly, The Cosán Framework for Teachers’ Learning 

subject knowledge current demonstrating an ongoing commitment to professional 

However, in pursuit of this evolving knowledge base, it seems that teachers are 
increasingly expected to move beyond the sole focus of subject matter and enhance 
their linguistic repertoires to cater to the linguistically and culturally diverse classrooms 

in both national and international literature (Little & Thorne, 2017; Shukhratova, 2025; 
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Therefore, considering how these linguistic repertoires can be developed leads to the 
following questions:

1. 

2. How do we measure satisfactory plurilingual competency amongst primary school 

3. 

Considering the infancy of this recent curriculum addition in the Irish context, this 
review investigates how the literature conceptualises and addresses the development, 

in Irish primary education. A systematic review is the most appropriate method for 
this research as it “uses explicit, systematic methods that are selected with a view 

practice and policy (Munn et al., 2018, p. 2).

plurilingualism and pluriculturalism, before examining European language policy 
and international examples in situ. It then narrows the focus to the evolution of MFL 
provision in Irish primary schools, followed by a focus on the SYLP in both English-
medium and Irish-medium schools. The review then explores the general linguistic 
context of primary education in Ireland and concludes with a discussion of the value 
of TK for the development of plurilingual competence.

Plurilingualism and Pluriculturalism

of Europe, 2007, p. 10). It also accounts for the ways in which “individual linguistic 
repertoires overlap, intersect and develop in different ways with respect to languages, 

competence’ further promotes “the emergence of linguistic awareness, and even of 
metacognitive strategies, which enable the social actor to become aware of and to 

may be interpreted as the teacher, whose role increasingly involves managing and 

An approach that seeks to “empower students intellectually, socially, emotionally, 
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The intersection of plurilingual competence and culturally responsive teaching may 
therefore offer a useful lens through which to consider emerging expectations of 
TK in the Irish primary context, particularly in light of increasingly diverse classroom 
populations and ongoing curricular reform. Recognising the value in all languages 

classrooms, and support the development of global citizenship - equipping learners 

(Niens & Reilly, 2012, p. 103).

Similarly, pluriculturalism emphasises individuals’ ability to navigate and integrate 
multiple cultural and linguistic identities, aligning with some characteristics of 
plurilingualism as outlined in the Common European Framework of Reference for 
Languages (CEFRL) (Council of Europe, 2001). Learners act as social agents to draw 
on their linguistic repertoires and cultural resources in pragmatic ways to produce 

of the PCF is timely (DE, 2023), providing “an integrated curriculum that promotes a 
participative approach to language learning and makes connections across and within 

FIGURE 1 

Roadmap to MFL learning: A continuum from primary to post-primary

As illustrated in Figure 1, Ireland’s evolving continuum for language learning begins 
with language awareness in third to fourth class (stage 3 of primary education), 



Julia Collins

5

plurilingual competence and curricular coherence, situating Irish policy within broader 
European approaches to language education.

Plurilingual Education 
While this review is grounded in the Irish context, it is framed within debates that are 
prominent across European language education. Across Europe, plurilingualism is 
promoted as a core educational value, as articulated in several key policy documents, 
including the Council of Europe’s Common European Framework of Reference 
for Languages: Companion Volume (2020), The Council Recommendation on a 
Comprehensive Approach to the Teaching and Learning of Languages (Council of the 
European Union, The Language Policy of the European Schools 

), and The European Commission’s 
Action Plan on Integration and Inclusion 2021-2027 (European Commission, 2020). 
Countries such as Luxembourg, Finland, France, Germany, and Spain (to name but a 
few), offer rich examples of plurilingualism in action and may be viewed as potential 
blueprints for Ireland’s future linguistic endeavours.

In Luxembourg, for instance, the education system is explicitly plurilingual: 
Luxembourgish, German, and French each function as languages of instruction at 

are recognised as national languages of instruction, although individual students 
typically follow one primary language stream; English and other foreign languages 
such as German and French are widely taught as additional languages through the 
curriculum, reinforcing a plurilingual ethos at the policy and curricular level (Kantelinen 

plurilingual education in line with European frameworks such as the CEFRL (Council 
of Europe, 2020). However, this emergent status presents a strategic advantage: Irish 
policymakers and educators can draw on established European frameworks - such 
as the CEFRL - while adapting them to the national contexts and aligning them with 
national curriculum reform, teacher beliefs, and classroom realities. Similarly, the council 

to language learning, while respecting national legislation and helping schools to 

p. 18). This aligns closely with the Language Policy of the European Schools
which frames plurilingual education not only as a pedagogical imperative, but also as 
a way to foster intercultural understanding and strengthen learners’ identities. In the 
Irish context, this underscores the importance of supporting schools - whether English-
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medium, Irish-medium, DEIS, Special education or culturally diverse - in tailoring 
plurilingual pedagogies to their unique student populations. National initiatives 

Ireland’s long-standing bilingual tradition offers a distinctive foundation for research-
informed, context-sensitive innovation in language education. To understand the 
trajectory of this emerging plurilingual vision, it is contextually imperative to consider 
Ireland’s own historical relationship with MFL provision at primary level as a journey 
shaped by policy shifts, discontinued initiatives, and important lessons for sustainable 
future implementation. 

MFL Provision in Irish Primary Schools

Primary education in Ireland is delivered across diverse linguistic and educational 
settings, including English-medium schools, Irish-medium immersion schools 
(gaelscoileanna), and increasingly linguistically and culturally diverse mainstream 

functions as both a core subject in English-medium schools and as the language of 
instruction in Irish-medium education. In response to shifting linguistic and educational 
realities, Ireland has had a varied history of MFL provision, including The Provision 
of Modern Languages at Primary Level Modern Languages 
in Primary Schools Initiative (MLPSI) (NCCA, 2008), and the Intercultural Education 
Strategy (DES, 2010) (see Figure 2). 

FIGURE 2

Evolution of language initiatives in Irish primary schools
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The illustration above presents a timeline of MFL initiatives in Irish primary schools 

disseminated a nationwide survey collecting data from over “1,834 primary schools 

were more likely to be taught in “scoileanna lán-Ghaeilge, multi-denominational and 

programme, later known as the Modern Languages in Primary Schools Initiative - a 
state-funded initiative under the National Development Plan (Department of Finance, 

the use of active learning approaches including drama, songs and games and by 

European orientation at the time; however, as classroom linguistic diversity increasingly 
extended beyond European languages, questions emerged regarding the adequacy 
of this framing. Alongside this evolving linguistic and cultural landscape, economic 
and budgetary pressures, together with “curriculum and school day-time constraints, 
teacher supply issues and the lack of progression between primary and post-primary 

of the initiative in 2012. 

Following the discontinuation of the MLPSI, policy attention shifted away from 
MFL provision and towards broader questions of linguistic diversity, inclusion, and 
educational equity. The Intercultural Education Strategy (IES) sought to promote 
inclusivity by addressing systemic inequalities in Irish schools, advocating for 
widespread EAL teacher education and equitable education (DES, 2010). However, 
as the IES was considered a time-bound initiative, its termination aligned with a 
predetermined timeframe and was neither extended nor renewed. 

This discontinuity in MFL provision underscores the urgent need to equip teachers 
with the necessary knowledge and plurilingual competencies to sustainably integrate 
language learning into the Irish primary curriculum. In this context, the SYLP has 
emerged as a timely and strategic initiative, reinvigorating national efforts to re-
establish MFL at primary level and respond to Ireland’s evolving linguistic landscape.

SYLP in Irish Primary schools
To date, there has been over 1,300 participating primary schools in the SYLP (Languages 

the DE recognised the need to implement a more formal and innovative approach to 
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the teaching and learning of plurilingual education, while fostering stronger alignment 
with the redeveloped Primary Curriculum Framework (PCF) (DE, 2023). As part of this 
shift, the revised Primary Language Curriculum (PLC) allocates one hour per week to 
MFL and/or ISL, aiming to support “children to progress in their language learning and 

primary divide (Figure 2). As noted by Post-Primary Languages Ireland (PPLI), the SYLP 

to promote a more cohesive and connected progression in pupils’ language learning 
trajectories throughout the 8-year primary education cycle and beyond (NCCA, 2017, 
pp. 6-14) (see Figure 1).

SYLP in Gaelscoileanna
Figure 3 illustrates the number of schools that have participated in the SYLP across the 

160 were Irish-medium (Gaelscoileanna) (PPLI, 2024).

In the broader context of Irish primary education, Irish-medium schools account 

sector (PPLI, 2024). In terms of overall programme participation, these 230 schools 

English-medium schools form the majority of primary schools nationally and of the 
approximate 1,300 English-medium primary schools in Ireland, 1,070 have taken part 

sector (PPLI, 2024). 
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FIGURE 3 

No. of participating Gaelscoileanna in the ‘Say Yes to Languages Programme’ (2021-
2024)

While English-medium schools dominate numerically and demonstrate a higher 

schools remains notable. Although the participation rate within the Irish-medium 

smaller proportion of the national primary school sector. When viewed in this context 
- that is, relative to the smaller size of the Irish-medium sector rather than individual 
school size - the extent of Gaelscoileanna participation in the SYLP is noteworthy. This 
pattern suggests a strong sectoral openness to engagement with additional language 
initiatives and plurilingual practices, despite Irish-medium schools comprising a 
minority within the national primary education landscape.

The Linguistic Context of Primary Education in 
Ireland

Ireland’s approach to language learning presents a unique case. For context, Irish, as 

language (L1) or a second language (L2), thus possessing dual linguistic identity. This 
dual role of Irish foregrounds the need for careful consideration of how other languages 
- and associated cultural knowledge - are introduced in the primary curriculum. These 

as “teacher supply, language capability, demographics, socio-political demands and 
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Furthermore, given the steady increase in the number and variety of home languages 

demographic shift, Wallen & Kelly-Holmes (2017) highlight the importance of teacher 
language awareness for teachers of emergent bilingual learners, while Finch et al. 

within classrooms and the importance of MFL implementation, teachers - when 
adequately supported in developing plurilingual competence - can facilitate both 

p. 633). As such, the concept of plurilingualism warrants further consideration in the 
planning and delivery of primary language education.

Teacher Knowledge for Plurilingual Competence

Recognising educators as active practitioners who model target language use and 
culturally responsive teaching is critical to effective MFL instruction (Wallen & Kelly-

through cultural idioms, intercultural awareness, and appropriately acknowledging the 
linguistically diverse demographics in Irish contemporary classrooms is a cornerstone 
in enhancing effective TK and plurilingual competencies (Mann & Walsh, 2017). Much 
of the contemporary understanding of TK is shaped by Shulman’s foundational work 



Julia Collins

11

FIGURE 4 

Shulman’s key domains of teacher knowledge (1987)

pedagogical frameworks such as Mathematical Knowledge for Teaching (MKT). 
Similarly, Technological Pedagogical Content Knowledge (TPACK1) has enhanced 

applied these concepts to language teaching through the Language Knowledge for 
Content Teaching (LKCT) framework, which holds particular relevance to Ireland’s 
increasingly diverse classrooms. Morton (2018) expands Shulman’s framework by 
embedding language awareness across all TK domains. This evolving conceptualization 
of TK underscores the necessity of integrating plurilingual competencies into 
pedagogical frameworks, equipping educators to navigate diverse linguistic contexts 
and provide inclusive and responsive MFL instruction.

1 TPACK - Technological Pedagogical Content Knowledge is a framework proposed by Mishra and Koehler 
(2006). It consists of “three sources of knowledge, namely, content knowledge (CK), pedagogical knowledge 
(PK), and technological knowledge (TK) as the prerequisite for understanding teachers’ knowledge of 
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Systematic Review
This systematic review aims to bridge research and practice by analysing, synthesising, 
and evaluating existing literature on TK for plurilingual competence in the MFL 
classroom, ultimately guiding effective practice in the Irish context.

Search Terms and Databases

The search terms were carefully chosen to encompass a range of related topics and 

FIGURE 5 

Boolean operators and key terms

The initial search yielded 71 records. These records were screened to ensure that they 
met the inclusion criteria of the above terms. A comprehensive literature search was 
conducted between the years 2003 and 2024 to ensure contemporary research was to 

search location/database due to the platform’s specialized educational nature and its 
extensive index of peer-reviewed journals. 

Exclusion Criteria and Screening Process

Although the initial 71 articles all included elements of MFL, TK and primary school 
environments, they were not exclusively limited to these key factors. This led to the 

appendix A).

The second wave of screening resulted in the exclusion of a further 35 studies, as 

systematic reviews to structure research questions by specifying the population under 
study, the intervention examined, and the relevant outcomes. Accordingly, studies 

underpinning this review.
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Mapping Results of Search Strategy 

FIGURE 6

 
    

Results of Systematic Review Search

uncovered in the included empirical literature. To summarise, the studies excluded 

reviewed or were related to other subjects or disciplines (see Appendix A). Similarly, 
an investigation into the languages and the format in which they were presented 
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was considered due to global accessibility (see Appendix C). Additionally, in the 
continental breakdown - highlighting the most prominent geographical areas of the 
studies - we learn that both Europe and Asia generated the most traction in relevant 

Framework illustrated the participants and key documents - such as the ‘Primary 
Language Curriculum - including draft Modern Foreign Languages’ NCCA (2024b) 
that helped the researcher reach some noteworthy outcomes as seen in Appendix D. 

insights that help frame the subsequent discussion of the research questions.

Findings and Discussion
RQ1: What are the essential domains of MFL TK and what is the knowledge gap?

The Domains of MFL TK

discussed below (see Figure 7).

FIGURE 7 

Table of MFL TK domains

Reflective and Practical TK

(2020, p. 2). The notion of extending existing knowledge as a means of effective practice, 

takes on additional co-curricular responsibilities, ultimately contributing to academic 

2012).
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which educators can evolve professionally. From a practical perspective, Cheng 
(2017) underscores the potential of Information and Communication Technology (ICT) 
and digital tools in enhancing MFL pedagogy. While acknowledging their inherent 

differences (i.e. gender and age), the theory of TPACK provides invaluable insights 
into the integration of L1 language education. 

Holistic Approaches to TK

importance of language awareness programmes and the notion of teachers themselves 

outside the expertise and experience of the teachers (should) place the responsibility 

Hosoda (2014) consolidates this notion by viewing students “as not-yet-competent 

as the teacher, one can create a supportive and empathetic learning environment 
that values the process of language acquisition and encourages students to actively 
engage without fear of making mistakes. Moreover, when teachers demonstrate error 
tolerance at the early stages of plurilingual acquisition, accuracy will subsequently 
follow in quasi-naturalistic stages. 

into the classroom and discusses the idea of integrating the teaching of culture which 
subsequently has positive effects on foreign language acquisition. 

To summarise, holistic approaches to teacher knowledge, incorporating co-learning, 

competencies in the MFL classroom and can help support educators in fostering more 
inclusive and linguistically responsive teaching. 

Metalinguistic Awareness and TK for Literacy Instruction 

TK of metalinguistics and literacy refers to the understanding of linguistic constructs 
(such as phonology, syntax, and morphology etc.) and the ability to apply this knowledge 
to develop students’ literacy and language skills. This domain is especially critical in MFL 
pedagogy where cohesion across all linguistic variables is highly valued (NCCA, 2024b). 
Therefore, teachers’ literacy and metalinguistic knowledge is pivotal for aligning 
language teaching with MFL learning objectives. For instance, Moats and Foorman 
(2003) emphasise the foundational nature of phonology and morphology and consider 
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derivation lies in the “understanding of basic language constructs and the ability to 

When referring to Irish-Medium Education (IME) contexts, Ní Dhiorbháin and Ó Duibhir 
(2022) identify a lack of explicit metalinguistic instruction, highlighting the dearth of 

(2022, p. 742) and recommend empirical-based guidance with the view to improving 
practice and informing ITE policies. Finally, Luo et al. (2020) extend this discussion 
to reading instruction, pointing to missed opportunities for linking literacy and oral 
language development. 

To conclude, a culmination of all linguistic variables should be woven into the MFL 

and Practical TK, Holistic Approaches to TK and Teacher Metalinguistic Knowledge for 
Literacy Instruction.

RQ2: How can we enhance plurilingual 
competencies of primary school teachers?

Existing studies provide valuable insights into plurilingual competence and its 
acquisition. However, Karjagdi Çolak et al. (2025) argue that “professional identity 

education environments and platforms that empower teachers to construct their 

as Ireland’s primary school teachers transition into a more linguistically diverse 

collective professional trajectories is through Cross-Sectoral Communities of Practice 

CCOP: Primary & Post-Primary School Teachers

professional development opportunities. Pritchard et al. (2010) report that secondary 
school MFL teachers supporting primary teachers through video-conferencing 
positively impacted non-specialist teachers’ linguistic and pedagogical knowledge. 
Additionally, linking primary classes with international peers provided authentic 
language experiences, enhancing both teacher and student exposure to real-world 
linguistic interactions. Pritchard et al. (2010) also claim that secondary school teachers 
recognised they had underestimated incoming students’ abilities and gained a greater 
appreciation for primary teachers’ effective classroom organization.
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MFL instruction model combines the expertise of both generalists and specialists. 
However, this approach has been largely absent in Ireland’s initial teacher education 

between primary and secondary teachers, ensuring continuity in language education 
across different stages of schooling.

Sharing Education Programme: A Blueprint for Cross-Sectoral 
Collaboration

The Sharing Education programme (SEP) in Northern Ireland (2007-2010) serves as 

partnerships and collaborative networks between students and teachers (Gallagher, 

professional development, resource-sharing, and cross-sectoral collaboration, 
offering insights into the structuring of MFL education in primary schools. As Wenger 
(2002) states, “good community design requires an understanding of the community’s 
potential to develop and steward knowledge, but it often takes an outside perspective 

students and teachers.

CCOP: Primary School Teachers and External Stakeholders

both practically and culturally with the linguistic and cultural needs of primary schools, 

al., 2023).

The Role of Gaelscoileanna in Supporting Plurilingual 
Competence

Given the longstanding role of Gaelscoileanna in language revitalization, there is 

support plurilingual education. As Ní Dhiorbháin & Ó Duibhir (2022) highlight, IME 
schools have demonstrated success in bilingual literacy instruction, yet gaps remain in 
explicit metalinguistic training. 

secondary collaboration is unfeasible, alternative models, such as partnerships between 
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frameworks that bridge the expertise of generalist and specialist teachers while 

skills necessary to support Ireland’s evolving linguistic landscape. Strengthening these 
collaborative models has the potential to sustain and enhance plurilingual education 
in primary schools, equipping both teachers and students with the tools to navigate 
increasingly multilingual environments.

In addition to internal collaboration, Irish primary schools are encouraged to engage 
external stakeholders to support MFL instruction. Heritage language speakers, migrant 
parents, educators from The Migrant Teacher Programme, and post-primary MFL 
teachers could provide invaluable expertise, offering linguistic and cultural insights 
that enrich the learning experience. Utilising such external resources can alleviate the 
pedagogical pressures of MFL implementation and create a more sustainable model 
of language instruction.

Additionally, and particularly if leveraged appropriately, Gaelscoileanna could serve as 
key facilitators in integrating plurilingual methodologies into broader primary school 
contexts. Cross-collaborations between IME and English-medium schools may provide 

language instruction and enhancing students’ exposure to diverse linguistic practices.

RQ3 - How do we measure satisfactory plurilingual 
competency amongst primary school teachers?

Measuring teachers’ content knowledge is a complex and multifaceted process, 
particularly in the domain of linguistic competence. The empirical literature suggests 
that satisfactory plurilingual competency among primary school teachers is best 
assessed through three interconnected pillars:

1. Evaluation

2. Accreditation

3. Continuous Professional Development (CPD)

Evaluation

Whole-school evaluation in professional development assesses the effectiveness and 
alignment of training initiatives in enhancing teacher competencies and instructional 
quality (DE, 2022; DE, 2023a; Teaching Council, 2016; Teaching Council, 2020). Given 
the implementation of foreign languages as part of the newly redeveloped PCF in 
2025, schools require structured evaluation processes to assess teacher preparedness 
and support their professional growth.
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Panev (2015) examined English as a Foreign Language (EFL) teachers’ perception of 
their MFL pedagogical competencies in the primary school classroom, highlighting 
concerns about inadequate preparation and the need for further professional 
development opportunities. In particular, participants expressed uncertainty regarding 

and commitment to the integration of multicultural and multilingual competence in 

absence of a merit-based system through which professional growth from entry-level 

with ongoing discussions in the Irish context regarding the recognition and support of 
teachers’ professional learning in MFL.

While resource constraints may limit direct implementation, recognising professional 
engagement - such as participation in ‘The MFL Teacher Upskilling Scheme’ 
Languages Connect (2024) - could foster a supportive culture of continuous learning. 
Encouragingly, 140 teachers participated in upskilling in a foreign language as part of 
the 2023/2024 pilot Languages Connect, (2024), demonstrating growing interest in 
professionalizing MFL instruction.

Accreditation

programmes, and institutional recognition by authoritative bodies. Participation 
in accredited training enhances professional skillsets through structured career 

of engaging with external institutions for professional development, particularly for 

In the context of Ireland’s SYLP, external collaborations could provide invaluable 
opportunities for linguistic immersion and methodological upskilling. As Ireland 
continues to expand MFL offerings at the primary level, aligning accreditation models 
with European benchmarks could further strengthen teacher competencies and 
standardize instructional quality.

Evolve

Continuous Professional Development (CPD) is a key driver of teacher effectiveness. 
Moats and Foorman (2003) found that professional development programmes 

achievement in reading.
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primary school teachers remain unclear. Ní Dhiorbháin et al. (2022) emphasise the need 
for structured training in metalinguistics and reports that “the development of explicit 
knowledge, including metalanguage, needs to be systematically planned for, taught, 

et al. suggest that “language teachers need to be supported and incentivized to 

current gaps in structured accreditation for MFL educators at the primary level create 
uncertainty about training pathways and competency benchmarks. Ní Dhiorbháin & 
Ó Duibhir (2021) also note that “shortages of language teachers in many jurisdictions 
have required generalist teachers to upskill and teach languages, thus compounding 

clearer CPD requirements for primary school teachers would enhance pedagogical 

repertoires and instructional strategies. A useful comparison can be made with post-
primary MFL teaching in Ireland, where educators must meet stringent linguistic criteria. 

language, demonstrate immersive experience in the language’s native country, and 
engage with literary texts in the target language (The Teaching Council, 2026). While 
primary education has different instructional objectives, an adapted accreditation 
framework - contextualized for younger learners - could provide valuable guidance 
for aspiring MFL educators.

In summary, satisfactory plurilingual competency among primary school teachers 
can be effectively measured through structured evaluation, formal accreditation, and 
ongoing CPD. A systematic evaluation framework would ensure that professional 
development aligns with curriculum objectives and school needs, while accreditation 
would establish clear benchmarks for teacher competency. Furthermore, embedding 
CPD as a core component of MFL teacher education would enhance linguistic 

create a sustainable model for MFL instruction in primary schools. Aligning teacher 
education with European language policies and providing structured professional 

the evolving linguistic landscape and foster meaningful plurilingual competencies in 
their classrooms.
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Conclusion

The MEGA TEACHER Framework

components of TK as seen in Figure 8 below, i.e. the MEGA TEACHER Framework, 

redeveloped PCF seen in primary schools today. The MEGA TEACHER Framework, 

dimensions of TK and practice required to enhance plurilingual competencies in Irish 
primary school classrooms. Rooted in theoretical and empirical insights, this framework 
aligns with the broader goals of the redeveloped PCF and SYLP (see Figure 8). 

FIGURE 8

The MEGA TEACHER framework

Me: Metalinguistic Knowledge: Teachers must understand key language constructs to 
support cross-linguistic connections, fostering literacy across multiple languages and 
enhancing students’ plurilingual abilities.

G.A: General Appreciation (Languages and Culture): Encouraging respect for linguistic 
and cultural diversity promotes an inclusive environment, fostering intercultural 
awareness and appreciation among students and teachers.

TPACK: Integrating digital tools enhances engagement and supports MFL instruction, 
equipping teachers with digital literacy skills for plurilingual contexts.

Evaluation (School Contexts): Systematic evaluation ensures professional development 
aligns with institutional goals, supporting sustainable language education and 
improving MFL instructional practices.
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Accreditation: 
and pedagogical competencies, fostering professional growth and ensuring high 
standards in MFL instruction.

CCOP: Partnerships between schools and external stakeholders enhance MFL 
pedagogy through shared expertise, promoting best practices and collaborative 
language learning.

Holistic Approaches: Co-learning and cultural awareness foster a supportive 
environment, encouraging a growth mindset and reinforcing teachers’ adaptability in 
plurilingual instruction.

Evolve (CPD/ITE): 
pedagogical skills whilst strengthening TK and improving plurilingual competencies 
over time.

 Encouraging self-assessment bridges theory and practice, 

Finally, the MEGA TEACHER Framework provides a structured model for equipping 
teachers with the necessary skills to promote inclusive, multilingual learning 
environments, ensuring that MFL education is sustainable, effective, and aligned with 
national curricular goals.

FIGURE 9

Illustration of Mega Teacher Framework
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