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Preface 

The Programme for International Student Assessment (PISA)1 assesses 15-year-old 

students’ knowledge in the areas of reading literacy, mathematics and science. 

Information on the achievement performance of students in Ireland in mathematics, 

reading and science is available in the report ‘Education in a dynamic world: The 

performance of students in Ireland in PISA 2022’ (Donohue, Perkins, Walsh, O’Neill, 

et al., 2023) and international reports (OECD, 2023a, 2023b). 

PISA 2022 also examined the innovative domain of ‘creativity’. Findings in relation to 

the creativity and creative thinking of students in Ireland are available in the report 

‘Cultivating creativity: What the PISA 2022 results say about creative thinking in 

Ireland’ (Donohue et al., 2024). 

This report focuses on the well-being of 15-year-old adolescents using data from 

PISA 2022 and provides a profile of the well-being of students in Ireland with 

comparisons to the OECD averages. It looks at subjective well-being, the social and 

emotional lives of students, their school-related well-being and students’ leisure time. 

Gender differences in well-being are considered across all indicators, while 

comparisons with previous cycles are made when possible. The information will 

inform well-being policies and frameworks in Ireland.  

  

 

1 https://www.oecd.org/en/about/programmes/pisa.html  

https://www.oecd.org/en/about/programmes/pisa.html
https://www.oecd.org/en/about/programmes/pisa.html
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Key Findings 

This report focuses on the well-being of 15-year-old adolescents using data from 

PISA 2022 and provides a profile of the well-being of students in Ireland with 

comparisons to the OECD averages. It looks at subjective well-being, the social and 

emotional lives of students, their school-related well-being and their time use.  

This section presents key findings grouped according to whether Ireland’s average 

was statistically significantly higher than, similar to, or lower than the OECD average 

for that indicator.3 Gender differences in well-being between males and females are 

also shown for students in Ireland and across the OECD. Additionally, trends in well-

being (improving, stable, or declining) between PISA 2018 and PISA 2022 are noted 

where data was available for both cycles. 

Higher than the OECD average 

Domain Key finding 

Growth mindset The percentage of students who presented a growth 
mindset was higher in Ireland than across the OECD-36 
countries. 

Social connection to 
parents 

Students in Ireland rated their social connection to 
parents more positively compared to the OECD-8 
average. 

Family support 
 

Students in Ireland had stronger and more positive 
bonds with their family compared to the OECD-35 
average. 

Close friends: 
Contact and parental 
acceptance 

Students in Ireland reported a greater frequency of 
contact with friends over phone, text or social media than 
their peers in OECD-9 countries. 
A greater percentage of students in Ireland reported their 
parents accepted all of their friends than across the 
OECD-9 countries. 

School safety Students in Ireland reported feeling safer at and around 
school than on average across the OECD-32 countries. 

 

 

3 The number of participating OECD countries varies across indicators, with the OECD average 
calculated based on the number of countries with valid data. The number of OECD countries with 
valid data is indicated throughout this report (for example, “OECD-7 average” shows that 7 OECD 
countries are included in the average). 



XV 
 

Domain Key finding 

Physical activity Students in Ireland were more physically active 
(‘moderate’ and ‘vigorous’ activities) compared to the 
OECD-9 average. 
Students in Ireland exercised or practised a sport before 
or after school more often compared to the OECD-37 
average. 

Working for pay The percentage of students who reported working for 
pay was significantly higher in Ireland compared to the 
OECD-37 average. 

Similar to the OECD average 

Domain Key finding 

Social connections: 
Ease of 
communication 
about worries and 
concerns 

Students in Ireland reported a similar level of ease of 
communication about worries and concerns with different 
people compared to the OECD-8 average. 

Psychosomatic 
symptoms 

Students in Ireland experienced similar levels of 
psychosomatic symptoms compared to the OECD-8 
average. 

Experienced well-
being in the previous 
day 

Students in Ireland reported similar levels of experienced 
well-being compared to the OECD-9 average. 

Emotional control Students in Ireland felt able to control their emotions to 
the same extent as the OECD-30 average. 

Stress resistance4 Students in Ireland felt able to manage their stress levels 
to the same extent as the OECD-32 average. 

Being bullied Students in Ireland were exposed to bullying behaviours 
at a similar frequency to the OECD-37 average. 

 

 

 

 

4 Stress resistance was defined as a student’s effectiveness in controlling anxiety and the ability to 
calmly solve problems.  
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Lower than the OECD average 

Domain Key finding 

Health status The percentage of students in Ireland who rated their 
health as ‘excellent’ was significantly lower than the 
OECD-7 average. 

Body image Students in Ireland reported feeling less positive about 
their body image compared to the OECD-7 average. 

Life satisfaction  Overall life satisfaction scores were lower for students in 
Ireland compared to the OECD-31 average. 
Irish students scored lower on the life satisfaction across 
domains index compared to the OECD-7 average. 

Close friends: 
Number of friends 
and time spent with 
friends 

Students in Ireland had fewer close friends compared to 
the OECD-9 average. 
Students in Ireland spent time with their friends after 
school on fewer days than students across the OECD-9 
countries. 

School safety risks5 Students in Ireland witnessed fewer safety risk events at 
school than the OECD-30 average. 
 

Student-teacher 
relationships 

Students in Ireland perceived their student-teacher 
relationships less positively than the OECD-37 average. 

Sense of belonging Reported sense of belonging at school was lower among 
students in Ireland compared to the average across the 
OECD-36 countries. 

Study for school or 
homework 

Students in Ireland spent less time studying for school or 
doing homework before or after school compared to the 
OECD-37 average. 

Work in household or 
take care of family 
members 

Students in Ireland worked in the home or looked after 
family members less frequently before or after school 
compared to the OECD-37 average. 

ICT use for leisure Students in Ireland spent less time on ICT activities for 
leisure compared to the OECD-29 average, both on 
weekdays and on weekends. 

Distress from online 
content and 
cyberbullying 

Students in Ireland reported less distress from online 
content and cyberbullying compared to the OECD-29 
average. 

 

 

5 Students reported on whether a range of events indicative of safety risks at school occurred during 
the four weeks prior to PISA testing (e.g., ‘Our school was vandalised’, ‘I saw gangs in school’). 
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Gender differences 

Domain  Key finding 

Significant gender differences 

Health status Female students were less likely to perceive their health 
as ‘excellent’ compared to males. 

Body image Female students held a less positive view of their body 
image compared to male students. 

Life satisfaction  Female students reported lower overall life satisfaction 
and had lower life satisfaction across domains index 
scores than male students. 

Social connections: 
Ease of 
communication  

Female students felt less able to communicate about 
their worries and concerns compared to male students. 

Psychosomatic 
symptoms 

Female students reported more psychosomatic 
symptoms compared to male students. 

Experienced well-
being  

For female students, experienced well-being in the 
previous day was lower compared to male students. 

Emotional control Female students felt less able to control their emotions 
compared to male students. 

Stress resistance Female students reported lower levels of stress 
resistance than male students. 

Family support Female students reported higher levels of family support 
compared to male students. 

Close friends Females reported having fewer friends and spent less 
time with their friends after school than males. 

School safety Female students felt less safe at and around school 
compared to male students. 

School safety risks Female students witnessed fewer school safety risks 
than their male peers. 

Being bullied Female students were less exposed to bullying 
behaviours compared to their male peers. 

Sense of belonging Female students reported a lesser sense of belonging 
compared to male students. 

Physical activity Female students engaged in both ‘moderate’ and 
‘vigorous’ physical activity on fewer days compared to 
male students. 

Study for school or 
homework 

Female students studied for school or did homework 
more frequently than male students. 
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Domain Key finding 

Working for pay Female students reported working for pay less frequently 
compared to males. 

Work in household or 
take care of family 
members 

Female students in Ireland worked in the household or 
took care of family members less frequently than male 
students; the gender difference was reversed for the 
OECD-37 countries. 

ICT use for leisure Females spent more time using ICT for leisure on 
weekdays and weekends compared to males; across the 
OECD-29 countries male students spent significantly 
more time compared to females on weekdays only. 

Distress from online 
content and 
cyberbullying 

Female students reported more distress from online 
content and cyberbullying than male students. 

No significant gender differences 

Growth mindset No significant gender difference in the proportion of 
students with a growth mindset. 

Social connection to 
parents 

No significant gender differences in the social connection 
to parents index. 

Student-teacher 
relationships 

No significant gender differences in perceptions of 
student-teacher relationships in Ireland; females 
reported more positive relationships than males across 
the OECD-37 countries. 

Trends for Ireland: 2018 to 2022 

Pattern Domain Key finding 

Improving  Social 
connection 
to parents 

Irish students reported an increase in their level of 
social connection with their parents between PISA 
2018 and PISA 2022. 

Improving Being bullied Fewer Irish students were exposed to bullying in 
2022 compared to 2018. 

Stable Body image Irish students’ views of their body image remained 
relatively stable between PISA 2018 and PISA 2022. 

Stable Sense of 
belonging 

In Ireland, students’ sense of belonging at school 
remained stable between 2018 and 2022. 

Declining  Life 
satisfaction  

The percentage of Irish students who were ‘satisfied’ 
with their life was lower in 2022 compared to the 
percentage reported for 2018. 
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1 Introduction 

This section provides an overview of the Programme for International Student 

Assessment (PISA) and the definition of well-being adopted by the Organisation for 

Economic Co-operation and Development (OECD). A short literature review of well-

being with a focus on evidence in the Irish context is provided. This includes 

consideration of the role of gender in well-being, as well as the impact of the 

outbreak of coronavirus disease (COVID-19) given the timing of administration of 

PISA 2022. Well-being policies and school practices implemented in Ireland are also 

summarised.  

1.1. What is PISA? 

The OECD’s PISA evaluates the skills and knowledge of 15-year-old students in 

three core domains: mathematics, reading, and science. Since its first cycle in 2000, 

PISA has been conducted every three years, and Ireland has participated in all 

cycles to date. PISA 2022 represents the eighth cycle, with the main study planned 

for 2021 having been delayed by one year to 2022 due to disruptions associated with 

the COVID-19 pandemic (e.g., lockdowns and school closures).  

Overall, in PISA 2022, there was a noticeable decline in student performance in 

many countries that may reflect the ‘shock effect’ of COVID-19 (OECD, 2023b). 

However, Ireland stood out as a high performer. The mean mathematics score of 

students in Ireland in 2022 (491.6) was significantly higher than the OECD average 

(472.4), although scores in 2022 were lower than both PISA 2018 and PISA 2012 in 

Ireland and across the OECD on average.6 

In 2022, compared to the OECD average of 475.6, Ireland's mean reading score of 

516.0 was significantly higher. The reading literacy average score in 2022 did not 

differ significantly from 2018 in Ireland, but the drop was significant for the OECD 

countries on average. For science, students in Ireland had a significantly higher 

mean score (503.8) compared to the OECD average (484.6). There was a significant 

 

6 In PISA, achievement scores were scaled when originally established so that each domain 
(mathematics, reading and science) had an OECD mean of 500 and a standard deviation of 100. 
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increase in students’ mean science scores (7.7 points) in 2022 compared to 2018 in 

Ireland, but the performance did not change significantly across the OECD on 

average. Males outperformed females in mathematics by 12.7 score points, while 

female students outperformed male students by 18.3 score points on the reading 

literacy scale. Males did score higher than females in science, but the 5.6-point 

difference was not statistically significant. More information on the results for Ireland 

is available in the report ‘Education in a dynamic world: The performance of students 

in Ireland in PISA 2022’ (Donohue, Perkins, Walsh, O’Neill, et al., 2023). 

Whilst PISA is a significant source of information on student achievement in reading, 

mathematics and science, it has also significantly widened its focus to ask more 

about students’ attitudes, beliefs and perceptions, alongside other non-cognitive 

outcomes. PISA 2022 also introduced creative thinking as an innovative domain. 

Ireland administered the creative thinking questionnaire but did not participate in the 

cognitive component of this domain. Information on students’ attitudes and beliefs 

about creativity and their engagement in creative activities both inside and outside of 

school is available in the report ‘Cultivating creativity: What the PISA 2022 results 

say about creative thinking in Ireland’ (Donohue et al., 2024). PISA has increasingly 

recognised the importance of the social and emotional lives of students and their 

well-being. Since the 2015 cycle, the OECD has commenced the collection of data 

on adolescents’ well-being. Many of the PISA participating nations are interested in 

learning about their students' life outcomes and well-being, in addition to their 

academic performance (OECD, 2019a). 

This report presents the findings from the well-being indicators included in PISA 

2022, and, where available, examines trends in well-being compared with PISA 

2018. Interpretations of the meaning of well-being and how it is conceptualised and 

measured can vary greatly (e.g., Hossain et al., 2023; Nohilly & Tynan, 2022; Pollard 

& Lee, 2003), and as such, it is important to firstly outline how PISA defines students’ 

well-being.  
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1.2. How does PISA define and measure well-being? 

A framework for the analysis of student well-being was first specified in PISA 2015, 

and it defined well‑being as:  

“a dynamic state characterised by students experiencing the ability 

and opportunity to fulfil their personal and social goals. It 

encompasses multiple dimensions of students’ lives, including 

cognitive, psychological, physical, social and material. It can be 

measured through subjective and objective indicators of 

competencies, perceptions, expectations and life conditions” 

(Borgonovi & Pál, 2016, p. 8). 

Well-being is viewed as a multi-dimensional construct that considers both outcomes 

for 15-year-old individuals, as well as the factors that may influence their future well-

being (Borgonovi & Pál, 2016). PISA defined each of the dimensions of well-being 

incorporated in its definition. The cognitive dimension of students’ well-being referred 

to students’ proficiency in academic subjects, their ability to collaborate with others to 

solve problems and their sense of mastery in school subjects. The psychological 

dimension of students’ well-being included students’ views about life, their 

engagement with school and their expectations for their future. The physical 

dimension of well-being referred to students’ health status and physical activity. The 

social dimension of well-being referred to the quality of students’ relationships with 

their family, their peers and their teachers, and students’ feelings about their social 

life in and outside of school (Borgonovi & Pál, 2016).  

Since PISA 2015, there has been refinement and development of the well-being 

domains and measures seen as necessary for students to live a happy and fulfilling 

life. PISA includes the summary indicator of life satisfaction which refers to students’ 

overall evaluation of their lives. The PISA 2018 and PISA 2022 frameworks (OECD, 

2019b, 2023c) categorise well-being into three key dimensions: self; school 

environment; and out-of-school environment.  
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• Self-related well-being encompasses how students view their health and how 

they feel about themselves and their lives across three areas: 1) Health (e.g., 

body mass, body image, exercise, sleep, health status); 2) Education and 

skills (e.g., confidence in their own abilities, self-efficacy, and satisfaction with 

their knowledge and skills); and 3) Psychological functioning (e.g., sense of 

meaning, purpose and engagement). 

• School-related well-being focuses on two main areas of interest: 1) Social 

connections (e.g., relationships with teachers and peers, school belonging, 

and negative experiences such as bullying) and 2) Schoolwork (e.g., students’ 

workload and time spent at school).  

• Well-being in an out-of-school environment consists of three components: 1) 

Social connections (e.g., students’ friendships and their relationships with their 

parents); 2) Material conditions; and 3) Leisure time (e.g., time available for 

activities and the types of activities that students engage in). 

Well-being can be measured by either objective or subjective indicators; this includes 

perceptions, affect and satisfaction (Borgonovi & Pál, 2016). For the most part, the 

well-being indicators are self-reported by students, offering them the chance to 

communicate their thoughts, feelings and future goals (OECD, 2017a). Some 

questions about health and well-being were incorporated into the main Student 

Questionnaire for PISA 2015 (OECD, 2017b) and PISA 2018 (OECD, 2019b). PISA 

2018 marked the introduction of an additional Student Well-being Questionnaire that 

could be optionally adopted by participating countries. For PISA 2022, the same 

arrangement applied with a smaller set of health- and well-being- related items being 

included in the main PISA Student Questionnaire, and further questions being 

included in the optional Student Well-being Questionnaire (OECD, 2023c).  

Relevant health and well-being items cut across the various PISA modules. PISA is 

one of the large international surveys whose data is used in the OECD Child Well-

being Data Portal and Dashboard. This dashboard is used by the public and by 

policymakers to track nations' efforts to support well-being in children. Plans were 

also initiated to use PISA data to create a ‘Happy Life Dashboard’ made up of topics 

including: academic performance, psychological well-being; agency and 

engagement; resilience; engagement in school; social relationships; study-life 

https://www.oecd.org/en/data/dashboards/oecd-child-well-being-dashboard.html
https://www.oecd.org/en/data/dashboards/oecd-child-well-being-dashboard.html
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balance; material and cultural well-being; openness and diversity; however this did 

not progress (OECD, 2024a). 

1.3. Adolescent well-being: Research evidence 

The following section provides an overview of the literature and previous findings 

pertaining to well-being in adolescence, focusing on the facets of well-being as 

conceptualised by the PISA well-being framework (OECD, 2023c), with an emphasis 

on research in the Irish context. Adolescent well-being has become a subject of 

greater focus for research and policy. This stems from an increasing emphasis on 

child and adolescent rights, as well as a growing concern over reports of declines in 

adolescent well-being (Marquez et al., 2024; Savahl et al., 2021). While well-being in 

adolescence is important as a stage in its own right, it is also related to well-being 

outcomes in later life, thus illustrating the importance of understanding and 

supporting adolescent well-being (Clark et al., 2019; Guthold et al., 2023). The 

associations between higher levels of well-being and academic achievement in a 

number of different domains also highlights the need to consider and address well-

being in the school context (McNamara et al., 2020; OECD, 2019a).  

1.3.1. Self-related well-being 

Adolescence can be a challenging time for mental health, with the onset of the 

majority of mental illnesses resting between the ages of 11 and 18 (Kessler et al., 

2005; Solmi et al., 2022). Well-being is however considered a broader and more 

holistic construct than psychological disorder (Guthold et al., 2023), represented by 

the array of well-being indicators incorporated into PISA 2022, including experienced 

well-being and psychosomatic complaints. Psychosomatic symptoms (e.g., feeling 

low, irritability or bad temper, feeling nervous, difficulties in getting to sleep, 

headache, backache, stomach ache, and feeling dizzy) are becoming increasingly 

more prevalent among Irish adolescents, with data from the Health Behaviours in 

School-aged Children (HBSC) study in 2022 revealing the highest reported 

frequencies since Ireland first participated in the study in 1998 (Schrijvers et al., 

2024). Girls report higher levels of both psychological and somatic symptoms than 

boys, with psychological complaints more commonly reported than somatic 

complaints across both genders (Cosma, Abdrakhmanova, et al., 2023; Schrijvers et 
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al., 2024). Concerningly with regards to more general well-being, research findings in 

the Irish context are converging with the international consensus that overall life 

satisfaction among adolescents has been declining (Dooley et al., 2019; Gavin et al., 

2024; Lunney et al., 2025). Notably, this decline is indicated to have commenced 

prior to the COVID-19 pandemic (Dooley et al., 2019; Marquez & Long, 2021). 

Adolescents' perceived health status, which includes both physical and psychological 

aspects, is an important indicator of general well-being and also serves as an 

important predictor of health outcomes in later life (Idler & Benyamini, 1997). Self-

rated health has also been found to be understood and applied similarly across 

genders (Zajacova et al., 2017). Among Irish adolescents, boys are significantly 

more likely to rate their health as excellent than girls (Gavin et al., 2024; McNamara 

et al., 2020; Williams et al., 2018), while self-reported health status also showed the 

strongest correlation with life satisfaction in the PISA 2022 cycle (Li et al., 2025). 

Adolescence also serves as a crucial stage for the development of body image given 

the physical changes occurring during puberty and throughout the adolescent period 

(Voelker et al., 2015). Body image has been found to be positively correlated with life 

satisfaction (Yang et al., 2025), additionally concerning for girls who reported a less 

positive body image than boys in Ireland (Dooley et al., 2019; Williams et al., 2018). 

This aligns with wider research that has consistently found that females report higher 

levels of body dissatisfaction compared to males (e.g., He et al., 2020). 

An individual’s mindset may also have the capacity to influence their sense of well-

being. For adolescents, the role of a growth mindset, namely the belief that one's 

abilities and intelligence can be developed through effort and learning, has received 

much attention (Dweck, 2006). In contrast to those with a fixed mindset who see 

their intelligence as static, meta-analyses indicate growth mindsets are related to 

lower levels of psychological distress and greater levels of coping (Burnette et al., 

2020). In PISA 2018, Irish adolescents who reported a growth mindset scored higher 

on indices of positive feelings, meaning in life, sense of belonging at school, and 

were nearly two times more likely to report being satisfied with their life than those 

with a fixed mindset (OECD, 2021a). Positive self-beliefs, such as a growth mindset, 

are also considered to be related to social and emotional skills which can support 

well-being (OECD, 2024b).  
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Adolescents who possess the skill of emotional control, capable of regulating temper 

and managing how they experience emotions, report greater feelings of self-efficacy, 

positive affect, and learning engagement (Lei, 2022; Morrish et al., 2018). Stress 

resistance, the ability to manage and adapt to stressful situations, is also associated 

with psychological well-being in adolescence (OECD, 2020a). Findings suggest boys 

have a greater capacity for stress resistance than girls, reflected in research among 

Irish adolescents where half of boys report coping well with their problems compared 

to only one-third of girls (Dooley et al., 2019).  

The importance of both interpersonal relationships and social support for well-being 

have also been widely recognised (e.g., Baumeister & Leary, 1995; Blum et al., 

2022), capable of serving as both a risk and a protective factor for well-being (Nixon, 

2021). Previous PISA cycles have shown family support and feelings of social 

connection to parents are strongly related to adolescents’ self-reported life 

satisfaction (Li et al., 2025; OECD, 2017a). Greater levels of parental support are 

also significantly associated with a range of subjective well-being indicators, 

including sense of belonging at school, self-efficacy, positive feelings, and a greater 

sense of meaning in life (Berger et al., 2024). 

Early adolescence is characterised by the development of strong peer interactions. 

Therefore, alongside parental support, peer support was also identified as an 

important predictor of adolescents’ life satisfaction in PISA 2015 (Wu & Lee, 2022). 

Adolescents who spend more time talking and meeting with friends report higher 

levels of life satisfaction (OECD, 2017a), while Irish students who report having no 

friends score significantly higher on indicators of depression risk than children with 

more friendships (Nixon, 2021). The quality of friendships is also impactful, with 

higher quality friendships associated with lower levels of loneliness and depression 

(Alsarrani et al., 2022). The vast majority of Irish students report having a number of 

positive friendships (Williams et al., 2018), and experiences of bullying remain with a 

minority of students (e.g., Denner et al., 2025).  

1.3.2. School-related well-being 

As students spend a significant amount of their time at school, aspects of the wider 

school experience may also play a role in supporting adolescent well-being. A safe 

school environment is considered important for academic success, emotional well-
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being and social development (Mori et al., 2021; OECD, 2023c). Being bullied is 

widely acknowledged as a negative and stressful experience that affects the well-

being of children and teenagers (e.g., Arseneault, 2018). While estimates of bullying 

frequency and the gender distribution of bullying vary across studies in Ireland, boys 

tend to report higher levels of physical bullying, while girls report higher levels of 

relational bullying (Gavin et al., 2024; OECD, 2017a; Williams et al., 2018). 

Beyond the family, the most significant relationships for adolescents are found in the 

school setting, including both peers and teachers. The quality of student-teacher 

relationships has been shown to be associated with self-reported adolescent well-

being (Li et al., 2025), with positive student-teacher relationships more frequently 

reported by female students and negative relationships more commonly reported by 

male students in Ireland (McNamara et al., 2020; Williams et al., 2018).  

Sense of belonging at school has also been found to have a significant association 

with Irish adolescents’ well-being (e.g., Avvisati, 2019; Dempsey et al., 2025). 

Concerningly however, it has been shown that Irish students’ sense of belonging 

markedly declines as they progress through school (Denner et al., 2025; Sloan et al., 

2024), and that students’ sense of belonging at school has also been declining over 

time (Avvisati, 2019; Denner et al., 2025; Li et al., 2025). The importance of a sense 

of school belonging is also underscored by its relationship with several other PISA 

well-being indicators, whereby a high sense of school belonging is associated with a 

growth mindset, higher quality student-teacher relationships, lower screen use, and 

less exposure to bullying (OECD, 2017a, 2021a, 2021b, 2024c). 

1.3.3. Well-being in an out-of-school environment 

Being physically active has major positive effects on both mental and physical 

health, and is positively correlated with life satisfaction (Janssen & LeBlanc, 2010; 

Pál, 2018). A systematic review has shown that physical activity levels decrease 

during adolescence, with the decline in activity for females more marked between 9-

12 years of age, and the decline for males being greater between ages 13-16 

(Dumith et al., 2011). In Ireland, significantly higher frequencies of participation in 

physical activity are seen among boys than among girls (Gavin et al., 2024; 

McNamara et al., 2020; Murphy et al., 2021). Both boys and girls in Ireland do 
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however report high levels of participation in sport and physical activity (Dooley et 

al., 2019) compared to peers in other OECD countries (OECD, 2017a). 

The relationship between screen use and the well-being of adolescents is of interest 

in the increasingly digital environment in which they find themselves. The use of 

digital technology may have a small negative impact on well-being, although this 

appears contingent on the particular digital activity and individual factors such as age 

(Dienlin & Johannes, 2020). Research points to an inverse U-shaped association 

between students’ health and well-being and social media use, with moderate use 

being linked to better well-being, and both high and low usage being linked to lower 

well-being (e.g., Bélanger et al., 2011; Boniel-Nissim et al., 2022). Approximately 

one-third of adolescents report high levels of screen use, which was found to be 

related to lower well-being amongst Irish adolescents (Dooley et al., 2019; OECD, 

2017a).  

Whilst greater access to the internet and technology offers new opportunities for 

engagement, it also potentially exposes adolescents to inappropriate content and the 

risk of cyberbullying. Exposure to inappropriate or discriminatory online content has 

been reported as upsetting by a sizeable minority of adolescents (UNICEF Innocenti, 

2025). As detailed in a systematic review of cyberbullying and adolescent mental 

health, the prevalence of cyberbullying was between 6.5% to 35.4% (Bottino et al., 

2015). The emotional responses of adolescents exposed to cyberbullying varied in 

intensity and quality but was linked to unpleasant feelings such as stress, anxiety, 

anger and sadness (Nixon, 2014). The evidence in Ireland also suggests that 

cyberbullying remains a smaller percentage of bullying experiences compared to 

more traditional forms of bullying (Dooley et al., 2019); however, the frequency of this 

type of bullying is rising (Denner et al., 2025; O'Neill & Dinh, 2015). 

1.4. Gender differences in well-being 

The existence of a gender well-being gap has been the subject of much investigation 

across countries and over time, with a general convergence of findings indicating 

women report higher negative affect and lower positive affect than men 

(Blanchflower & Bryson, 2024). While the decline in adolescent life satisfaction 

mentioned previously is reported by both boys and girls, the drop appears to be 

more severe for girls who consistently report lower life satisfaction overall from early 
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adolescence onwards (Cosma, Abdrakhmanova, et al., 2023; Marquez et al., 2024; 

Smyth & Murray, 2022; UNICEF Innocenti, 2025). Previous research in the Irish 

context further reflects this, as higher ratings of life satisfaction among adolescent 

boys compared to their female counterparts has been a consistent finding across 

many research studies, including the Growing Up in Ireland (GUI) study (McNamara 

et al., 2020), the My World Survey(Dooley et al., 2019), the HBSC survey (Gavin et 

al., 2024), and PISA (McKeown et al., 2019; OECD, 2017c). 

1.5. Impact of COVID-19 on well-being 

Given the critical developmental period that adolescence represents, the potential for 

multifaceted effects of the pandemic on the well-being of adolescents has been of 

concern (Oakley et al., 2025). Though evidence regarding the impact of the 

pandemic and resultant protective measures is mixed, the general trend indicates 

that adolescents experienced an increase in depressive and anxiety symptoms and 

a decrease in quality of life and well-being (Cosma, Bersia, et al., 2023; Viner et al., 

2022; Wolf & Schmitz, 2024). For Irish adolescents, over 50% reported pandemic-

related impacts on their mental health, and over 40% reported impacts on their 

physical health (Dooley et al., 2024). Decreased physical activity and increased time 

spent online or using social media during the pandemic were associated with 

reduced well-being in adolescents (Viner et al., 2022; Wolf & Schmitz, 2024), with 

negative effects of the pandemic particularly salient for more vulnerable adolescents 

(e.g., adolescents from less well-off families, adolescent refugees, adolescents with 

disabilities, Erikkson et al., 2023; Oakley et al., 2025). Meanwhile, social support was 

a particularly important protective factor for adolescents during the pandemic period, 

especially within parental and familial relationships (Erikkson et al., 2023). Within the 

Irish context, peer relationships and time spent with friends also appear to have had 

a positive effect on well-being throughout COVID-19 (Smyth & Murray, 2022).  

1.6. The well-being policy context in Ireland 

PISA has articulated as to why well-being is of policy significance. As governments 

work to protect the well-being of all citizens, they need to be mindful of adolescents’ 

well-being, and the role it has in determining the well-being of adults. Adolescent 
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well-being influences educational outcomes, and PISA offers data that may inform 

policies and initiatives aimed at promoting their well-being (Schleicher, 2015).  

In Ireland, promoting the well-being of students is a key focus in schools, with the 

Department of Education and Youth emphasising its role in enabling children to 

achieve their full potential. This is promoted through various policies and frameworks 

and achieved through a combination of curriculum-based learning, a positive school 

environment, and a variety of initiatives designed to support students' academic, 

physical, mental, emotional, social and spiritual development. A brief overview of 

each is provided. 

1.6.1. Well-being policies in Ireland 

At the wider policy level, the government of Ireland has a strong focus on the 

promotion of well-being. Launched in 2021, the ‘Well-being Framework for Ireland’ 

(Department of the Taoiseach, 2021; National Economic & Social Council, 2021) is a 

cross-government initiative that aims to improve the understanding of people's 

quality of life and inform policy decisions. The framework is structured around 11 

dimensions of well-being: subjective well-being; mental and physical health; 

knowledge and skills; environment, climate and biodiversity; safety and security; 

housing and local area; community, social connections and cultural participation; 

work and job quality; civic engagement and cultural expression; time use; and 

income and wealth. Other government policies such as ‘Healthy Ireland: A 

framework for improved health and well-being 2013 – 2025’ (Department of Health, 

2013) also aim to promote the physical and mental health and the well-being of the 

whole population. The ‘Young Ireland: National Policy Framework for Children and 

Young People 2023-2028’ recognises well-being as a key indicator of success as a 

society (Government of Ireland, 2022, 2023). The Children and Young People’s 

indicator set includes well-being outcomes that are published as the ‘State of the 

Nation’s Children’ reports (Department of Children Equality Disability Integration and 

Youth, 2024).7 

 

7 For a more detailed chronology of the development of well-being policies in Ireland, see Nohilly and 
Tynan (2022). 
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In terms of the school context, guidance on how post-primary schools can promote 

mental health and well-being was first introduced at post-primary level with the ‘Well-

being in post-primary schools: Guidelines for mental health promotion and suicide 

prevention’ (Department of Education and Skills et al., 2013). The Government 

published the ‘Better Outcomes, Brighter Futures: The National Policy Framework for 

Children and Young People 2014-2020’ (Department of Children and Youth Affairs, 

2014) aimed at improving outcomes for children and young people (aged 0-24 

years). Improving all aspects of health and well-being, with an emphasis on 

encouraging healthy behaviour and good mental health, were among the key 

outcomes. Tracking of progress towards these outcomes showed that the 

percentages of young adults with positive perceived mental health and well-being 

was lower in 2021 compared to 2015 (Department of Children and Youth Affairs, 

2022).  

The promotion of well-being was also targeted for DEIS schools within the ‘DEIS 

Plan 2017’ (Department of Education and Skills, 2017) with expanded provision by 

the National Educational Psychological Service (NEPS) to include initiatives (e.g., 

Incredible Years Teacher Programme) aimed at enhancing school capacity to 

promote social and emotional skills in students.  

Of particular relevance to schools is the Department of Education’s dedicated 

‘Wellbeing Policy Statement and Framework for Practice 2018-2023’ (Government of 

Ireland, 2019), which provides guidance and a framework for schools to promote 

well-being. The policy recognises that well-being is multifaceted as illustrated with 

the use of the World Health Organization (WHO) definition:  

“Well-being is present when a person realises their potential, is 

resilient in dealing with the normal stresses of their life, takes care of 

their physical well-being and has a sense of purpose, connection 

and belonging to a wider community. It is a fluid way of being and 

needs nurturing throughout life.” 

(Government of Ireland, 2019; World Health Organization, 2001). 
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The relationship between student performance and well-being is underscored: 

“children and young people learn more effectively and have better academic 

outcomes if they are happy in their work, believe in themselves and feel 

acknowledged and supported in their schools” (Government of Ireland, 2019, p. 8). 

The framework views well-being as both a facilitator of learning and a result of 

learning and suggests that the promotion of well-being should extend to every facet 

of teaching and learning. It recognises the role that schools may play in both 

educating students about well-being and supporting student well-being by reducing 

school-based risk factors and enhancing school-based protective factors. Within the 

school setting, risk factors for well-being include disengagement, absenteeism, 

isolation and alienation, bullying and relationship difficulties, low achievement, 

cultural differences, and poor connection between family and school. Protective 

factors for well-being include positive relationships with peers and teachers, a sense 

of belonging, security and connectedness to school, opportunities for social and 

emotional learning, fostering expectations, recognising contributions, effort and 

achievement and protocols and support systems that proactively support children 

and their families. Four areas of well-being promotion are considered key: culture 

and environment; curriculum; policy and planning; and relationships and 

partnerships. However, this framework also emphasises the well-being of children 

and young people as being a shared responsibility, and not the sole responsibility of 

the school. The Department of Education and Youth has initiated a review of the 

‘Wellbeing Policy Statement and Framework for Practice 2018-2023’ (Government of 

Ireland, 2019), which will include broad stakeholder engagement to plan for a revised 

well-being strategy for schools and to build on the work that has been done to date, 

to be introduced in 2026. 

A whole-school approach to the promotion of well-being, involving all staff, students, 

and parents and guardians in creating a positive and supportive learning 

environment, is recommended. Schools are required to use the six-step school self-

evaluation (SSE) process to review and develop their well-being practices ensuring a 

continuous improvement cycle by 2025 (Department of Education, 2022a) and 

reflecting the quality standards of the ‘Looking at Our School: A Quality Framework 

for Post Primary Schools’ (LAOS, Department of Education, 2022b; Department of 

Education and Skills, 2016). In a recent qualitative assessment of the ‘Well-being 
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Policy Statement and Framework for Practice 2018-2023’, stakeholders including 

policymakers, school leaders, teachers, students, parents, and academics, 

acknowledged the positive aspects of the policy but also noted challenges with its 

implementation. These included limited school resources, competing demands on 

teachers’ time, resistance to change and a greater need for professional 

development and training for teachers and school leaders in well-being. Areas for 

improvement included more partnerships between schools and mental health 

services and the need for evaluation of the framework (Dempsey & McCoy, 2024). 

A process of evaluation of the whole-school promotion of well-being in post-primary 

schools has been initiated by the Inspectorate of the Department of Education 

(Department of Education, 2025).  

1.6.2. School practices and the curriculum 

Schools are seen to have a role in both fostering and enhancing students' 

understanding of well-being, as well as facilitating their own well-being. Schools are 

encouraged to create a positive school environment characterised by mutual respect 

and care.  

Well-being has been integrated into the curriculum at all levels of the education 

system. The psychological and physical well-being of babies, toddlers and young 

children is a key theme of ‘Aistear: The early childhood curriculum framework’ 

(Government of Ireland, 2024). Within the ‘Primary Curriculum’, ‘Being Well’ is 

included as a key competency (NCCA, 2023), while at post-primary level, the reform 

of the Junior Cycle included the introduction of well-being as an area of learning 

across the three years of the Junior Cycle. Increased curricular time for well-being 

education in the form of Physical Education (PE) and SPHE was also embedded in 

the revised Junior Cycle (Department of Education, 2015). Well-being is also part of 

the key competencies in Senior Cycle (NCCA, 2024a) and features as a core strand 

of the Senior Cycle Curriculum Specification for Social Personal and Health 

Education (SPHE) (NCCA, 2024b). 

Integrating well-being into the curriculum aims to support children's resilience, 

positive mental health, and growth into self-assured, content, and healthy adults. The 

‘Junior Cycle Well-being Guidelines’ were introduced in 2017 and revised in 2021 

(NCCA, 2017, 2021). The aim is to develop a sense of personal values and moral 
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decision-making, promote active citizenship skills, encourage students to live 

sustainably and to teach them to safeguard their well-being. It suggests that 400 

hours of time-tabled learning on well-being are scheduled for all students over the 

three years. Six indicators of students’ well-being are identified in the guidelines as 

follows: Active (students' involvement in physical activities, engaging in learning, and 

taking an active role in their lives); Responsible (students' ability to fulfil their 

obligations, make responsible choices, and understand the consequences of their 

actions); Connected (the importance of students feeling connected to their school, 

family, friends, community, and the wider world); Resilient (students' ability to bounce 

back from adversity, cope with challenges, and develop coping skills); Respected 

(students' understanding of respect for themselves and others, including valuing 

diversity and promoting positive relationships) and Aware (students' understanding of 

their own thoughts, feelings, behaviours, and how they impact others, as well as 

being aware of their own values and making informed decisions) (NCCA, 2021). 

Schools are recommended to engage with multiple stakeholders such as parents, 

teachers and students to plan how well-being measures can be improved. Schools 

have freedom to plan a programme comprising a selection of subjects, short courses 

and other learning experiences that meet their students’ needs and interests. Well-

being programmes can be linked to existing courses such as Civic, Social and 

Political Education (CSPE), Physical Education (PE), and SPHE; guidance-related 

learning; school-developed short courses; special well-being events and initiatives 

and other extra-curricular learning. Each student’s well-being activities are reported 

on their Junior Cycle Profile of Achievement (NCCA, 2017). 

An anti-bullying strategy ‘Cineáltas: Action Plan on Bullying’ outlines the goals and 

steps to tackle bullying in schools (Department of Education, 2022c). It focuses on 

well-being in terms of fostering a positive and inclusive school culture and 

environment (e.g., statements of the schools’ culture and values, school support 

teams and with well-being promotion embedded in SSE), curriculum (e.g., training 

for teachers and school leaders on bullying, additions to the Junior Cycle SPHE 

programme); policy and planning (e.g., anti-bullying procedures for schools, 

oversight of bullying data and implementation of the plan); and relationships and 

partnerships (e.g., interagency work with Department of Health and NEPS to 

promote well-being). An implementation plan for the bullying strategy is also in place 
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‘Cineáltas: Action plan on bullying implementation plan 2023-2027’ (Department of 

Education, 2023a) and anti-bullying procedures ‘Bí Cineálta: Procedures to prevent 

and address bullying behaviour for primary and post primary schools’ have been 

rolled out in schools (Department of Education, 2024a). In addition, FUSE is an anti-

bullying and internet safety programme of lessons and resources for primary and 

post-primary schools in Ireland (DCU Anti-Bullying Centre, 2025). 

There are various resources, such as the emotional well-being activities for Junior 

Cycle SPHE (HSE & Department of Education & NEPS, 2023a, 2023b, 2025), 

training, and support networks available to schools to help them implement well-

being initiatives, including those from OIDE (Oide, 2025), the NEPS (NEPS, 2025), 

the Health Service Executive (HSE, 2024) and other organisations. Recent 

developments include Neart the national programme of well-being resources and 

training for post-primary schools (Jigsaw/NEPS - Department of Education & Youth, 

2025). The inspectorate of the Department of Education and Youth regularly 

conducts evaluations of school practices across a range of areas including well-

being (Department of Education and Youth, 2025a).  

1.7. Overview of the report 

The complex and interconnected nature of adolescent well-being is highlighted by 

the breadth and scope of the research and policy as outlined. In line with PISA’s 

ambition to provide benchmarks of student well-being across the OECD that inform 

policy, this report aims to profile the well-being of students in Ireland with 

comparisons to the OECD averages. Gender differences in well-being are 

considered across all areas while trend analysis is done where possible. Chapter 2 

provides a brief overview of the PISA methodology as well as an overview of the 

analytical approach to this report. Chapter 3 examines the subjective well-being of 

students including body image, life satisfaction and psychosomatic symptoms. 

Chapter 4 focuses on the social and emotional characteristics of students and their 

social relationships. Chapter 5 looks at students’ school-related attitudes and 

feelings and school policies for well-being. Chapter 6 examines students’ time use 

and information and communications technology (ICT) practices for leisure. Chapter 

7 discusses the main findings in relation to other research evidence and relevant 

policy. 

https://oide.ie/post-primary/home/wellbeing/
https://www.gov.ie/en/department-of-education/collections/national-educational-psychological-service-neps-resources-and-publications/#wellbeing
https://www.hse.ie/healthandwellbeing/
https://jigsaw.ie/neart/
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2 Methods 

This chapter provides a brief description of PISA, its design and methodology and 

includes information on PISA 2022 and PISA 2018, the data of which are used in the 

context of this report. More detailed information on the implementation of PISA 2022 

is available in Ireland’s national report (Donohue, Perkins, Walsh, O’Neill, et al., 

2023), and in the OECD’s technical report (OECD, 2024d). An overview of the 

analytical approach to this report, and a guide to understanding the PISA indices are 

also provided. 

2.1. PISA in Ireland  

The OECD’s PISA evaluates the skills and knowledge of 15-year-old students in 

three core domains: mathematics, reading, and science. In Ireland, PISA is 

undertaken by the ERC, as an agent for the Department of Education and Youth. It 

follows the technical standards and frameworks set out by the PISA governing body 

(OECD, 2020b, 2023c, 2024d). The PISA main study in 2021 was delayed by one 

year to 2022 due to disruptions associated with the COVID-19 pandemic (e.g., 

lockdowns and school closures). In 2022, the administration in Ireland also changed 

from spring to autumn to help reduce the burden on schools as they reported a 

particularly busy school calendar during the spring. Similar to previous cycles, PISA 

2018 was administered in Ireland in spring 2018. In each participating country, a 

representative sample of students is selected to take part. 

2.2. Who took part in PISA 2018 and PISA 2022? 

Table 2.1 presents information on the number of countries participating in PISA, 

along with the number of participating students, schools, and achieved response 

rates in the last two PISA cycles in Ireland. PISA applies strict requirements for 

school and student response rates to ensure accurate and comparable results 

across countries (OECD, 2020b). However, due to the COVID-19 pandemic, student 

response rates declined between 2018 and 2022, resulting in a smaller sample size 

in 2022 despite an increase in the number of selected schools. 
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Table 2.1 - Countries/economies participating in PISA 2018 and PISA 2022 and 
the response rates for Ireland 

 PISA 2018 PISA 2022 

Overall   

 Total number of countries/economies 79 81 

 OECD countries/economies 37 37 

Ireland   

Schools   

 Number of schools 157 170 

 School response rate 100% 100% 

Students   

 Number of students 5,577 5,569 

 Student response rate 86.5% 76.8% 

Gender   

 Females 49.8% 48.7% 

 Males 50.2% 51.3% 

 

Ireland met the required school response rate in PISA 2022, but the student 

response rate (76.8%) fell below the minimum threshold of 80%. A non-response 

bias analysis indicated that achievement estimates for Ireland may be slightly 

inflated - by approximately eight to nine points - compared to a scenario where all 

sampled students had participated. This upward bias was more pronounced among 

male students and students attending DEIS schools (Donohue, Perkins, Walsh, 

Delaney, et al., 2023). Given this potential for bias, it is essential to interpret the PISA 

2022 results for Ireland with appropriate caution.  

2.3. Contextual data 

PISA collects extensive background and contextual information through a range of 

questionnaires. In addition to cognitive tests, PISA collects data on students’ beliefs, 

attitudes, feelings, and behaviours, with an increasing focus in recent cycles on 

student well-being. The ‘PISA 2022 Assessment and Analytical Framework’ outlines 

the measures, theoretical foundations and rationale for including these items (OECD, 

2023c).  

This report examines student well-being independently of achievement outcomes, 

drawing on data from both PISA 2018 and PISA 2022. PISA 2018 marked the first 

administration of the Student Well-Being Questionnaire, a 10-minute survey on 
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students’ health, life satisfaction, social connections, and activities in and outside of 

school (OECD, 2019c). In PISA 2018 nine countries/economies (three OECD 

member countries) chose to administer this optional well-being questionnaire 

including Ireland.8  

In PISA 2022, Ireland again administered the Student Well-Being Questionnaire, 

along with 14 other countries/economies (nine OECD member countries).9 The 

questionnaire included students’ ratings of health, body image and relationships with 

friends and family (OECD, 2024d). 

This report also incorporates data from the separate PISA Student Questionnaire, 

which contains a smaller set of health- and well-being-related items (e.g., life 

satisfaction, sense of belonging, bullying, and online activities).  

In both cycles, school principals completed a questionnaire on school management, 

organisation, and the learning environment. In Ireland, the School Questionnaire 

additionally included items on school well-being policies, which are also relevant for 

this report.  

The timing of PISA 2022 should be borne in mind when interpreting results within this 

report. It is likely that students’ well-being may have been impacted by their 

experiences of the COVID-19 pandemic. 

2.4. Understanding the PISA indices and analyses in 

this report 

• PISA indices: Students’ responses to some questionnaire items were combined 

by the OECD to make indices. For instance, students’ ratings of their agreement 

with six statements (e.g., ‘I feel like I belong at school’, ‘I feel lonely at school’) 

were scaled into the index of ‘Sense of belonging’. When interpreting PISA indices 

readers should note that these have been standardised to have an OECD mean 

 

8 In PISA 2018 nine countries administered the well-being questionnaire. OECD member countries: 
Ireland, Mexico and Spain; Partner countries: Bulgaria, Georgia, Hong Kong (China), Panama, 
Serbia, United Arab Emirates. 
9 In PISA 2022 15 countries administered the well-being questionnaire. OECD member countries: 
Costa Rica, France, Hungary, Ireland, Mexico, Netherlands, New Zealand, Slovenia and Spain; 
Partner countries: Brazil, Hong Kong (China), Macao (China), Panama, Saudi Arabia, United Arab 
Emirates. 
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score of around 0 and a standard deviation of 1 in the year when the index was 

first introduced (OECD, 2024d). In some instances, the OECD mean will be above 

or below 0 meaning that the OECD average has changed since the index was first 

introduced (either due to changes in students’ responses and/or changes in the 

number of OECD countries included in the analysis).  

A PISA index score of 0 indicates that a student’s or country's average response is 

the same as the average for all participating OECD countries. A positive score 

means a respondent answered more favourably, or performed better, than the 

OECD average. A negative scale score does not imply that a student responded 

negatively to the items in the scale. Rather, it means that the student is below the 

OECD average. For example, negative values for Irish students on an index do 

not necessarily indicate negative attitudes (or beliefs or any other measured 

property). Instead, they suggest that Irish students, on average, hold less positive 

attitudes compared to their peers in other OECD countries.  

• OECD averages: Mean scores for Ireland and the OECD averages are presented 

throughout the report.  

For the estimation of the OECD average, the mean estimates from each OECD 

country are used. This approach ensures that neither sample size nor population 

size influences the calculation; each country contributes equally to the overall 

average. 

For some countries, data was not available for specific indicators, or specific 

categories did not apply. The number of participating OECD countries varies 

across measures, and OECD averages are calculated based on the number of 

countries with valid data. In this report, the number of OECD countries with valid 

data is indicated (for example, “OECD-7 average” shows that 7 OECD countries 

are included in the average). Footnotes provide more information on the specific 

countries included in these OECD averages.  

• Trend analyses: A small number of scales in PISA 2022 were linked to the scale 

used in PISA 2018, allowing for trend analysis across cycles – trend analysis is 

conducted only for those scales. 

Some items, although administered in both the 2018 and 2022 cycles, were not 

treated as trend. Nevertheless, student responses from both cycles are included 
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in this report. Comparisons across cycles for these items should be interpreted 

with caution. 

In analyses involving data from the PISA 2018 cycle, only the averages for Ireland 

are compared. The OECD averages for these trend items are not reported as the 

inclusion of a consistent set of OECD countries would reduce the number of 

countries to a very small set of OECD countries. 

• Standard errors (SE): The estimates (e.g., mean scores and percentages) 

presented in this report are based on the sample of pupils who participated in 

PISA. It is unlikely, however, that the ‘true’ population value (for example, the 

mean sense of belonging of Irish students) would be identical to the estimate 

derived from the sample of students participating in PISA. Some degree of 

variation, or sampling error, is therefore expected. Thus, each estimate is 

accompanied by a standard error, which indicates how precisely the sample-

based estimate reflects the true population value. With a similar sample and 

assessment design, the true figure would be expected to fall within a range of 

approximately two standard errors above or below the estimate about 95% of the 

time. In order to compare two or more estimates, standard errors of the difference 

between those estimates were also estimated. 

• Statistical significance: Tests of statistical significance were conducted by 

computing a t-statistic (based on the difference in the estimates [e.g., means or 

percentages] between the two groups and the standard error of the difference), 

which was compared to a critical value of t, using 80 degrees of freedom. Findings 

are considered statistically significant if p < .05, meaning that a difference of a 

given magnitude between two groups is less than 5% likely to occur if the 

relationship were not real.  

When comparing average scores for Ireland with the OECD, a correction to the 

standard error of the difference was made to account for the fact that Irish scores 

are part of the OECD average (i.e., the two samples are not independent and the 

two means also have common cases).  

The use of the term “significant/significantly” in this report refers to statistical 

significance. 

No adjustments for multiple comparisons were made to the reported p-values in 

this report. Readers’ informed judgment should be used in the interpretation of 
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differences, as a statistically significant difference is not necessarily meaningful in 

practice or has substantive implications for policy or practice.  

Results of statistical significance testing are shown in the Appendix tables for each 

of the results chapters. 

• Weights and plausible values: Appropriate sample and replicate weights, as 

well as plausible values were used in the analysis to provide accurate estimates of 

the statistics and their standard errors. 

• Charts and tables: Simplification of the results has been implemented for 

individual questionnaire items by collapsing response categories to highlight 

patterns of the results (e.g., ‘agree’ and ‘strongly agree’ combined to 

‘agree/strongly agree’).  

• Rounding: In some cases, due to rounding, percentages do not always add to 

100. All standard errors have been rounded to two decimal places, with values 

smaller than 0.01 being presented as <0.01. 

• Software: The IEA International Database Analyzer V5.0.5, a software 

programme specifically designed for large-scale educational assessments with 

clustered samples, was used for analyses (IEA, 2025). 
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3 Subjective Well-being 

This chapter will focus on student outcomes from both the main PISA student 

questionnaire and optional well-being questionnaire. Students’ subjective ratings of 

health, body image, life satisfaction, social connections, psychosomatic symptoms 

and experienced well-being are considered. Potential gender well-being gaps are 

examined for each of these indicators. Findings include trend analyses for body 

image and life satisfaction, two well-being indicators where the scale used in 2018 

was linked to the scale used in 2022, allowing for comparisons across cycles.  

3.1. Health 

Students were asked to provide a rating of their health. Perceived health measures 

an individual’s subjective opinion of their health. The reference is to health in general 

rather than the present state of health. It is not intended to measure health problems. 

In general, students rated their overall health favourably, with over 80% in Ireland 

and the OECD rating their health as either ‘good’ or ‘excellent’ (Figure 3.1).10 Very 

few students reported ‘poor’ health (Ireland: 1.9%; OECD-7: 2.2%). A significantly 

lower percentage of students in Ireland rated their health as ‘excellent’, compared to 

the OECD-7 average, while significantly more students rated their health as ‘good’ 

than on average across the OECD-7 countries.11 No significant differences between 

Ireland and the OECD-7 were observed in the percentages of students who reported 

having ‘fair’ or ‘poor’ health. 

 

 

 

 

 

 

10 OECD averages include seven countries: Ireland, Hungary, Mexico, Netherlands, New Zealand, 
Slovenia and Spain. 
11 The use of the term “significant” in this report refers to statistical significance. 



24 
 

Figure 3.1 - Students’ ratings of their health: Percentages in Ireland, the OECD-
7 and by gender 

 
PISA 2022 dataset (WB150). 
 

Gender differences were also evident in the overall health ratings. The percentage of 

males who rated their health as ‘excellent’ was significantly higher compared to 

females in Ireland (43.8% vs 27.9%) and across the OECD-7 countries (47.4% vs 

28.3%). Significantly more female students rated their health as ‘fair’ compared to 

males in both contexts. 

3.2. Body image 

Body image is a combination of the thoughts and feelings that students have about 

their body. Students’ reports of their agreement with five statements about their body 

image (e.g., ‘I like my look just the way it is’, ‘I like my body’) with four substantive 

response options (‘strongly disagree’, ‘disagree’, ‘agree’, ‘strongly agree’)12 were 

scaled into the index of ‘Body image’. Higher scores on this index reflect a more 

positive body image.  

Students in Ireland had a body image mean score of -0.22, which indicates a 

statistically significantly less positive view of their body image compared to the 

 

12 An additional response option ‘I don’t have an opinion’ was recoded as missing prior to index 
scaling. 
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OECD-7 average (Figure 3.2).13 Female students reported significantly lower body 

image than their male peers in Ireland and across the OECD-7 countries. In Ireland, 

the gap (0.59 points) was slightly larger than for the OECD-7 countries (0.51 points). 

Figure 3.2 - Mean scores on the ‘body image’ index: Ireland, the OECD-7 and 
by gender 

 
PISA 2022 dataset (BODYIMA Index). 
 

The PISA 2022 body image scale was linked to the scale in PISA 2018, facilitating 

comparisons between the two cycles for Irish students. The mean index score for 

students in Ireland did not significantly differ across the two PISA cycles (2018:         

-0.21; 2022: -0.22). For both cycles, students in Ireland reported lower scores on the 

body image index than the OECD-7 average. Gender differences in body image 

were also evident for students in Ireland in both cycles, with significantly lower body 

image scores reported by females (2018: -0.47; 2022: -0.52) compared to males 

(2018: 0.07; 2022: 0.07). 

Figure 3.3 shows the statements presented to students to form the body image 

index. In PISA 2022, students in Ireland were marginally less likely to ‘agree/strongly 

agree’ with four of the five statements (e.g., ‘I like my look just the way it is’; ‘I am not 

concerned about my weight’) compared to the OECD-7 averages. Students in 

 

13 OECD averages include seven countries: Ireland, Hungary, Mexico, Netherlands, New Zealand, 
Slovenia and Spain. 
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Ireland were slightly more likely to ‘agree/strongly agree’ with the statement ‘I 

consider myself to be attractive’ compared to the OECD-7 average (49.1% and 

48.7%, respectively). 

Figure 3.3 also presents the comparisons between 2018 and 2022 for students in 

Ireland on the body image scale. Fewer students in PISA 2022 ‘agreed/strongly 

agreed’ that they liked the way their clothes fit (3.0 percentage point difference), liked 

their body (3.2 percentage point difference) or liked their look just the way it is (2.7 

percentage point difference) compared to PISA 2018. There was a 4.3 percentage 

point increase in the proportion of Irish students who ‘agreed/strongly agreed’ with 

the statement ‘I consider myself to be attractive’ in 2022 compared to 2018.  

Figure 3.3 - Percentages of students who 'agreed/strongly agreed’ with the 
body image items: Ireland (2018, 2022) and the OECD-7 (2022) 

PISA 2022 & PISA 2018 datasets (BODYIMA Items).  
*Some items, although administered in both the 2018 and 2022 cycles, were not treated as trend.  
Comparisons across cycles for these items should be interpreted with caution. 
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3.3. Life satisfaction  

Students provided two reports of their life satisfaction. Firstly, they were asked a 

single question of: ‘How satisfied are you with your life as a whole these days?’ on a 

scale from 0 (not at all satisfied) to 10 (completely satisfied).14 In general, students in 

Ireland were satisfied with their life, however, their ratings were significantly lower 

than the OECD-31 average (Figure 3.4).15 Although the differences were small, there 

were significant gender differences in life satisfaction ratings. Female students 

reported significantly lower life satisfaction than male students in Ireland (0.6 point 

difference). A similar pattern was observed for the OECD-31 countries (0.9 point 

difference). The mean life satisfaction score for students in Ireland was significantly 

lower in PISA 2022 (6.6) compared to PISA 2018 (6.7).  

Figure 3.4 - Mean life satisfaction scores: Ireland, the OECD-31 and by gender 

 
PISA 2022 dataset (ST16Q01NA). 
 

Students who scored between 0-4 were categorised as ‘not satisfied’; students with 

scores of 5-6 were categorised as ‘somewhat satisfied’; students with scores of 7-8 

were categorised as ‘moderately satisfied’; and students with scores of 9-10 were 

 

14 An index is not available for life satisfaction as it is a single item. 
15 OECD averages include 31 countries: Austria, Chile, Colombia, Costa Rica, Czech Republic, 
Denmark, Estonia, Finland, France, Germany, Greece, Hungary, Iceland, Ireland, Italy, Japan, Korea, 
Latvia, Lithuania, Mexico, Netherlands, New Zealand, Poland, Portugal, Slovak Republic, Slovenia, 
Spain, Sweden, Switzerland, Türkiye and the United Kingdom. 
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categorised as ‘very satisfied’ (Figure 3.5). The percentage of students who indicated 

that they were ‘satisfied’ with their life (7-10 points) was significantly lower in Ireland 

(58.7%) compared to the OECD-31 average (61.4%). For students in Ireland, the 

percentage who were ‘satisfied’ with their life was significantly lower in PISA 2022 

(58.7%) compared to PISA 2018 (61.4%). 

Figure 3.5 - Students’ life satisfaction categories: Percentages in Ireland and 
the OECD-31 

 
PISA 2022 dataset (ST16Q01NA). 
 

In addition to this single item rating of overall life satisfaction, students also provided 

ratings of their satisfaction with different areas of their lives (e.g., health, 

neighbourhood) with four response options (‘not at all satisfied’, ‘not satisfied’, 

‘satisfied’, ‘totally satisfied’). These items were scaled into the index of ‘Students’ life 

satisfaction across domains’ (Figure 3.6).  

On average, students in Ireland had a significantly lower level of life satisfaction 

across domains compared to the OECD-7 average.16 In Ireland, females viewed their 

overall life satisfaction across domains less positively than males (0.23 point 

difference). A similar pattern of results was evident across the OECD-7 countries 

(0.28 point difference).  

 

16 OECD averages include seven countries: Ireland, Hungary, Mexico, Netherlands, New Zealand, 
Slovenia and Spain. 

18.0

18.9

20.6

22.3

35.1

38.1

26.3

20.7

0 10 20 30 40 50 60 70 80 90 100

OECD

Ireland

% of students

Not satisfied (0-4) Somewhat satisfied (5-6)

Moderately satisfied (7-8) Very satisfied (9-10)



29 
 

Figure 3.6 - Mean scores on the ‘life satisfaction across domains’ index: 
Ireland, the OECD-7 and by gender 

 
PISA 2022 dataset (LIFESAT Index). 
 

Figure 3.7 shows the statements presented to students to form this index, and the 

percentages of students in Ireland and the OECD-7 who were ‘satisfied/totally 

satisfied’ with each domain. In general, the percentages of students in Ireland and on 

average across the OECD-7 were very similar.  

The vast majority of students (>90%) were ‘satisfied/totally satisfied’ with all the 

things they have and with their friends. Over three-quarters of students were 

‘satisfied/totally satisfied’ with aspects of their lives related to school, including their 

relationship with their teacher, their life at school and what they learn at school.  

The percentages of students in Ireland who were ‘satisfied/totally satisfied’ with their 

health, their relationship with parents or guardians, or the neighbourhood they live in 

were marginally higher than for students in the comparative OECD-7 countries. In 

contrast, fewer students in Ireland were ‘satisfied/totally satisfied’ with the way they 

look or use their time compared to OECD-7 averages. About two-thirds of students 

were ‘satisfied/totally satisfied’ with the way they look. 
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Figure 3.7 – Percentages of students who were ‘satisfied/totally satisfied’ with 
different areas of their lives: Ireland and the OECD-7 

 
PISA 2022 dataset (LIFESAT Items). 

3.4. Social connections: Ease of communication 

about worries and concerns  

Students’ ratings of how easy it is to communicate about their worries and concerns 

with different people (e.g., mother, father, teachers) were scaled into the index of 

‘Social connections: Ease of communication about worries and concerns’. The nine 

items included in this scale had four response options (‘very difficult’, ‘difficult’, ‘easy’, 

‘very easy’).  
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Students in Ireland had a mean score that was similar to the OECD-8 average.17 

Female students felt less able to communicate about their worries with others 

compared to male students. In Ireland, there was a significant gender difference of 

0.16 points, and across the OECD-8 countries there was a significant 0.26 point 

difference (Figure 3.8). 

Figure 3.8 – Mean scores on the ‘social connections: ease of communication 
about worries and concerns’ index: Ireland, the OECD-8 and by gender 

 
PISA 2022 dataset (SOCCON Index). 
 

Figure 3.9 shows the options presented to students to form the social connections 

index, and the percentages of students in Ireland and across the OECD-8 who 

reported communication as ‘easy/very easy’.18 The results are very similar in Ireland 

and across the OECD-8, with the highest percentages for ease of communication 

seen for close friend(s), followed by students’ mothers. For students in Ireland, 

communication was easier with a number of people such as father, mother’s partner 

and father’s partner, compared to OECD-8 averages. In contrast, students in Ireland 

were less likely to report ‘easy/very easy’ communication with their brothers, sisters, 

close friends, teachers and other family members compared to their counterparts 

across the OECD-8 countries.  

 

17 OECD averages include eight countries: Ireland, Costa Rica, Hungary, Mexico, Netherlands, New 
Zealand, Slovenia and Spain. 
18 Analysis excluded the response option ‘I don’t have or see this person’. 
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Figure 3.9 – Percentages of students who reported communication with 
different people as ‘easy/very easy’ in Ireland and across the OECD-8 

 
PISA 2022 dataset (SOCCON Items). 

3.5. Psychosomatic symptoms 

Students reported how often they had experienced psychological or somatic 

symptoms during the past 6 months using a nine-item scale (e.g., feeling depressed, 

irritability or bad temper, feeling nervous, difficulty falling asleep, dizziness, 

headache, stomach pain, back pain and anxiety). This scale had five response 

options (‘rarely or never’, ‘about every month’, ‘about every week’, ‘more than once a 

week’, ‘about every day’), and items were scaled into the index of ‘Psychosomatic 

symptoms’. 

Reports of psychosomatic symptoms for students in Ireland did not significantly differ 

from the OECD-8 average (Figure 3.10).19 Female students endorsed a greater 

 

19 OECD averages include eight countries: Ireland, Costa Rica, Hungary, Mexico, Netherlands, New 
Zealand, Slovenia and Spain. 
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number of psychosomatic symptoms included in the index compared to male 

students in Ireland (0.68 point difference) and across the OECD-8 (0.68 point 

difference).  

Figure 3.10 – Mean scores on the ‘psychosomatic symptoms’ index: Ireland, 
the OECD-8 and by gender 

 
PISA 2022 dataset (PSYCHSYM Index). 
 

Figure 3.11 shows the statements presented to students to form the psychosomatic 

symptoms index with the percentages of students in Ireland and the OECD-8 

countries who reported each individual symptom ‘more than once a week/about 
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difficulties in getting to sleep ‘more than once a week/about every day’ both 

nationally and internationally. Marginally more students in Ireland reported this 

frequency of feeling dizzy compared to the OECD-8 average (1.7 percentage point 
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experienced the following symptoms ‘more than once a week/about every day’: 

feeling depressed (1.1 percentage point difference), headache (2.3 percentage point 

difference), back pain (5.0 percentage point difference), irritability or bad temper (2.7 

percentage point difference). Similar percentages of students in Ireland and across 

the OECD-8 countries reported stomach pain.  
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Figure 3.11 – Percentages of students who experienced the psychosomatic 
symptoms ‘more than once a week/about every day’: Ireland and the OECD-8 

 
PISA 2022 dataset (PSYCHSYM Items). 
 

3.6. Experienced well-being: Previous day 

Students reported on their experienced well-being during the previous day (the day 

preceding PISA testing)20. They responded ‘Yes’ or ‘No’ to six items in this scale 

(e.g., ‘Did you smile or laugh a lot yesterday?’, ‘Were you treated with respect all day 

yesterday?’).21 Items were scaled into the index of ‘Experienced well-being: Previous 

day’. 

 

20 Given PISA 2022 testing may have occurred on a Monday for some students, the reference of 
‘previous day’ for some students may be a weekend day and for others may be a school/weekday. 
21 Prior to scaling all responses were recoded as missing if the student did not respond ‘Yes’ to an 
additional question: ‘Was yesterday a typical day?’. 
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Students in Ireland had a mean experienced well-being score that did not 

significantly differ from the OECD-9 average of 0.00 (Figure 3.12).22 Female students 

had significantly lower experienced well-being index scores compared to male 

students in Ireland (0.22 point difference) and across the OECD-9 countries (0.24 

point difference).  

Figure 3.12 – Mean scores on the ‘experienced well-being: previous day’ index: 
Ireland, the OECD-9 and by gender 

 
PISA 2022 dataset (EXPWB Index). 
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learned or did something interesting (2.9 percentage point difference) compared to 

the OECD-9 averages. 

Figure 3.13 – Percentages of students who responded ‘Yes’ to the experienced 
well-being items: Ireland and the OECD-9 

 
PISA 2022 dataset (EXPWB Items). 
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4 The Social and Emotional Lives of 

Students 

This chapter looks at the social and emotional skills of students relevant to students’ 

success both in school and throughout their lifetime (OECD, 2023c). It also 

considers students’ well-being in terms of their social connections outside of school, 

such as their relationships with family and friends. Findings include trend analysis for 

students’ social connection to their parents, a well-being indicator where the scale 

used in 2018 was linked to the scale used in 2022, allowing for comparisons across 

cycles. 

4.1. Emotional control 

Emotional control was defined as the use of effective strategies for regulating 

temper, anger and irritation in the face of frustrations (OECD, 2023c). Students rated 

their agreement with 10 statements about behaviours suggesting emotional control 

(e.g., ‘I keep my emotions under control’, ‘I get mad easily’) with five response 

options (‘strongly disagree’, ‘disagree’, ‘neither agree nor disagree’, ‘agree’, ‘strongly 

agree’). Seven of the items were reverse scored. Items were scaled into the index of 

‘Emotional control’.  

Students in Ireland had a mean index score which did not significantly differ from the 

OECD-30 average (Figure 4.1).23 This suggests that students felt able to control their 

emotions to the same extent as their OECD-30 counterparts.  

Female students reported lower emotional control index scores than males in Ireland 

and across the OECD-30 countries, indicating that females felt less able to control 

their emotions. The differences between the mean scores of female and male 

students on this index were similar in Ireland (0.56 point difference) and for the 

OECD-30 average (0.51 point difference). 

 

23 OECD averages include 30 countries: Australia, Canada, Chile, Colombia, Costa Rica, Czech 
Republic, Denmark, Estonia, Finland, France, Germany, Greece, Hungary, Iceland, Ireland, Italy, 
Korea, Latvia, Lithuania, Mexico, Netherlands, New Zealand, Poland, Portugal, Slovak Republic, 
Slovenia, Spain, Switzerland, Türkiye and the United Kingdom. 
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Figure 4.1 – Mean scores on the ‘emotional control’ index: Ireland, the OECD-
30 and by gender 

 
PISA 2022 dataset (EMOCOAGR Index). 
 

Figure 4.2 presents the proportion of students who ‘agreed/strongly agreed’ with the 

emotional control items in Ireland and the OECD-30 countries. Three statements 
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Figure 4.2 – Percentages of students who ‘agreed/strongly agreed’ with the 
emotional control items: Ireland and the OECD-30 

 
PISA 2022 dataset (EMOCOAGR Items). 
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Students in Ireland had a mean index score of -0.01; this did not statistically differ 

from the average index score for the OECD-32 countries (Figure 4.3).24 This 

suggests that students generally felt able to manage their stress levels.  

There were significant gender differences in stress resistance, with female students 

tending to report lower levels of this skill compared to male students. The magnitude 

of the gender difference was similar for Ireland (0.78 points) and the OECD-32 

countries (0.71 points).  

Figure 4.3 – Mean scores on the ‘stress resistance’ index: Ireland, the OECD-32 
and by gender 

 
PISA 2022 dataset (STRESAGR Index).  
 

Figure 4.4 shows the 10 items of the index and the percentages of students who 

‘agreed/strongly agreed’ with the statements in Ireland and across the OECD-32 

countries. Five of the items were reverse scored. On the one hand, two-thirds of 

students in Ireland ‘agreed/strongly agreed’ that they are able to work under 

pressure; half of students in the OECD-32 countries reported this. Students in 

Ireland were more likely to ‘agree/strongly agree’ that they can recover quickly after 

something bad has happened (5.7 percentage point difference), that they were more 
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Republic, Slovenia, Spain, Switzerland, Türkiye and the United Kingdom. 
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relaxed than most people (2.3 percentage point difference) and that they can handle 

stress well (3.2 percentage point difference) compared to the OECD-32 averages. 

On the other hand, almost two-thirds of students ‘agreed/strongly agreed’ that they 

worry about many things and about half of students ‘agreed/strongly agreed’ that 

they feel nervous about approaching exams or get nervous easily. Students in 

Ireland were also more likely to ‘agree/strongly agree’ that they panic easily (7.4 

percentage point difference) compared to their OECD-32 peers. 

Figure 4.4 – Percentages of students who ‘agreed/strongly agreed’ with the 
stress resistance items: Ireland and the OECD-32 

 
PISA 2022 dataset (STRESAGR Items). 
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4.3. Growth mindset 

A growth mindset is the belief that one’s abilities and intelligence can be developed 

through effort and learning, contrasted with a fixed mindset where these qualities are 

seen as innate and unchangeable (OECD, 2023c). Students rated their agreement 

with a statement about their mindset (i.e., ‘Your intelligence is something about you 

that you cannot change very much’), with four response options (‘strongly disagree’, 

‘disagree’, ‘agree’, ‘strongly agree’).25. Students who disagreed with this statement 

are considered to have a stronger growth mindset than students who agreed with it.  

Figure 4.5 shows that students in Ireland were more likely to ‘disagree/strongly 

disagree’ with the statement that your intelligence is something about you that you 

cannot change very much compared to their OECD-36 peers (15.1 percentage point 

difference), indicating they present with more of a growth mindset.26  

Figure 4.5 – Percentages of students reporting a growth or fixed mindset: 
Ireland, the OECD-36 and by gender 

 
PISA 2022 dataset (ST263). 

 

25 An index is not available for growth mindset as it is a single item. 
26 OECD averages include 36 countries: Australia, Austria, Belgium, Canada, Chile, Colombia, Costa 
Rica, Czech Republic, Denmark, Estonia, Finland, France, Germany, Greece, Hungary, Iceland, 
Ireland, Italy, Japan, Korea, Latvia, Lithuania, Mexico, Netherlands, New Zealand, Norway, Poland, 
Portugal, Slovak Republic, Slovenia, Spain, Sweden, Switzerland, Türkiye, United Kingdom and the 
United States. 
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Similarly, fewer students in Ireland ‘agreed/strongly agreed’ with the growth mindset 

statement compared to the OECD-36 average. These students present a fixed 

mindset – believing they were born with a certain amount of intelligence, and there 

exists a limited capacity to change it.  

There were no significant gender differences in the presence of a growth mindset. A 

growth mindset was reported by similar percentages of female and male students, 

both in Ireland and across the OECD-36 countries. 

4.4. Social connection to parents  

This index is composed of students’ reports of their agreement with six statements 

about how often their parents or guardians engage in various activities (e.g., ‘Show 

that they care’, ‘Encourage me to make my own decisions’). Items had three 

response options (‘almost never’, ‘sometimes’, ‘almost always’). Items were scaled 

into the index ‘Social connection to parents’. 

Students in Ireland rated their connection to parents very positively (Figure 4.6). 

Ireland had a mean score on this index which was significantly higher than the 

OECD-8 average (0.12 point difference).27 There were no significant gender 

differences on the social connection to parents index in Ireland and across the 

OECD-8 countries. 

Figure 4.6 – Mean scores on the ‘social connection to parents’ index: Ireland, 
the OECD-8 and by gender 

 
PISA 2022 dataset (SOCONPA Index). 

 

27 OECD averages include eight countries: Ireland, Costa Rica, Hungary, Mexico, Netherlands, New 
Zealand, Slovenia and Spain. 
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The social connection to parents index was linked to the scale in PISA 2018. 

Students in Ireland were more favourable in their ratings of their social connections 

to parents in PISA 2022 (0.34) compared to PISA 2018 (0.16). The mean score 

difference of 0.18 points was statistically significant. Contrary to PISA 2022, 

significant gender differences were evident in the PISA 2018 cycle as the average 

connections to parents score was higher for females (0.22) than for males (0.10). 

Figure 4.7 shows the statements presented to students to form this index in PISA 

2022, and the percentages of students in Ireland and across the OECD-8 countries 

who reported that their parents or guardians ‘almost always’ did various activities. In 

alignment with the above OECD-8 average index score, the percentages of students 

in Ireland who reported that their parents ‘almost always’ engaged in five of the six 

items’ activities was higher than for the OECD-8 on average. Three-quarters of 

students in Ireland reported that their parents show that they care, 4.4% more than 

the OECD-8 average. Just under half of students in Ireland and across the OECD-8 

countries reported that their parent ‘almost always’ made them feel better when they 

are upset. 

Figure 4.7 also presents the proportion of students who reported their parents or 

guardians ‘almost always’ engaged in these activities in the PISA 2018 cycle. Almost 

no change (<1 percentage points) was seen in the proportion of students whose 

parents or guardians show that they care, help them as much as they need, or try to 

understand their problems or worries between 2018 and 2022.  

An increase was seen in the proportion of students whose parents let them do the 

things they like doing (7.4 percentage point increase), while a marginal decline was 

reported for the percentage of students whose parents make them feel better when 

they are upset (1.4 percentage point decrease). 
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Figure 4.7 – Percentages of students who reported that their parents or 
guardians ‘almost always’ engaged in activities: Ireland (2018, 2022) and the 
OECD-8 (2022) 

 
PISA 2022 & PISA 2018 datasets (SOCONPA Items). 
*Some items, although administered in both the 2018 and 2022 cycles, were not treated as trend.  
Comparisons across cycles for these items should be interpreted with caution. 
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OECD-35 average was statistically significant (0.08 point difference).28 This suggests 

that students in Ireland had a stronger and more positive bond with their family than 

their OECD-35 peers.  

Figure 4.8 – Mean scores on the ‘family support’ index: Ireland, the OECD-35 
and by gender 

 
PISA 2022 dataset (FAMSUP Index). 
 

Female students reported significantly higher family support compared to male 

students. The magnitude of these gender differences was similar for Ireland (0.12 

point difference) and the OECD-35 countries (0.11 point difference).  

Figure 4.9 shows the statements that form the family support index. More students in 

Ireland reported that a parent or family member engaged in the following activities 

‘every day or almost every day’ compared to the OECD-35 countries: eats the main 

meal with them (7.0 percentage point difference); spends time just talking with them 

(19.1 percentage point difference) or asks what they did in school (13.3 percentage 

point difference).  

 

28 OECD averages include 35 countries: Australia, Austria, Belgium, Canada, Chile, Colombia, Czech 
Republic, Denmark, Estonia, Finland, France, Germany, Greece, Hungary, Iceland, Ireland, Italy, 
Japan, Korea, Latvia, Lithuania, Mexico, Netherlands, New Zealand, Norway, Poland, Portugal, 
Slovak Republic, Slovenia, Spain, Sweden, Switzerland, Türkiye, United Kingdom and the United 
States. 
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Figure 4.9 – Percentages of students who reported that their parents/someone 
in their family engaged in support activities ‘every day or almost every day’: 
Ireland and the OECD-35 

 
PISA 2022 dataset (FAMSUP Items). 
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about anything and on whom they can rely when they need help or support. The 

questions included an objective indicator of time spent with friends and subjective 

indictors including students’ satisfaction with their number of friends and the degree 

to which they feel that their friends are treated fairly by their parents (OECD, 2023c).  

4.6.1. Number of friends 

Students in Ireland reported significantly fewer close friends compared to their peers 

across the OECD-9 countries (Figure 4.10).30 Gender differences in the number of 

close friends were evident for Ireland and for the OECD-9 countries, with males 

reporting significantly more friends than their female peers in both contexts. Male 

students across the OECD-9 countries reported the highest number of friends on 

average. 

Figure 4.10 – Mean number of close friends: Ireland, the OECD-9 and by 
gender 

 
PISA 2022 dataset (WB156Q01HA). 
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friends on significantly fewer days than the OECD-9 average (Figure 4.11). The 

average number of days that female students spent with friends after school was 

significantly lower than for male students in Ireland and across the OECD-9 

countries. 

Figure 4.11 - Mean number of days per week students usually spend time with 
their friends right after school: Ireland, the OECD-9 and by gender 

 
PISA 2022 dataset (WB158Q01HA). 
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Female students were significantly more likely to make contact with friends ‘several 

times a day’ compared to male students in Ireland (11.9 percentage point difference) 

and across the OECD-9 countries (10.0 percentage point difference). 

Figure 4.12 - Frequency of contact with friends: Ireland, the OECD-9 and by 
gender 

 
PISA 2022 dataset (WB160Q01HA). 
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compared to males (4.4 percentage point difference). There were statistically 

significant gender differences across all response categories for the OECD-9 

countries (e.g., 69.0% of females perceived parental acceptance of all friends 

compared to 67.0% of males).  

Figure 4.13 - Parental acceptance of friends: Ireland, the OECD-9 and by 
gender 

 
PISA 2022 dataset (WB161Q01HA). 
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5 Students’ Experience of School 

This chapter looks at students’ school-related attitudes and feelings including 

perceived safety at school. School-related well-being indicators include exposure to 

bullying, student-teacher relationships and sense of belonging. Some findings from 

the PISA school questionnaire regarding school policies and procedures to protect 

student well-being are also included. Findings include trend analyses for exposure to 

bullying and sense of belonging at school, two well-being indicators where the scale 

used in 2018 was linked to the scale used in 2022, allowing for comparisons across 

cycles. 

5.1. Students’ perceptions of school safety  

Students rated their agreement with four statements about their perceived safety 

(e.g., ‘I feel safe on my way home from school’, ‘I feel safe in my classrooms at 

school’). Each item had four response options (‘strongly agree’, ‘agree’, ‘disagree’, 

‘strongly disagree’). Items were scaled into the index of ‘Feeling safe’.  

Ireland had a mean score of 0.04 on the feeling safe index, which was significantly 

higher than the OECD-32 average of 0.00. Students in Ireland reported feeling safer 

at and around school than on average across the OECD-32 countries (Figure 5.1).33  

There were significant gender differences on the feel safe index in Ireland and 

across the OECD-32 countries. Female students had lower values on this index 

indicating that they felt less safe at and around school than on average across the 

OECD-32 countries and also in comparison to male students. Male students had 

positive values on the index indicating that they felt safer at and around school than 

the OECD-32 average.  

 

 

 

33 OECD averages include 32 countries: Australia, Austria, Belgium, Canada, Chile, Colombia, Costa 
Rica, Czech Republic, Estonia, Finland, France, Greece, Hungary, Iceland, Ireland, Italy, Korea, 
Latvia, Lithuania, Mexico, Netherlands, New Zealand, Norway, Poland, Portugal, Slovak Republic, 
Slovenia, Sweden, Switzerland, Türkiye, United Kingdom and the United States. 
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Figure 5.1 - Mean scores on the ‘school safety’ index: Ireland, the OECD-32 
and by gender 

 
PISA 2022 dataset (FEELSAFE Index). 
 

Figure 5.2 shows students’ level of agreement with the school safety items. The 

majority of students in Ireland and across the OECD-32 countries felt safe travelling 

to and from school, and while at school. Students in Ireland were more likely to 

report feeling safe for each of the items compared to the OECD-32 average (1.6 to 

5.6 percentage point differences).  

Small percentages of students reported that they did not feel safe on their way to 

school (Ireland: 2.6%; OECD-32: 8.2%), on their way home from school (Ireland: 

3.6%; OECD-32: 8.6%), while in their classrooms at school (Ireland: 3.9%; OECD-

32: 6.9%) or while at other places at school (e.g., hallway, cafeteria, restroom; 

Ireland: 8.6%; OECD-32: 10.1%).  
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Figure 5.2 - Percentages of students who ‘agreed/strongly agreed’ with the 
feeling safe items: Ireland and the OECD-32 

 
PISA 2022 dataset (FEELSAFE Items). 

5.2. School safety risks 

Students reported on whether a range of events indicative of safety risks at school 

occurred during the four weeks prior to PISA testing (e.g., ‘Our school was 

vandalised’, ‘I saw gangs in school’). Each of the five items included in this scale had 

two response options (‘Yes’ or ‘No’). Items were scaled into the index of ‘School 

safety risks’. 

Ireland had a mean score of -0.06 on the school safety risks index, which was 

significantly lower than the OECD-30 average.34 This suggests that students 

witnessed fewer safety risks at school compared to their peers across the OECD-30 

countries (Figure 5.3). 

There were significant gender differences on the school safety risks index. Female 

students had significantly lower values on this index indicating that they perceived 

fewer school safety risks on average compared to males, both in Ireland and across 

 

34 OECD averages include 30 countries: Austria, Belgium, Chile, Colombia, Costa Rica, Czech 
Republic, Estonia, Finland, France, Greece, Iceland, Ireland, Italy, Korea, Latvia, Lithuania, Mexico, 
Netherlands, New Zealand, Norway, Poland, Portugal, Slovak Republic, Slovenia, Spain, Sweden, 
Switzerland, Türkiye, United Kingdom and the United States. 
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the OECD-30 countries. Male students had positive values on the index indicating 

that they reported more school safety risks than the OECD-30 average.  

Figure 5.3 - Mean scores on the ‘school safety risks’ index: Ireland, the OECD-
30 and by gender 

 
PISA 2022 dataset (SCHRISK Index). 
 

Figure 5.4 shows the percentage of students who reported that a safety risk had 

happened at school during the four weeks before PISA testing. Around 20% of 

students heard a student threaten to hurt another student at school. Students in 

Ireland were less likely to have witnessed their school being vandalized (1.8 

percentage point difference), to have witnessed a fight on school property in which 

someone got hurt (0.7 percentage point difference), to have seen gangs (5.9 

percentage point difference), or to have seen a student carrying a gun or knife at 

school (7.0 percentage point difference) compared to the OECD-30 averages.  
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Figure 5.4 - Percentages of students who reported safety risks: Ireland and the 
OECD-30 

 
PISA 2022 dataset (SCHRISK Items). 

5.3. Exposure to bullying 

Students rated how often they had been exposed to a range of experiences at 

school indicative of being bullied during the 12 months prior to PISA testing (e.g., 

‘Other students left me out of things on purpose’, ‘Other students made fun of me’). 

The nine items included in this scale had four response options (‘never or almost 

never’, ‘a few times a year’, ‘a few times a month’, ‘once a week or more’). Items 

were scaled into the index of ‘Being bullied’. Positive values indicate more frequent 

exposure to bullying than on average across the OECD.  

Students in Ireland had a mean score of -0.30 on this index, which was not 

significantly different from the OECD-37 average (Figure 5.5).35  

Female students had significantly lower experienced bullying index scores compared 

to males in Ireland and across the OECD-37 countries; this suggests that females 

were less exposed to bullying behaviours compared to their male peers. 

 

35 OECD averages include 37 countries: Australia, Austria, Belgium, Canada, Chile, Colombia, Costa 
Rica, Czech Republic, Denmark, Estonia, Finland, France, Germany, Greece, Hungary, Iceland, 
Ireland, Israel, Italy, Japan, Korea, Latvia, Lithuania, Mexico, Netherlands, New Zealand, Norway, 
Poland, Portugal, Slovak Republic, Slovenia, Spain, Sweden, Switzerland, Türkiye, United Kingdom 
and the United States. 
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Figure 5.5 - Mean scores on the ‘being bullied’ index: Ireland, the OECD-37 and 
by gender 

 
PISA 2022 dataset (BULLIED Index). 
 
The index of being bullied was linked to the same scale in PISA 2018. There was an 

improving trend in terms of exposure to bullying in the Irish context. The average 

being bullied index score was significantly lower in PISA 2022 (-0.30) compared to 

PISA 2018 (0.13). Gender differences were also evident in the PISA 2018 cycle as 

the average being bullied score was significantly higher for males (0.21) than for 

females (0.06). 
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made fun of at school (Ireland: 10.9%; OECD-37: 11.8%) and experiences of other 

students leaving them out of things on purpose (Ireland: 5.1%; OECD-37: 7.0%). 

Very few students reported that they were involved in a physical fight at school 

(Ireland: 0.7%; OECD-37: 2.2%). 
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Figure 5.6 - Percentages of students who reported different bullying 
experiences ‘a few times a month or more’: Ireland (2018, 2022) and the OECD-
37 (2022) 

 
PISA 2022 & PISA 2018 datasets (BULLIED Items). 
*Some items, although administered in both the 2018 and 2022 cycles, were not treated as trend. 
Comparisons across cycles for these items should be interpreted with caution. 
**Item not included in the PISA 2018 cycle. 
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5.4. Quality of student-teacher relationships 

The index of ‘Quality of student-teacher relationships’ consisted of students’ ratings 

of eight statements (e.g., ‘The teachers at my school are respectful towards me’, 

‘The teachers at my school are friendly towards me’) with four response options 

(‘strongly disagree’, ‘disagree’, ‘agree’, ‘strongly agree’). Positive values on the index 

indicate more positive student-teacher relationships, while negative values indicate 

students perceive student-teacher relationships to be less positive than on average 

across the OECD. 

Students in Ireland had significantly lower quality of student-teacher relationships 

index scores compared to the OECD-37 countries (Figure 5.7).36 Although the 

difference is small (0.09 point difference), students in Ireland perceived their student-

teacher relationships to be less positive than students on average across the OECD-

37. 

In Ireland, both female and male students reported marginally less positive student–

teacher relationships than the OECD-37 average, however there were no significant 

gender differences in these ratings. For the OECD-37 countries, female students 

rated the quality of their student-teacher relationships significantly more positively 

than their male peers (0.02 point difference). 

 

 

 

 

 

 

 

36 OECD averages include 37 countries: Australia, Austria, Belgium, Canada, Chile, Colombia, Costa 
Rica, Czech Republic, Denmark, Estonia, Finland, France, Germany, Greece, Hungary, Iceland, 
Ireland, Israel, Italy, Japan, Korea, Latvia, Lithuania, Mexico, Netherlands, New Zealand, Norway, 
Poland, Portugal, Slovak Republic, Slovenia, Spain, Sweden, Switzerland, Türkiye, United Kingdom 
and the United States. 
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Figure 5.7 - Mean scores on the ‘quality of student-teacher relationships’ 
index: Ireland, the OECD-37 and by gender 

 
PISA 2022 dataset (RELATST Index). 
 

The percentages of students in Ireland and the OECD-37 agreeing with the eight 

statements are presented in Figure 5.8. The vast majority of students 

‘agreed/strongly agreed’ that the teachers at their school were friendly towards them. 
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‘agreed/strongly agreed’ that they felt intimidated by the teachers at their school, 

although agreement was higher among Irish students (4.4 percentage point 
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Figure 5.8 - Percentages of students who ‘agreed/strongly agreed’ with the 
quality of student-teacher relationship items: Ireland and the OECD-37 

 
PISA 2022 dataset (RELATST Items). 
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Students in Ireland had a significantly lower mean score on the sense of belonging 

index compared to the OECD-36 average (0.11 point difference), indicating that they 

felt a lesser sense of belonging at school (Figure 5.9).37 

Female students reported a significantly lesser sense of belonging compared to male 

students in Ireland (0.21 point difference) and across the OECD-36 countries (0.22 

point difference). Female students In Ireland had the lowest sense of belonging 

index scores.  

Figure 5.9 - Mean scores on the ‘sense of belonging’ index: Ireland and the 
OECD-36 

 
PISA 2022 dataset (BELONG Index). 
 

The PISA 2022 sense of belonging scale was linked to the scale in PISA 2018, 

facilitating comparisons between the two cycles. For students in Ireland, sense of 

belonging at school remained stable between 2018 (mean index score: -0.13) and 

2022 (mean index score: -0.15). Although sense of belonging did not significantly 

change between cycles, students in both cycles had a lower sense of belonging than 

the OECD average. Gender differences were also evident in the PISA 2018 cycle as 

 

37 OECD averages include 36 countries: Australia, Austria, Belgium, Canada, Chile, Colombia, Costa 
Rica, Czech Republic, Denmark, Estonia, Finland, France, Germany, Greece, Hungary, Iceland, 
Ireland, Italy, Japan, Korea, Latvia, Lithuania, Mexico, Netherlands, New Zealand, Norway, Poland, 
Portugal, Slovak Republic, Slovenia, Spain, Sweden, Switzerland, Türkiye, United Kingdom and the 
United States. 
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the average sense of belonging score was significantly lower for females (-0.22) than 

for males (-0.09). 

Figure 5.10 presents the proportions of students in Ireland who ‘agreed/strongly 

agreed’ with the sense of belonging items in Ireland (PISA 2022, PISA 2018) and the 

OECD-36 countries (PISA 2022). Three of the items were reverse scored. 

Figure 5.10 - Percentages of students who ‘agreed/strongly agreed’ with the 
sense of belonging items: Ireland (2022, 2018) and the OECD-36 (2022) 

 
PISA 2022 & PISA 2018 datasets (BELONG Items). 
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were more likely to ‘agree/strongly agree’ that other students seem to like them (1.0 

percentage point difference) and that they made friends easily (4.8 percentage point 

difference) compared to the OECD-36 averages. However, Irish students were less 

likely than their OECD-36 peers to agree that they felt they belong at school (3.5 

percentage point difference).  
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The last three statements presented in Figure 5.10 were negatively phrased, so that 

lower levels of agreement reflect a greater sense of belonging. In 2022, the 

percentages of students in Ireland who felt awkward in school (1.0 percentage point 

difference), felt like an outsider at school (2.5 percentage point difference) or felt 

lonely at school (2.4 percentage point difference) were lower than the OECD-36 

averages. 

For Ireland, although students’ sense of belonging at school did not change 

significantly between 2018 and 2022, there were some changes in the sense of 

belonging items. There were increases between 2018 and 2022 in the proportions of 

students who ‘agreed/strongly agreed’ that they belong at school (4.3 percentage 

point difference) and made friends easily at school (4.7 percentage point difference). 

There were also declines in the proportions of students who ‘agreed/strongly agreed’ 

that they felt awkward and out of place at school (2.3 percentage point difference) or 

felt like an outsider at school (7.8 percentage point difference) between 2018 and 

2022. 

5.6. School policies and procedures to protect well-

being (Ireland only) 

In Ireland, school principals reported on the policies and procedures their school had 

in place to protect student well-being (‘Yes’ or ‘No’ response options). These items 

were also asked in the PISA 2018 cycle.  

The vast majority of students were in schools where principals reported that 

procedures were in place to protect student well-being. This was a consistent pattern 

across both PISA cycles. In PISA 2022 there were universal reports that mental and 

emotional health education are a visible part of the SPHE curriculum, students are 

referred to external mental health support services where appropriate, and that there 

is input on student well-being from outside agencies (e.g., speakers and 

programmes).  

There were small increases in the percentages of students attending schools where 

policies and procedures were in place to protect their well-being in five areas, while 

marginal decreases were evident in four areas in PISA 2022 compared to PISA 

2018. The largest changes were in these areas: notifications to the school of bullying 
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taking place outside of school between students are recorded (2.6 percentage point 

difference), and input on student well-being from outside agencies (2.8 percentage 

point difference). There was a 1.9 percentage point difference between 2018 and 

2022 in the percentage of students in schools where bullying incidents are monitored 

to identify patterns of bullying. 

Table 5.1 - Percentages of students in schools where policies and procedures 
were in place to protect student well-being: PISA 2022 and PISA 2018 
 

PISA 

2022 

% 

PISA 

2018 

% 

Difference  

2022 – 2018  

% 

Students are referred to external mental 

health support services where appropriate 

100.0 99.3 0.7 

Mental and emotional health education are a 

visible part of the SPHE curriculum and are 

implemented across junior and senior cycles 

100.0 99.3 0.7 

There is input on student well-being from 

outside agencies 

100.0 97.2 2.8 

Written records are kept of all incidents of 

bullying in the school 

99.3 99.4 -0.1 

There is a student support team in place  99.3 99.4 -0.1 

The school has a systematic approach to 

screening for social, emotional and 

behavioural difficulties  

95.4 94.8 0.6 

There is a whole-school plan for student 

well-being  

95.1 96.0 -0.9 

Bullying incidents are monitored to identify 

patterns of bullying 

95.0 96.9 -1.9 

Notifications to the school of bullying taking 

place outside of school between students 

are recorded 

93.8 91.2 2.6 
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6 Students’ Time Use 

This chapter examines students’ activities outside of school. This includes physical 

activity and how students use their time before and after school, including studying, 

paid work and caring responsibilities. It also looks at students’ information and 

communications technology (ICT) practices with a focus on students’ use of ICT 

outside of school (i.e., not related to school activities). 

6.1. Physical activity 

Students were asked how many days per week they engaged in ‘moderate’ physical 

activity (activity that raises students’ heart rate and causes them to sweat for at least 

60 minutes per day, such as walking, climbing stairs, riding a bike to school) and 

‘vigorous’ physical activity (activity that makes students sweat and breathe hard for 

at least 20 minutes per day such as running, cycling, aerobics, soccer, skating). 

Figure 6.1 shows that, on average, students in Ireland engaged in ‘moderate’ activities 

about 4.9 days per week and ‘vigorous’ activities on 4.1 days per week, which were 

statistically higher than the OECD-9 average.38  

Figure 6.1 - Mean number of days students engaged in physical activity per 
week: Ireland and the OECD-9 

 
PISA 2022 dataset (WB032). 

 

38 OECD averages include 9 countries: Costa Rica, France, Hungary, Ireland, Mexico, Netherlands, 
New Zealand, Slovenia and Spain. 
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There were gender differences in the time spent on physical activities (Figure 6.2). 

Male students in Ireland recorded the highest frequency of activity at the ‘moderate 

level’, averaging 5.2 days per week. Female students reported that they engaged in 

both ‘moderate’ or ‘vigorous’ activities on significantly fewer days compared to male 

students in Ireland; a similar pattern was observed for the OECD-9 countries.  

Figure 6.2 - Gender differences in the mean number of days students engaged 
in physical activity per week: Ireland and the OECD-9 

 
PISA 2022 dataset (WB032).  
 

6.1.1. Exercising or practising a sport before or after school 

Students reported on how many days during a typical school week they exercised or 

practised a sport (e.g., running, cycling, yoga, football, skateboarding, swimming) 

before going to school and/or after leaving school (‘0 days’, ‘1 day’, ‘2 days’, ‘3 days’, 

‘4 days’, ‘5 or more days’). Responses were scaled into the index of ‘Exercise or 

practise a sport before or after school’, and values ranged from 0 (no exercise or 

sports) to 10 (10 or more times exercising or practising a sport per week). 

Figure 6.3 shows that students in Ireland exercised or practised a sport significantly 

more frequently than the OECD-37 average.39 The percentage of students who did 

 

39 OECD averages include 37 countries: Australia, Austria, Belgium, Canada, Chile, Colombia, Costa Rica, 

Czech Republic, Denmark, Estonia, Finland, France, Germany, Greece, Hungary, Iceland, Ireland, Israel, Italy, 
Japan, Korea, Latvia, Lithuania, Mexico, Netherlands, New Zealand, Norway, Poland, Portugal, Slovak Republic, 
Slovenia, Spain, Sweden, Switzerland, Türkiye, United Kingdom and the United States. 
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not exercise or do sports was significantly lower in Ireland (12.8%) compared to the 

OECD-37 average (18.2%).  

There were significant gender differences as female students exercised or practised 

a sport less frequently than male students in Ireland (1.6 point difference) and also 

across the OECD-37 countries (1.5 point difference).  

Figure 6.3 - Mean scores on the ‘exercise or practise a sport before or after 
school’ index: Ireland, the OECD-37 and by gender 

 
PISA 2022 dataset (EXERPRAC Index).  

6.2. Studying for school or homework before or after 

school  

Students’ responses to on how many days (‘0 days’, ‘1 day’, ‘2 days’, ‘3 days’, ‘4 

days’, ‘5 or more days’) during a typical school week they studied for school or 

homework before going to school and/or after leaving school were scaled into the 

index of ‘Study for school or homework before or after school’. Index values ranged 

from 0 (no studying) to 10 (10 or more times of studying per week).  

Figure 6.4 shows that students in Ireland scored significantly lower on the study for 

school or homework before or after school index compared to the OECD-37 
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average.40 The percentage of students who did not study for school or homework 

was significantly higher in Ireland (18.3%) compared to the OECD-37 average 

(8.6%).  

There were significant gender differences as female students studied for school or 

did homework more times than male students in Ireland (0.5 point difference) and 

also across the OECD-37 countries (0.6 point difference). 

Figure 6.4 - Mean scores on the ‘study for school or homework before or after 
school’ index: Ireland, the OECD-37 and by gender 

 
PISA 2022 dataset (STUDYHMW Index). 

6.3. Working for pay before or after school  

Students’ responses to on how many days (‘0 days’, ‘1 day’, ‘2 days’, ‘3 days’, ‘4 

days’, ‘5 or more days’) during a typical school week they worked for pay before 

going to school and/or after leaving school were scaled into the index of ‘Work for 

pay before or after school’. This index ranged from 0 (no work for pay) to 10 (10 or 

more times working for pay per week).  

 

40 OECD averages include 37 countries: Australia, Austria, Belgium, Canada, Chile, Colombia, Costa 
Rica, Czech Republic, Denmark, Estonia, Finland, France, Germany, Greece, Hungary, Iceland, 
Ireland, Israel, Italy, Japan, Korea, Latvia, Lithuania, Mexico, Netherlands, New Zealand, Norway, 
Poland, Portugal, Slovak Republic, Slovenia, Spain, Sweden, Switzerland, Türkiye, United Kingdom 
and the United States. 
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Figure 6.5 shows that the mean scores on the working for pay before or after school 

index did not significantly differ in Ireland compared to the OECD-36 average.41 The 

frequency of working for pay was low in both contexts. However, the percentage of 

students who worked for pay was significantly higher in Ireland (32.2%) compared to 

the OECD-36 average (29.9%).  

Figure 6.5 - Mean scores on the ‘work for pay before or after school’ index: 
Ireland, the OECD-36 and by gender 

 
PISA 2022 dataset (WORKPAY Index). 
 

There were significant gender differences as female students reported working for 

pay before or after school fewer times compared to males in Ireland and across the 

OECD-36 countries (0.5 point difference).  

6.4. Working in the household/taking care of family 

members before or after school  

Students’ responses to on how many days (‘0 days’, ‘1 day’, ‘2 days’, ‘3 days’, ‘4 

days’, ‘5 or more days’) during a typical school week they worked in the household or 

 

41 OECD averages include 36 countries: Australia, Austria, Belgium, Canada, Chile, Colombia, Costa 
Rica, Czech Republic, Denmark, Estonia, Finland, France, Germany, Greece, Hungary, Iceland, 
Ireland, Italy, Japan, Korea, Latvia, Lithuania, Mexico, Netherlands, New Zealand, Norway, Poland, 
Portugal, Slovak Republic, Slovenia, Spain, Sweden, Switzerland, Türkiye, United Kingdom and the 
United States. 
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took care of a family member before going to school and/or after leaving school were 

scaled into the index of ‘Work in household or take care of family members’. The 

index ranged from 0 (no working in the household or caring for family members) to 

10 (10 or more times of working in the household or caring for family members per 

week). 

Figure 6.6 shows that students in Ireland worked in the household or took care of 

family before or after school significantly fewer times compared to the OECD-37 

average.42 The percentage of students who did work in the household or cared for 

family members was significantly lower in Ireland (83.5%) compared to the OECD-37 

average (88.7%).  

Figure 6.6 - Mean scores on the ‘work in household or take care of family 
members’ index: Ireland, the OECD-37 and by gender 

 
PISA 2022 dataset (WORKHOME Index). 
 

Female students in Ireland engaged in this activity significantly fewer times per week 

than male students. However, the gender difference was reversed for the OECD-37 

 

42 OECD averages include 37 countries: Australia, Austria, Belgium, Canada, Chile, Colombia, Costa 
Rica, Czech Republic, Denmark, Estonia, Finland, France, Germany, Greece, Hungary, Iceland, 
Ireland, Israel, Italy, Japan, Korea, Latvia, Lithuania, Mexico, Netherlands, New Zealand, Norway, 
Poland, Portugal, Slovak Republic, Slovenia, Spain, Sweden, Switzerland, Türkiye, United Kingdom 
and the United States. 
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countries as female students reported more frequent involvement with household 

work or care than their male peers.  

6.5. Digital lives of students 

Students rated how frequently they did various leisure activities using ICT during a 

typical weekday and also during a typical weekend day. This section also considers 

their exposure to and distress from online content and cyberbullying.  

6.5.1. Frequency of ICT activity (Weekday)  

Students rated how frequently they did various leisure activities using ICT during a 

typical weekday (e.g., ‘Browse the Internet’, ‘Create or edit my own digital content’). 

The seven items included in this scale had six response options (‘no time at all’, ‘less 

than 1 hour a day’, ‘between 1 and 3 hours a day’, ‘more than 3 hours and up to 5 

hours a day’, ‘more than 5 hours and up to 7 hours a day’, ‘more than 7 hours a 

day’). Items were scaled into the index of ‘Frequency of ICT activity – Weekday’.  

Figure 6.7 shows that students in Ireland had a significantly lower mean score on the 

frequency of ICT activity – weekday index compared to the OECD-29 average, 

suggesting that they spend less time on leisure ICT activities on weekdays.43  

In Ireland, male students spent significantly less time on ICT activities for leisure on 

weekdays compared to female students (0.08 point difference); whereas across the 

OECD-29 countries, it was male students who spent significantly more time 

compared to females (0.05 point difference).  

 

 

 

 

 

43 OECD averages include 29 countries: Australia, Austria, Belgium, Chile, Costa Rica, Czech 
Republic, Denmark, Estonia, Finland, Germany, Greece, Hungary, Iceland, Ireland, Israel, Italy, 
Japan, Korea, Latvia, Lithuania, Poland, Slovak Republic, Slovenia, Spain, Sweden, Switzerland, 
Türkiye, United Kingdom and the United States. 
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Figure 6.7 – Mean scores on the ‘frequency of ICT activity – weekday’ index: 
Ireland, the OECD-29 and by gender 

 
PISA 2022 dataset (ICTWKDY Index). 
 

Figure 6.8 shows the individual items that form the frequency of ICT activity – 

weekday index and the percentages of students who reported ‘3 or more hours a 

day’ on the activity. The proportions of students who engaged in social media and 

communication platforms were similar in Ireland and across the OECD-29 countries: 

Just over one-third of students reported browsing social networks (e.g., 

[Instagram®], [Facebook®]) for ‘3 or more hours a day’ in Ireland and across the 

OECD-29 countries and over one-quarter of students communicated and shared 

digital content on social networks or any communication platform (e.g., [Facebook®], 

[Instagram®], [Twitter®], emails, chat) for ‘3 or more hours a day’ in Ireland and 

across the OECD-29 countries. 

Irish students engaged less with other kinds of ICT activities compared to the OECD-

29 average. About one-quarter of students in Ireland browsed the Internet (excluding 

social networks) for fun (e.g. reading news, listening to podcasts and music or 

watching videos) for ‘3 or more hours a day’; the percentage was higher across the 

OECD-29 countries (31.0%). One-in-five students in Ireland played video-games 

(using a smartphone, a gaming console or an online platform or apps) for ‘3 or more 

hours a day’; the percentage was also higher across the OECD-29 countries 

(26.9%).  
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About 10% of students in Ireland read, listened to, or viewed informational materials 

to learn how to do something (e.g., tutorial, podcast) for ‘3 or more hours a day’ 

(OECD-29: 18.0%); or created or edited their own digital content (e.g., pictures, 

videos, music) for ‘3 or more hours a day’ (OECD-29: 18.2%). Fewer students in 

Ireland looked for practical information online (e.g., find a place, book a train ticket, 

buy a product) for ‘3 or more hours a day’ compared to the OECD-29 average (8.4 

percentage point difference). 

Figure 6.8 - Percentages of students who engaged in ICT activities for ‘3 or 
more hours a day’ on weekdays: Ireland and the OECD-29 

 
PISA 2022 dataset (ICTWKDY Items). 
 

6.5.2. Frequency of ICT activity (Weekend) 

Students also rated how often they did various leisure activities using ICT during a 

typical weekend day (e.g., ‘Browse the Internet’, ‘Create or edit my own digital 

content’). The seven items included in this scale had six response options (‘no time 

at all’, ‘less than 1 hour a day’, ‘between 1 and 3 hours a day’, ‘more than 3 hours 
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and up to 5 hours a day’, ‘more than 5 hours and up to 7 hours a day’, ‘more than 7 

hours a day’). Items were scaled into the index of ‘Frequency of ICT activity – 

Weekend’.  

Students in Ireland reported spending less time on leisure ICT activities on 

weekends compared to the OECD-29 average (Figure 6.9).44  

Figure 6.9 – Mean scores on the ‘frequency of ICT activity – weekend’ index: 
Ireland, the OECD-29 and by gender 

 
PISA 2022 dataset (ICTWKDY Index). 
 

In Ireland, male students spent significantly less time on ICT activities for leisure on 

weekend days compared to female students (0.14 point difference). No gender 

differences were evident across the OECD-29 countries, as the index scores for both 

female and male students were at the OECD-29 average.  

Figure 6.10 shows the individual items that form the frequency of ICT activity – 

weekend index and the percentages of students who spent ‘3 or more hours a day’ 

on these activities. Browsing social networks and playing video games were the 

most frequently reported leisure ICT activities on weekends. The proportion of 

students in Ireland who reported browsing social networks (e.g., [Instagram®], 

 

44 OECD averages include 29 countries: Australia, Austria, Belgium, Chile, Costa Rica, Czech 
Republic, Denmark, Estonia, Finland, Germany, Greece, Hungary, Iceland, Ireland, Israel, Italy, 
Japan, Korea, Latvia, Lithuania, Poland, Slovak Republic, Slovenia, Spain, Sweden, Switzerland, 
Türkiye, United Kingdom and the United States. 
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[Facebook®]) for ‘3 or more hours a day’ was higher than across the OECD-29 (3.1 

percentage point difference). The proportions of students who communicated and 

shared digital content on social networks or any communication platform were similar 

in Ireland and across the OECD-29. The proportion of students in Ireland who 

reported engaging in a range of activities for ‘3 or more hours a day’ was lower than 

the OECD-29 averages, including playing video games, browsing the internet, 

looking for or reading informational material and creating their own digital content. 

Figure 6.10 - Percentages of students who engaged in ICT activities for ‘3 or 
more hours a day’ on weekends: Ireland and the OECD-29 

 
PISA 2022 dataset (ICTWKEND Items). 
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four items were scaled into the index of ‘Distress from online content and 

cyberbullying’. Values across all items were summed and this index ranged from 0-

16.45 

Figure 6.11 shows that students in Ireland experienced significantly lower levels of 

distress from online content and cyberbullying compared to the OECD-29 average 

(0.5 point difference).46  

Figure 6.11 - Mean scores on the ‘distress from online content and 
cyberbullying’ index: Ireland, the OECD-29 and by gender 

 
PISA 2022 dataset (ICTDISTR Index). 

Female students in Ireland experienced significantly more distress from 

cyberbullying than their male peers (1.42 point difference). Female students had a 

mean score that was 0.86 points higher than male students across the OECD-29 

countries.  

Figure 6.12 shows the items of the distress from online content and cyberbullying 

index and emotional responses varied in intensity. In terms of online content, about 

30% of students did not encounter content online that was inappropriate for their 

 

45 For the index, the response ‘This did not happen to me’ was recoded as a missing variable. 
46 OECD averages include 29 countries: Australia, Austria, Belgium, Chile, Costa Rica, Czech 
Republic, Denmark, Estonia, Finland, Germany, Greece, Hungary, Iceland, Ireland, Israel, Italy, 
Japan, Korea, Latvia, Lithuania, Poland, Slovak Republic, Slovenia, Spain, Sweden, Switzerland, 
Türkiye, United Kingdom and the United States. 
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age. For students who did encounter this type of content, fewer students in Ireland 

reported it as ‘quite or very upsetting’ than their OECD-29 peers (6.3 percentage 

point difference). Encountering discriminatory content online (e.g., about race, 

gender, sexual orientation or physical appearance) was reported as ‘quite or very 

upsetting’ by about one-in-four students in both contexts (Ireland: 23.7%; OECD-29: 

28.2%).  

Figure 6.12 - Levels of distress from online content and cyberbullying: Ireland 
and the OECD-29 

 
PISA 2022 dataset (ICTDISTR Items). 
 

Turning to cyberbullying, about two-thirds of students reported that they received 

unkind, vulgar or offending messages, comments or videos in Ireland and across the 

OECD-29 countries. Receiving unkind, vulgar or offending messages, comments or 

videos was considered ‘quite or very upsetting’ by approximately one-fifth of students 
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Ireland reported this as ‘quite or very upsetting’ compared to 22.2% across the 

OECD-29 countries.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



80 
 

7 Summary and Conclusions 

This chapter provides an overview of the main well-being findings with reference to 

other research evidence and relevant policy. 

7.1. Subjective well-being 

The indicators of subjective well-being considered the health of students and how 

they feel about themselves and their lives. In terms of self-rated health, students 

were generally positive about their health status, with over 80% of students in Ireland 

and on average across the OECD-7 countries rating their health as either ‘good’ or 

‘excellent’. Only about 2% of all students reported ‘poor’ health. Similar ratings of 

health were reported by students in the GUI study, where 78% of Irish 17-18 year 

olds reported very good or excellent health (McNamara et al., 2020). However, 

according to the findings of the present report, the percentage of students in Ireland 

who rated their health as ‘excellent’ was significantly lower than the OECD-7 

average. In both Ireland and on average across the OECD-7 countries, female 

students were less likely to perceive their health as ‘excellent’ compared to males. 

This pattern of female health dissatisfaction was also noted in the HBSC study with 

10- to 17-year-olds, where more male students reported excellent health compared 

to females and the proportion of females reporting excellent health decreased with 

age (Cosma, Abdrakhmanova, et al., 2023; Gavin et al., 2024). These results 

highlight the potentially increased risk of poorer future health for female adolescents 

given that self-rated health serves as a reliable predictor of later outcomes and 

morbidity (e.g., Idler & Benyamini, 1997). However, the possibility of an under-

reporting of poor health among males is important to acknowledge, given their over-

representation in statistics of premature deaths globally (Patwardhan et al., 2024). 

Research in Ireland has identified a reluctance among men to discuss sensitive 

health topics. This may be due to stigma and social norms, and can be a major 

barrier to their health and their utilisation of care (Movember Institute of Men’s 

Health, 2025).  

Turning to body image, the views held by Irish students of their own body image 

remained relatively stable between PISA 2018 and PISA 2022. For both cycles, Irish 

students reported feeling less positive about their body image compared to the 
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OECD average. In PISA 2022, female students in Ireland and on average across the 

OECD-7 countries held a less positive view of their body image compared to male 

students, with the same pattern holding for Irish students in PISA 2018. Similarly, the 

My World Survey 2 examined body esteem (self-evaluation of one's body or 

appearance) in 12-19-year-olds in Ireland, and found that female students reported 

lower levels of body-esteem in each school year, and that satisfaction declined over 

the course of adolescence. Greater body dissatisfaction was also associated with 

other well-being outcomes, such as higher levels of anxiety and depression (Dooley 

et al., 2019). Body image has been hypothesised to be linked with social media 

usage in adolescents. A recent systematic review suggests a correlation between 

social media engagement and negative body image, with a greater impact seen for 

females than for males (Xu et al., 2025). 

Life satisfaction, a subjective evaluation of the quality of one’s life, is another 

important aspect of well-being. PISA 2022 took two approaches to examining life 

satisfaction, utilising a global assessment of overall life satisfaction, alongside a 

more detailed evaluation of life satisfaction across specified domains. On average, 

Irish students reported being moderately satisfied with their lives, scoring 6.6 out of 

10 on the measure of overall life satisfaction. This was lower than the reported life 

satisfaction of the OECD-31 country average, a finding reflected in analysis of 2018 

data from the previous PISA cycle (McKeown et al., 2019). Where 58.7% of Irish 

students reported being satisfied with their lives in PISA 2022, an average of 61.4% 

of students across the OECD did, and almost one-in-five Irish students reported that 

they were not satisfied with their lives. A small significant gender difference was 

identified, with female students reporting lower levels of life satisfaction than male 

students, on average. This gender gap in life satisfaction was also evident in 

analysis of data from PISA 2018 (e.g., Campbell et al., 2021), and aligns with the 

findings of other large-scale studies that have previously identified lower life 

satisfaction scores among girls than among boys (Dooley et al., 2019; Gavin et al., 

2024). 

Correspondingly, the findings from the life satisfaction across domains measure also 

show Irish students score lower than the OECD-7 average. On average, students in 

Ireland reported high levels of satisfaction with aspects of their lives such as their 

possessions, friendships, health, relationship with parents or guardians and the 
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neighbourhoods they live in, while showing lower levels of satisfaction with their 

appearance, how they use their time, and what they learn at school. As with the 

overall evaluation of life satisfaction, female students, on average reported lower life 

satisfaction across the specified domains than male students, both in Ireland and , 

on average across the OECD-7 countries. 

Examining the trend in overall life satisfaction for students in Ireland, a significant 

decrease in life satisfaction was reported between 2018 and 2022, while the 

percentage of students who were ‘satisfied’ with their life was significantly lower in 

2022 compared to the percentage reported for 2018 (McKeown et al., 2019). 

Globally, a decline in life satisfaction has also been noted between previous PISA 

cycles (2015 to 2018 and 2018 to 2022), indicating the trend pre-dates the impact of 

the COVID-19 pandemic (Marquez et al., 2024; UNICEF Innocenti, 2025). These 

results are also mirrored in the HBSC surveys which found a significant drop in life 

satisfaction between 2017/2018 and 2021/2022 for 15-17 year olds (Lunney et al., 

2025). Wider examination of the trajectories of life satisfaction across the lifespan 

has shown that adolescence is a period where life satisfaction declines most sharply 

and that the gender differences in life satisfaction evident during adolescence may 

not present in adulthood (Orben et al., 2022). Declines in life satisfaction have been 

attributed to external pressures for adolescents such as academic stress, 

developmental changes including increased social comparison and a shifting sense 

of self, and to broader structural and societal influences (e.g., Daly, 2022; Orben et 

al., 2022). Monitoring of progress toward the ‘Better Outcomes, Brighter Futures: 

The National Policy Framework for Children and Young People 2014-2020’ also 

highlighted this decline in the proportion of young people reporting positive perceived 

mental health and high life satisfaction (Department of Children and Youth Affairs, 

2022). The decline in life satisfaction among Irish adolescents shown in PISA 2022 

further supports the designation of children and young people’s mental health and 

well-being as a pressing challenge and spotlight area of the replacement policy, 

‘Young Ireland: National policy framework for children and young people 2023-2028’ 

(Government of Ireland, 2023).  

PISA 2022 considers the social connections and support network of students as 

another indicator of well-being. On average in Ireland, students reported a similar 

level of ease of communication about worries and concerns with different people as 
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the average of their peers across the OECD-8 countries. Female students in both 

contexts felt less able to communicate about their worries and concerns compared to 

male students, on average. Irish students found it easiest to communicate with close 

friends, followed by their mothers and other family members. In contrast, fewer 

students reported an ease in discussing worries or concerns with teachers, indicating 

lower levels of open communication in school compared to the OECD-8 average.  

These results are in line with the developmental shifts seen in adolescent 

relationships, with greater independence from parents corresponding to an increased 

focus on relationships and interactions with friends and peers (Blum et al., 2022). 

This shift has been documented in other studies, including the My World Survey 2 

where 67% of first-year students reported they would talk to their family about their 

problems, while only 27% reported they would talk to their friends. By fourth year, 

48% of students would go to their friends and 44% to their families. This 

demonstrates the increasing importance of peer relationships as spaces for 

adolescents to communicate about their worries and concerns as they age (Dooley 

et al., 2019). 

Students also reported on the frequency with which they experienced a range of 

psychosomatic symptoms (i.e., physical symptoms without an underlying 

medical/organic cause). On average, students in Ireland experienced similar levels 

of psychosomatic symptoms as the OECD-8 average. In terms of psychological 

symptoms, about three-in-ten students felt anxious, felt nervous, or had difficulties in 

getting to sleep, and about one-fifth of students felt irritable or depressed ‘more than 

once a week’ or ‘about every day’. For somatic complaints, about one-fifth of 

students felt dizzy ‘more than once a week/about every day’, with fewer students 

reporting this frequency of headache, back-pain or stomach-pain. These results 

correspond with those observed in the HBSC study, where the most frequently 

reported psychological issues also included feeling nervous, irritable, trouble 

sleeping, and feeling low (Cosma, Abdrakhmanova, et al., 2023). As with PISA 2022 

findings, lower rates were noted for somatic complaints such as headaches, back 

pain, dizziness and stomach-ache. Analysis of the PISA 2022 data also identified 

that female students, on average, report significantly more psychosomatic symptoms 

compared to male students. This finding aligns with the HBSC study where females 

scored higher than males for both psychological and somatic complaints (Schrijvers 
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et al., 2024). Various explanations have been posited for these gender differences in 

symptom reporting (e.g., Barsky et al., 2001), including biological differences (e.g., 

females experience more physical discomfort), socialisation (e.g., it may be more 

acceptable for females to report distress) and anxiety and depression (e.g., both 

conditions are more common among women and are related to greater reports of 

somatic complaints). The greater endorsement of psychosomatic symptoms by 

females may also reflect hormonal changes and the physical symptoms that 

accompany puberty. As this was a new well-being indicator for PISA 2022, it did not 

allow for trend analysis of these types of symptoms, though data from the HBSC 

shows an upward trend in the prevalence of psychosomatic symptoms for most 

countries, including Ireland (Schrijvers et al., 2024). 

In terms of experienced well-being in the previous day, students in Ireland reported 

similar levels of well-being to the OECD-9 average. For female students, average 

experienced well-being was lower compared to male students, and the magnitude of 

this gender difference was similar in Ireland and on average across the OECD-9 

countries. In previous studies, while reporting psychological well-being over the 

preceding two-week period, females also reported lower psychological well-being, 

both in the Irish context (Molcho et al., 2021) and internationally (OECD, 2021b). An 

age effect has also been found in these studies, whereby the level of current 

psychological well-being for younger students has been significantly higher than for 

older students. The numerous physical, emotional and social changes occurring 

during adolescence can place adolescents at a heightened risk of reduced 

psychological well-being and mental health issues throughout this life period (World 

Health Organization, 2020). The focus of the ‘Junior Cycle Well-being Guidelines’ on 

students learning about well-being and the development of awareness, knowledge, 

and understanding can thereby help students to promote and support their own well-

being in this period of heightened risk (NCCA, 2021). Resources to facilitate 

discussion of well-being are also available for Junior Cycle (HSE & Department of 

Education & NEPS, 2023a, 2023b, 2025). The identified age-effect associated with 

the decline in life satisfaction across adolescence indicates the importance of 

continuing a curricular focus on cultivating well-being into the Senior Cycle (NCCA, 

2024a). This adds further support to the recent development of the ‘Curriculum 

Specification for Senior Cycle SPHE’ and its inclusion of ‘health and well-being’ as a 
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core strand (NCCA, 2024b) for both Leaving Certificate Established and Leaving 

Certificate Applied students. Support and resources are available for teachers to 

facilitate them in the delivery of the SPHE curriculum at both primary and post-

primary level (such as the SPHE Toolkits), with the availability of such support 

identified as important to facilitate the success of the curriculum’s implementation 

(Nohilly, 2025).  

7.2. The social and emotional lives of students 

Emotional regulation is an important skill for both students’ learning and life (OECD, 

2024b). Students were asked about their emotional control, defined as the ability to 

regulate temper, anger and irritation in the face of frustration, as well as their stress 

resistance, defined as the ability to manage and adapt to stressful situations (OECD, 

2023c). On average, students in Ireland felt able to control their emotions to the 

same extent as their OECD-30 peers, but students in Ireland were more likely to get 

frustrated quickly and to change their mood a lot. Female students felt less able to 

control their emotions compared to males, on average. Where stress resistance is 

concerned, students in Ireland generally felt able to manage their stress levels to the 

same extent as the OECD-32 average. On the positive side, they were more likely to 

report being able to work under pressure, recover after something bad has 

happened, and to handle stress well. In contrast, more students in Ireland got 

nervous easily, worried about many things, and felt nervous about exams compared 

to the average of their OECD-32 peers. Similarly to emotional control, female 

students tended to report lower levels of stress resistance than male students. These 

findings are consistent with data obtained in the OECD’s Survey on Social and 

Emotional Skills (SESS) with males reporting higher emotional control and stress 

resistance than females, on average (OECD, 2021b). The relationship between 

these emotional regulation skills and achievement was also highlighted, as students 

better able to control their emotions and resist stress outperformed their peers in 

mathematics by an average of six points in PISA 2022 (Schleicher, 2023). The 

importance of these skills is also reflected in the ‘Junior Cycle Well-being Guidelines’ 

which have incorporated resilience and the coping skills necessary to deal with life’s 

challenges as a key indicator central to adolescent well-being (NCCA, 2021). 

Similarly, the ‘Wellbeing specification for primary and special schools’ pupils 

https://www.curriculumonline.ie/senior-cycle/sphe/sphe-toolkit/
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emphasises ‘Emotional and relational education’ as a key strand, aiming to build 

resilience and the ability to regulate and express emotions across the school years 

(Department of Education and Youth, 2025b). 

There has been a growing interest in the development of a ‘growth mindset’ within 

education. The belief that intelligence, skills, and performance are not static but can 

be enhanced over time via perseverance and hard work is known as a growth 

mindset. In contrast, when someone has a fixed mindset, they believe that their 

characteristics are unchangeable and that there is no way to improve them (OECD, 

2023c). In PISA 2022, the majority of students in Ireland presented a growth 

mindset; almost three-quarters of students disagreed or strongly disagreed that 

intelligence is something that they cannot change very much. This was significantly 

higher than the percentage of students who presented a growth mindset on average 

across the OECD-36 countries (58%), a decrease from the two-thirds of students at 

the OECD average who reported a growth mindset in PISA 2018 (OECD, 2021a). 

For PISA 2022, there were no significant gender differences in the proportion of 

students with a growth mindset in either context. In PISA 2018, female students were 

more likely to have a growth mindset than males on average across the OECD; a 

gender difference that was not present for students in Ireland (OECD, 2021a). On 

average, students reporting a growth mindset in PISA 2018 reported higher levels of 

life satisfaction and scored higher on assessments of reading and mathematics 

(OECD, 2021a, 2023b). Whilst meta-analyses have indicated the relationship 

between growth mindset and achievement is weak (Sisk et al., 2018), it is believed 

that a growth mindset has the potential to reinforce persistence and resilience in 

students, and as such is an important educational outcome to be promoted to 

students, teachers and parents (Department of Education and Youth, n.d.). Also, a 

growth mindset helps explain why students adopt specific learning strategies and 

invest effort and resources to achieve their learning goals. It is also positively 

associated with critical-thinking behaviours, such as recognising that multiple valid 

perspectives can exist in a disagreement (OECD, 2024b). 

Students’ interpersonal relationships were also examined in PISA 2022, with a focus 

on students’ relationships with their parents and their friendships. In terms of parental 

relationships, students in Ireland rated the level of their social connection to parents 

more positively than the OECD-8 average. Supporting this positive parental 
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connection, students reported that their parents helped them as much as they 

needed, showed that they cared, and tried to understand their problems and worries. 

There were no significant gender differences on the social connection to parents 

index, which is contrary to the PISA 2018 cycle where female students’ social 

connection to their parents was stronger than for male students, on average. As a 

positive finding, Irish students reported a significant increase in their level of social 

connection with their parents between PISA 2018 and PISA 2022, something that, 

according to a number of researchers, can be attributed to the COVID-19 pandemic, 

over the course of which parent-child relationships seem to have been improved 

(e.g., Silk et al., 2021; Soneson et al., 2023). The HBSC survey administered in 

2021/2022 also showed that higher family support and an ease of communication 

with parents were associated with more positive COVID-19 impacts for adolescents 

(Erikkson et al., 2023).  

Turning to family support and parental interactions, students in Ireland had stronger 

and more positive bonds with their family compared to the OECD-35 average. In 

terms of parental daily routine activities, almost three-quarters of students in Ireland 

reported eating a main meal with their family and spending time just talking with 

family ‘every day’ or ‘almost every day’. In terms of parental learning-oriented 

interactions, more students in Ireland reported that their parents asked about how 

well they are getting along with other students, took an interest in what they were 

learning at school, and asked what they did in school ‘every day’ or ‘almost every 

day’ compared to OECD averages. In terms of parental future-oriented interactions, 

fewer students in Ireland reported that parents talk to them about the importance of 

getting good grades or talk about future education ‘every day’ or ‘almost every day’. 

Female students reported significantly higher levels of family support compared to 

male students, on average. Irelands’ strong record of parental support has been 

noted in other reports where Ireland recorded the highest percentage of students 

across the OECD (almost 90%) whose family ask ‘at least once or twice per week’ 

what they did in school that day (Schleicher, 2023), and the highest percentage of 

students (91%) in PISA 2022 reporting their parents spend time just talking with them 

‘at least once a week’ (UNICEF Innocenti, 2025). These types of parental 

interactions were positively linked with mathematics achievement in PISA 2022 

(Schleicher, 2023). Overall, these findings show the continued importance of family 
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connections for 15-year-olds, and suggest that students in Ireland feel cared for, 

supported, and close to their parents and family. The interdependent nature of well-

being for young people, and the need for support from parents, families, and 

caregivers are recognised in various Irish policies, such as the ‘Healthy Ireland’ 

(Empowering People and Communities) (Department of Health, 2013) and the 

‘Young Ireland’ (Enabling Environment) frameworks (Government of Ireland, 2023).  

Though family relationships remain important, adolescence is characterised by the 

development of strong peer relationships and adolescents spend a significant 

amount of time with their peers. Students in Ireland had fewer close friends (6.8) 

compared to the OECD-9 average (7.5). On average, females reported significantly 

fewer friends than males in both contexts. Male students reported spending more 

time with their friends than was reported by female students. Students in Ireland 

typically spent time with their friends after school 3.3 days per week, which was 

significantly lower than the OECD-9 average (3.6 days). Students in Ireland were 

significantly more likely to make contact with friends, such as talk on the phone, send 

text messages, or have contact through social media, ‘several times a day’ 

compared to the average of their peers in OECD-9 countries, perhaps indicating Irish 

students are shifting more to online forms of contact as opposed to meeting friends 

in person. The proportion of female students who made contact with friends ‘several 

times a day’ was higher than for males. The percentage of students who said their 

parents accepted ‘all’ of their friends was higher in Ireland compared to the OECD-9 

average; this did not differ by gender for students in Ireland but, on average, more 

females reported this than males did across the OECD-9 countries. The average 

number of friends reported by 13-year-olds in the GUI study was similar to these 

PISA 2022 findings (6.3), though no significant gender difference was identified 

(Williams et al., 2018). The quantity of friends (e.g., number) has been shown to be 

important for well-being where having fewer friends is linked with poorer outcomes, 

while friendship quality has been associated with increased life satisfaction and 

decreased loneliness and depression (Alsarrani et al., 2022).  

7.3. Students’ experience of school 

Adolescents spend a considerable proportion of their time at school. In PISA 2022 

students’ well-being was also considered in terms of their school environment, 
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including perceived safety at school; exposure to bullying; and school-related 

attitudes and feelings (e.g., student-teacher relationships and sense of belonging).  

A safe and supportive school environment is considered important for academic 

success, emotional well-being, and social development (OECD, 2023c). Perceptions 

of school safety were generally positive as students in Ireland reported feeling safer 

at and around school than on average across the OECD-32 countries. This included 

feeling safe on their way to and from school, in their classrooms, and in other places 

at school. Small percentages of students did report not feeling safe on their way to 

school (Ireland: 3%; OECD-32: 8%), in their classrooms at school (Ireland: 4%; 

OECD-32: 7%) or at other places at school (e.g., hallway, cafeteria, restroom) 

(Ireland: 7%; OECD-32: 10%), for all items this was reported by fewer students in 

Ireland than for the OECD-32, on average. In addition, there were significant gender 

differences as female students felt less safe at and around school compared to male 

students, on average. Students also reported on the extent to which they witnessed 

safety risks at school. Whilst students in Ireland witnessed significantly fewer safety 

risks than the OECD-30 average, male students witnessed more school safety risks 

than their female peers, on average. About one-in-five students heard a student 

threaten to hurt another student at school or reported that their school was 

vandalised. A small percentage of Irish students reported that they saw gangs or a 

student carrying a weapon at school; it should be noted these events were reported 

by about one-in-ten students on average across the OECD-30 countries. These 

results generally show that students in Ireland felt safer at school and witnessed 

fewer safety risks than their same-aged peers across the OECD-30 countries. 

Nonetheless, it does raise the issue of lower perceived safety for female students 

and greater exposure to safety risks for male students. A systematic review found 

that not feeling safe at school was related to mental health difficulties, with some 

evidence that boys may feel more unsafe due to their potentially higher involvement 

in disruptive activities and bullying (Mori et al., 2021).  

Turning to bullying, students in Ireland experienced bullying behaviours at a similar 

frequency to the average across the OECD-37 countries. About 12% of students in 

Ireland reported that other students made fun of them at least a few times a month, 

while other types of bullying were less prevalent. Only about 5% of Irish students 

indicated that they had been left out of things on purpose or had nasty rumours 
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spread about them, and less than 1% reported having been involved in a physical 

fight. In general, female students were less exposed to bullying behaviours 

compared to their male peers, both in Ireland and across the OECD-37 countries. 

The frequency of bullying has also been reported as higher for males compared to 

females across many other large-scale studies in Ireland, such as the Trends in 

International Mathematics and Science Study (TIMSS) 2023 (Denner et al., 2025) 

and the Progress in International Reading Literacy Study (PIRLS) 2021 (Pitsia et al., 

2024). In contrast, the My World Survey found that more females than males 

reported experiences of being bullied (Dooley & Fitzgerald, 2012; Dooley et al., 

2019). Notably, there was an improving trend in terms of exposure to bullying, with 

fewer Irish students in PISA reporting exposure to bullying in 2022 compared to 

2018. This decrease in the incidence of bullying for Ireland is part of a global trend 

for nearly all countries participating in PISA 2022 (Schleicher, 2023). This is a very 

positive finding, with some proposed drivers of this decline being the reduced 

amount of time students spent in school due to school closures during the COVID-19 

pandemic (Li et al., 2025), as well as the increasing focus on bullying within 

educational policy (Borgonovi & Pál, 2016). Continued monitoring of bullying 

statistics in the PISA 2025 cycle will show if this positive declining trend continues, 

and capture the possible impact of the ‘Cineáltas: Action Plan on Bullying Ireland’ 

policy (Department of Education, 2022c), as well as the ‘Bí Cineálta: Procedures to 

prevent and address bullying behaviour for primary and post primary schools’ 

(Department of Education, 2024a) guidelines in the Irish context.  

The quality of student-teacher relationships can also support the academic and 

social development of students, as well as their well-being. Students in Ireland 

perceived their student-teacher relationships marginally less positively than the 

OECD-37 average. This indicator was not asked in PISA 2018 to allow for trend 

analysis of student-teacher relationship or to consider how remote teaching during 

COVID-19 may have impacted these relationships. There were no significant gender 

differences in perceptions of student-teacher relationships in Ireland; however, on 

average females reported more positive relationships than males at the OECD-37 

country average. Encouragingly, approximately 90% of Irish students ‘agreed’ or 

‘strongly agreed’ that their teachers are friendly or respectful toward them, and 

around three-quarters ‘agreed/strongly agreed’ that their teachers are interested in 
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their well-being. Only small percentages of students in Ireland and on average 

across the OECD-37 countries ‘agreed/strongly agreed’ that they felt intimidated by 

their teachers or that their teachers are mean towards them. These results are 

consistent with findings for 13-year-olds (Williams et al., 2018) and 17-year-olds 

(McNamara et al., 2020) in the GUI study which found that positive relationships and 

interactions with teachers are common. Observation work of the Inspectorate of the 

Department of Education has also shown a culture of positive relationships between 

school staff and students that promoted students’ sense of belonging at post-primary 

level (Department of Education, 2023b). These findings suggest the implementation 

of a successor to the Well-being Policy Statement and Framework for Practice 2018-

2023 (Government of Ireland, 2019) post 2025 should continue to recognise that the 

cultivation of positive student-teacher relationships can support the well-being of Irish 

adolescents.  

Students’ school connectedness or sense of belonging to school gives students 

feelings of security and identity, and thus can support student learning and 

achievement (OECD, 2023c). The results of this report show that the sense of school 

belonging among Irish adolescents was lower than the OECD-36 average. On the 

positive side of things, 90% of Irish students felt that other students liked them 

(OECD-36 average: 82%) and 81% made friends easily at school (OECD-36 

average: 76%). In contrast, approximately 20% of students in Ireland and on average 

across the OECD-36 countries felt awkward or out of place at school, and around 

14% of students in Ireland and 16% on average across the OECD countries felt like 

an outsider or felt lonely at school. Female students, on average, reported a 

significantly lesser sense of belonging compared to male students in Ireland and on 

average across the OECD-36 countries, reflected in findings from TIMSS 2023 

where fewer girls had a ‘high’ sense of belonging compared to their male peers 

(Denner et al., 2025). In Ireland, students’ sense of belonging at school remained 

stable between 2018 and 2022. However, it should be noted that students in Ireland 

had a lower sense of school belonging than the OECD average in both cycles 

(McKeown et al., 2019). There were mixed findings between the 2018 and 2022 

cycles across the participating PISA countries as broadly similar proportions of 

countries had declining, stable, or improving trends in students’ sense of belonging 

(OECD, 2023d). Ireland’s stability in students’ sense of belonging is viewed as 
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evidence of a resilient education system, especially given the challenges of COVID-

19 (OECD, 2023d). It is encouraging that current Irish well-being policies recognise 

the importance of fostering student belonging and school connectedness (e.g., 

Department of Education, 2022c) and it is important that any renewed well-being 

policy should continue to focus on cultivating students’ sense of school belonging. 

Irish schools’ policies and procedures to protect well-being were also examined in 

PISA 2022. The vast majority of students were in schools where principals reported 

that procedures were in place to protect student well-being. In 2022, virtually all 

students were in schools where five policies were in place: referrals to external 

mental health agencies where appropriate; mental and emotional health education 

embedded in the curriculum; input on student well-being from outside agencies 

(2.8% increase from 2018); a student support team; and keeping of written records 

of bullying incidents in the school. Less than 5% of students were in schools that did 

not have a systematic approach to screening for social, emotional and behavioural 

difficulties; have a whole-school plan for student well-being; or monitor bullying 

incidents to identify patterns. These results show the widespread adoption and 

implementation of key well-being policies for schools, which was also evident for 

both DEIS and non-DEIS schools in PISA 2018 (Nelis et al., 2021). The Neart 

programme recently developed by Jigsaw and NEPS - Department of Education and 

Youth, will further support leaders and staff in post-primary schools with access to 

resources and training to promote well-being and mental health (Jigsaw/NEPS - 

Department of Education & Youth, 2025). The Student Participation Unit established 

by the Department of Education are also preparing guidance for schools to support 

the development of student councils and to enable student participation and student 

voice at the school level, including in the development of such policies and 

procedures (Department of Education, 2024b).  

7.4. Students’ time use 

Leisure time was the final domain of student well-being explored in this report. It 

looked at how students spend their time outside of school, including reports of 

physical activity, before and after school activities, and the digital lives of students. 

Engaging in physical activity is important for both physical health and mental well-

being (e.g., Janssen & LeBlanc, 2010). In general, students in Ireland were more 
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physically active than the OECD-9 average. They engaged in ‘moderate’ physical 

activity (activity that raises students’ heart rate and causes them to sweat for at least 

60 minutes per day) on 4.9 days per week (OECD-9 average: 4.6 days); and 

‘vigorous’ activity (activity that makes students sweat and breathe hard for at least 20 

minutes per day) on 4.1 days per week (OECD-9 average: 3.7 days). In general, 

female students engaged in both ‘moderate’ and ‘vigorous’ physical activity on fewer 

days compared to male students in Ireland and on average across the OECD-9 

countries. Similarly, in terms of exercising or practising a sport before or after school, 

students in Ireland engaged in these activities more often than the OECD-37 

average. The percentage of students who did no exercise or sport during a typical 

week was significantly lower in Ireland (12.8%) compared to the OECD-37 average 

(18.2%). Again, female students exercised or practised a sport less frequently than 

male students. Similar results were found in PISA 2015, as males, on average, 

engaged in vigorous physical activity one day more per week than females (Pál, 

2018). Gender differences were also noted in the HBSC study, as 42% of females 

and 59% of males engaged in ‘vigorous’ exercise four or more times per week 

(Gavin et al., 2024). It is a positive finding, that on average, both male and female 

students in Ireland are meeting the recommended guidelines of being physically 

active for at least three days per week and for at least an hour each day for children 

and adolescents aged five to 17 years (Department of Health, 2024; World Health 

Organization, 2020). However, it should also be noted that over one in ten Irish 

students report not exercising or doing sport before or after school. Tackling this type 

of inactivity and the drop off in female students’ participation in physical activity and 

sports during adolescence are priorities in a number of Irish policies, such as the 

‘National Physical Activity Plan for Ireland’ (Department of Health, 2016) and the 

‘National Sports Policy 2018-2027’ (Government of Ireland, 2018).  

Students also reported on their time use outside of school, specifically examining 

time spent on schoolwork, paid work, and work in the home or caring for family 

members before or after school during a typical school week. Compared to OECD-

37 averages, students in Ireland spent significantly less time studying for school or 

doing homework before or after school. The percentage of students who reported 

that they do not study or do homework was significantly higher in Ireland (18.3%) 

compared to the OECD-37 average (8.6%). On average, female students studied for 
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school or did homework more frequently than male students in Ireland and across 

the OECD. Gender gaps in homework time favouring girls were also noted in the 

GUI study (Williams et al., 2018).  

The frequency of working for pay before or after school was comparably low in 

Ireland as for the OECD-37 country average (1.2 times per school week). The 

percentage of students who reported working for pay was significantly higher in 

Ireland (32.2%) compared to the OECD-37 average (29.9%). In general, female 

students reported working for pay less frequently compared to males. In PISA 2015, 

working for pay was less prevalent as only 23% of students reported that they 

worked for pay on average across the OECD countries (OECD, 2017c).  

Students in Ireland worked in the home or looked after family members less 

frequently before or after school than the OECD-37 averages. The percentage of 

students who worked in the home or took care of family members was lower in 

Ireland compared to the OECD-37 average (83.5% vs. 88.7%). Female students in 

Ireland engaged in this activity less frequently than male students, the gender 

difference was reversed for the OECD-37 country average. In PISA 2015, fewer 

students (73%) reported that they worked in the home on average across OECD 

countries and this was more common among girls than among boys (OECD, 2017c).  

Students’ use of ICT was also examined as part of PISA 2022. Students in Ireland 

spent less time on ICT activities for leisure compared to the OECD-29 average, both 

on weekdays and on weekends. In Ireland, male students spent significantly less 

time, on average, on these activities on weekdays and weekends compared to 

female students. On average, across the OECD-29 countries, it was male students 

who spent significantly more time compared to females, and this applied on 

weekdays only. Browsing social networks, browsing the Internet and playing video-

games were the most regular activities, and the percentages of students who 

engaged in these activities for ‘3 or more hours a day’ increased at weekends. About 

10% of students in Ireland read, listened to, or viewed informational materials to 

learn how to do something. The OECD reported that 75% of students were spending 

in excess of 1 hour on social network browsing per weekday, and that 80% of 

students in Ireland fell into this category (OECD, 2024c). These findings for Ireland 

and the OECD are important, as students who use digital devices moderately tend to 
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have better academic and well-being outcomes than those who use them either 

excessively or very little. Moreover, excessive time spent on digital leisure is also 

linked to lower participation in physical exercise outside of school (OECD, 2025). 

These highlight the importance of providing guidance to students and families on 

effective strategies for regulating time spent on digital leisure activities, encouraging 

a balanced approach that supports both well-being and academic engagement. 

Although greater access to technology and the internet offers new leisure time 

opportunities for adolescents, it also exposes them to the risk of cyberbullying and 

issues with online safety. Students in Ireland reported less distress from online 

content and cyberbullying compared to the OECD-29 average, while female students 

reported more distress than males. On average, almost three-quarters of students 

reported encountering content online that was inappropriate for their age, an 

experience reported as ‘quite or very upsetting’ by 6% of Irish adolescents and 12% 

of adolescents on average across the OECD-29 countries. A considerably larger 

proportion of adolescents found the experience of encountering discriminatory 

content online as ‘quite or very upsetting’, with almost one-quarter of Irish 

adolescents reporting this level of distress. Receiving unkind, vulgar or offending 

messages, comments or videos was considered ‘quite or very upsetting’ by 

approximately one-fifth of students. Concerningly, almost 50% of Irish students 

reported that information about them was publicly displayed online without their 

consent, with 19% of those who experienced this finding it ‘quite or very upsetting’. 

The HBSC survey also found an increased likelihood of female students being 

victims of cyberbullying compared to male students (Cosma et al., 2022; Gavin et al., 

2024). The ‘Cineáltas: Action plan on bullying’ (Department of Education, 2022c) 

incorporates initiatives to address cyberbullying, such as the inclusion of advice on 

navigating online within the Junior Cycle SPHE programme and the development of 

the FUSE anti-bullying and online safety programme for schools (DCU Anti-Bullying 

Centre, 2025). 

Together, these results provide important insights into the leisure time of students in 

Ireland. Compared to the average of their OECD peers, they are spending more time 

exercising or practising sport and less time using ICT for leisure activities or studying 

for school or doing homework. About one-third of students work for pay but only for 

1.2 days on average per week. Students in Ireland are spending less time on ICT 
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activities for leisure than the OECD averages, however, they experience a similar 

level of exposure to inappropriate online content and cyberbullying.  

7.5. Conclusion 

This report provides a wide-ranging set of findings on the well-being of 15-year-old 

students in Ireland. Compared to their OECD peers, it highlights areas of strength for 

Irish students, such as social connection to family and friends, growth mindset, 

physical activity, sense of school safety, distress from online content and 

cyberbullying; comparable results in areas such as psychosomatic symptoms, 

experienced well-being and bullying. It also highlights the need for improvement in 

students’ views on their health, body image, life satisfaction, relationships with their 

teachers and sense of belonging at school. Another key finding of this report that 

requires further policy attention concerns the notable gender gaps, demonstrating 

that female students experience poorer well-being across a broad range of indicators 

compared to their male peers.  

It is generally accepted that student well-being is a multidimensional concept. PISA 

and this report cover a wide range of well-being indicators, however, it should be 

acknowledged that they do not encompass all potential elements of well-being. The 

structural, cultural, and contextual factors that shape children and young people’s 

experiences of well-being are not examined, including but not limited to poverty, 

racism, immigration, and unequal access to resources and services. An overview of 

the well-being of Irish adolescents in comparison to their OECD peers and with 

respect to gender is provided, however further and additional analyses lay outside 

the scope of this report. This excluded exploration of the well-being of adolescents 

out of school or the disaggregation of students from disadvantaged backgrounds 

who may be at greater risk of emotional difficulties than their peers from more 

advantaged backgrounds (Growing Up in Ireland Study Team, 2016). The well-being 

experiences of students with special educational needs are also not disaggregated 

within this report. While the majority of Irish students with special educational needs 

or limited proficiency in the assessment language did participate in PISA 2022 

(Donohue, Perkins, Walsh, O’Neill, et al., 2023) a small number were exempted, and 

their experiences and pattern of well-being may not be represented by the data 

analysed as part of this PISA report (LeRoy et al., 2019).  
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The timing of PISA 2022 should be borne in mind when interpreting results within this 

report. It is likely that students’ well-being may have been impacted by their 

experiences of the COVID-19 pandemic (Li et al., 2025; Oakley et al., 2025). 

It should also be noted that the data used for this report are based on students’ self-

reports, and therefore, issues with response bias and the tendency to provide 

socially desirable responses may apply (e.g., Schulz & Carstens, 2020). 

Furthermore, students' responses can be influenced by their understanding of the 

questions and their cultural background, as it is acknowledged that cultural 

differences may exist in how some well-being constructs are understood and in how 

students respond to questionnaire items (OECD, 2019a; Rappleye, 2025; Rappleye 

et al., 2020). Additionally, the fact that a limited number of countries chose to 

administer the items of the well-being questionnaire restricts the generalisability of 

the findings, as well as the stability of some of the OECD average estimates. The 

relationship between well-being and achievement, although it has been briefly 

discussed in this report, is not the main scope of this work. The relationship between 

well-being and performance are examined in two other reports (see Kaya & Erdem, 

2021; OECD, 2023d).  

Despite its limitations, this report offers valuable evidence on a wide range of well-

being indicators for a representative sample of 15-year-olds in Ireland. The findings 

are particularly relevant to the ongoing redevelopment of the national well-being 

policy (Government of Ireland, 2019). Ensuring that appropriate systems, services, 

and supports are in place for adolescent well-being should remain a key policy 

priority. 
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Appendices 

List of abbreviations in appendices: 

Diff.  Difference in mean index score  

S.E.  Standard error 

S.E.D.  Standard error of the difference 

Sig.  Level of statistical significance 

% diff.  Percentage difference  
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Chapter 3: Subjective well-being  

Health 

Table A3.1 - Students’ ratings of their health: Percentages for Ireland and the OECD-7 

Group % S.E. % diff. S.E.D. Sig. 

Excellent 

Ireland* 35.94 0.73 
1.86 0.71 <.05 

OECD-7  37.80 0.28 

Good 

Ireland* 48.73 0.70 
2.90 0.60 <.05 

OECD-7 45.83 0.27 

Fair 

Ireland* 13.43 0.49 
0.74 0.41 >.05 

OECD-7 14.17 0.19 

Poor 

Ireland* 1.90 0.22 
0.31 0.18 >.05 

OECD-7 2.21 0.08 

PISA 2022 dataset (WB150). Reference group*. 
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Table A3.2 - Gender differences in students’ ratings of their health: Percentages for Ireland and the OECD-7  

Ireland OECD-7 

Group % S.E. % diff. S.E.D. Sig. Group % S.E. % diff. S.E.D. Sig. 

Excellent 

Female* 27.87 0.92 
15.92 1.47 <.05 

Female* 28.26 0.36 
19.17 0.53 <.05 

Male 43.79 1.13 Male 47.44 0.38 

Good 

Female* 52.53 1.00 
7.49 1.48 <.05 

Female* 50.54 0.38 
9.39 0.52 <.05 

Male 45.04 1.03 Male 41.14 0.35 

Fair 

Female* 17.83 0.80 
8.69 0.96 <.05 

Female* 18.72 0.30 
9.23 0.37 <.05 

Male 9.15 0.54 Male 9.49 0.22 

Poor 

Female* 1.77 0.29 
0.26 0.37 >.05 

Female* 2.49 0.12 
-0.55 0.16 <.05 

Male 2.03 0.28 Male 1.93 0.11 
PISA 2022 dataset (WB150). Reference group*. 
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Body image 

Table A3.3 - Mean scores on the ‘body image’ index: Ireland and the OECD-7  

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* -0.22 0.01 
0.06 0.01 <.05 

OECD-7 -0.16 0.01 
PISA 2022 dataset (BODYIMA Index). Reference group*. 

Table A3.4 - Gender differences on the ‘body image’ index: Mean scores for Ireland (PISA 2022 and PISA 2018) and the 
OECD-7 (PISA 2022) 

Ireland OECD-7 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

PISA 2022 PISA 2022 

Female* -0.52 0.02 
0.59 0.03 <.05 

Female* -0.41 0.01 
0.51 0.01 <.05 

Male 0.07 0.02 Male 0.10 0.01 

PISA 2018  

Female* -0.47 0.02 
0.55 0.03 <.05 

Male 0.07 0.02 
PISA 2022 & PISA 2018 datasets (BODYIMA Index). Reference group*. 

Table A3.5 - Trend in the ‘body image’ index: Mean scores for Ireland in PISA 2018 and PISA 2022 

PISA cycle Mean S.E. Diff. S.E.D. Sig. 

2018 -0.21 0.01 
0.01 0.01 >.05 

2022* -0.22 <0.01 

PISA 2022 & PISA 2018 datasets (BODYIMA Index). Reference group*. 
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Table A3.6 - Students’ level of agreement with the ‘body image’ items: Percentages for Ireland (PISA 2022 and PISA 2018) 
and the OECD-7 (PISA 2022) 

Body image items Group 

Strongly 
disagree 

Disagree Agree Strongly agree 
I don't have an 

opinion 

% S.E. % S.E. % S.E. % S.E. % S.E. 

I like the way my 
clothes fit me 

OECD-7 2022 7.27 0.14 20.23 0.22 46.64 0.28 19.26 0.21 6.60 0.13 

Ireland 2022 7.31 0.41 23.32 0.58 48.82 0.68 14.68 0.46 5.86 0.31 

Ireland 2018 6.21 0.31 22.19 0.61 50.45 0.78 16.02 0.47 5.14 0.32 

I like my look just 
the way it is 

OECD-7 2022 8.08 0.16 23.77 0.24 43.65 0.28 18.82 0.22 5.67 0.13 

Ireland 2022 6.87 0.40 25.16 0.60 46.56 0.66 15.08 0.48 6.33 0.48 

Ireland 2018 6.46 0.34 23.64 0.64 46.45 0.67 17.86 0.52 5.59 0.33 

I like my body 

OECD-7 2022 9.43 0.17 27.05 0.24 40.28 0.27 16.29 0.21 6.96 0.14 

Ireland 2022 8.74 0.43 29.28 0.68 41.72 0.69 13.38 0.46 6.87 0.34 

Ireland 2018 7.47 0.45 28.39 0.66 44.49 0.70 13.86 0.37 5.79 0.34 

I am not concerned 
about my weight * 

OECD-7 2022 11.79 0.17 29.54 0.25 34.48 0.26 19.51 0.22 4.68 0.13 

Ireland 2022 11.63 0.45 33.43 0.61 35.18 0.68 15.12 0.52 4.64 0.28 

Ireland 2018 12.71 0.43 33.18 0.70 33.87 0.73 15.94 0.53 4.30 0.32 

I consider myself to 
be attractive 

OECD-7 2022 8.84 0.16 29.06 0.25 36.53 0.27 12.16 0.18 13.40 0.19 

Ireland 2022 7.11 0.40 28.68 0.66 38.12 0.67 10.98 0.47 15.11 0.53 

Ireland 2018 8.84 0.48 31.16 0.72 35.93 0.75 8.90 0.39 15.17 0.51 
PISA 2022 & PISA 2018 datasets (BODYIMA Items).  
*Some items, although administered in both the 2018 and 2022 cycles, were not treated as trend. Comparisons across cycles for these items should be 
interpreted with caution. 
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Life satisfaction 

Table A3.7 - Mean scores of students’ overall rating of life satisfaction (single item): Ireland and the OECD-31 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* 6.59 0.04 
0.16 0.04 <.05 

OECD-31 6.75 <0.01 
PISA 2022 dataset (ST16Q01NA). Reference group*. 

Table A3.8 - Gender differences in students’ overall rating of life satisfaction (single item): Mean scores for Ireland and the 
OECD-31 

Ireland OECD-31 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* 6.27 0.06 
0.61 0.08 <.05 

Female* 6.27 0.01 
0.94 0.01 <.05 

Male 6.88 0.05 Male 7.22 0.01 
PISA 2022 dataset (ST16Q01NA). Reference group*. 

Table A3.9 - Trend in students’ overall rating of life satisfaction (single item): Mean scores for Ireland in PISA 2018 and 
PISA 2022 
 PISA cycle Mean S.E. Diff. S.E.D. Sig. 

PISA 2018* 6.74 0.05 
0.15 0.06 <.05 

PISA 2022 6.59 0.04 
PISA 2022 & PISA 2018 datasets (ST16Q01NA). Reference group*. 

Table A3.10 - Students’ overall rating of life satisfaction (single item) divided into four categories: Percentages for Ireland 
and the OECD-31 

Group 

Not satisfied (0-4) Somewhat satisfied (5-6) Moderately satisfied (7-8) Very satisfied (9-10) 

% S.E. % S.E. % S.E. % S.E. 

Ireland 18.89 0.68 22.34 0.59 38.07 0.74 20.70 0.61 

OECD-31 18.01 0.10 20.56 0.10 35.09 0.12 26.35 0.12 
PISA 2022 dataset (ST16Q01NA). 
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Table A3.11 - Students’ overall rating of life satisfaction (single item) divided into two categories: Percentages for Ireland 
and the OECD-31 

Group Not satisfied (0-6) Satisfied (7-10) 

 % S.E. % S.E. 

Ireland 41.23 0.82 58.77 0.82 

OECD-31 38.56 0.13 61.44 0.13 
PISA 2022 dataset (ST16Q01NA). 

Table A3.12 - Trend in students’ overall rating of life satisfaction (single item) divided into two categories: Percentages for 
Ireland in PISA 2018 and PISA 2022 

Group % S.E. % diff. S.E.D. Sig. 

Satisfied (7-10 points) 

PISA 2022 58.77 0.82 
2.61 1.22 <.05 

PISA 2018 61.38 0.90 

Not satisfied (0-6) 

PISA 2022 41.23 0.82 
2.61 1.22 <.05 

PISA 2018 38.62 0.90 
PISA 2022 & PISA 2018 datasets (ST16Q01NA). 

Table A3.13 - Mean scores on the ‘life satisfaction across domains’ index: Ireland and the OECD-7 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* -0.06 0.02 
0.06 0.01 <.05 

OECD-7 0.00 0.01 
PISA 2022 dataset (LIFESAT Index). Reference group*. 

Table A3.14 - Gender differences in the ‘life satisfaction across domains’ index: Mean scores for Ireland and the OECD-7 

Ireland OECD-7 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* -0.18 0.02 
0.22 0.03 <.05 

Female* -0.14 0.01 
0.28 0.01 <.05 

Male 0.05 0.02 Male 0.14 0.01 
PISA 2022 dataset (LIFESAT Index). Reference group. * 
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Table A3.15 - Students’ reported satisfaction with the ‘life satisfaction across domains’ items: Percentages for Ireland and 
the OECD-7 

Life satisfaction across domains items Group 

Not at all 
satisfied 

Not satisfied Satisfied 
Totally 

satisfied 

% S.E. % S.E. % S.E. % S.E. 

All the things you have 
Ireland 0.69 0.12 2.76 0.26 59.87 0.75 36.68 0.72 

OECD-7 1.53 0.07 4.25 0.11 56.66 0.26 37.55 0.26 

The friends you have 
Ireland 1.49 0.19 7.02 0.39 58.72 0.68 32.77 0.65 

OECD-7 2.25 0.09 7.40 0.14 54.66 0.26 35.68 0.26 

The neighbourhood you live in 
Ireland 2.29 0.21 9.63 0.54 61.66 0.70 26.42 0.77 

OECD-7 3.19 0.10 9.89 0.17 58.15 0.28 28.77 0.26 

Your relationship with your parents/guardians 
Ireland 2.74 0.23 10.13 0.51 53.35 0.77 33.78 0.75 

OECD-7 3.72 0.10 10.58 0.17 49.87 0.27 35.83 0.27 

Your health 
Ireland 2.30 0.23 12.33 0.42 65.41 0.72 19.96 0.64 

OECD-7 3.51 0.10 12.14 0.18 59.61 0.28 24.75 0.24 

Your relationship with your teachers 
Ireland 3.45 0.31 14.98 0.51 69.08 0.67 12.49 0.51 

OECD-7 4.01 0.11 14.54 0.20 66.34 0.27 15.11 0.20 

Your life at school 
Ireland 5.39 0.39 15.17 0.54 65.33 0.70 14.11 0.47 

OECD-7 5.26 0.13 14.25 0.19 63.24 0.29 17.26 0.21 

What you learn at school 
Ireland 4.92 0.31 21.48 0.67 65.34 0.68 8.27 0.41 

OECD-7 5.46 0.13 21.01 0.23 61.44 0.27 12.09 0.19 

How you use your time 
Ireland 3.56 0.27 27.07 0.64 55.88 0.74 13.50 0.54 

OECD-7 4.83 0.12 24.84 0.24 52.88 0.28 17.44 0.20 

The way that you look 
Ireland 8.11 0.45 27.18 0.54 53.49 0.76 11.22 0.47 

OECD-7 8.22 0.16 25.48 0.23 51.43 0.28 14.86 0.19 
PISA 2022 dataset (LIFESAT Items). 
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Social connections: Ease of communication about worries and concerns 

Table A3.16 - Mean scores on the ‘social connections: ease of communication about worries and concerns’ index: Ireland 
and the OECD-8 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* 0.00 0.01 
0.00 0.01 >.05 

OECD-8 0.00 0.01 
PISA 2022 dataset (SOCCON Index). Reference group*. 

Table A3.17 - Gender differences on the ‘social connections: ease of communication about worries and concerns’ index: 
Mean scores for Ireland and the OECD-8 

Ireland OECD-8 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* -0.08 0.02 0.16 0.03 <.05 Female* -0.13 0.01 0.26 0.01 <.05 
Male 0.08 0.02 Male 0.13 0.01 

PISA 2022 dataset (SOCCON Index). Reference group*. 
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Table A3.18 - Students’ reported level of ease of communication on the ‘social connections: ease of communication about 
worries and concerns’ items: Percentages for Ireland and the OECD-8 

How easy is it for you to talk to 
the following people about 
things that really bother you: 

Group 

Difficult/Very difficult Easy/Very Easy 

% S.E. % S.E. 

Your close friend(s) 
Ireland 15.36 0.47 84.64 0.47 

OECD-8 14.12 0.19 85.88 0.19 

Your mother 
Ireland 20.64 0.54 79.36 0.54 

OECD-8 21.53 0.21 78.47 0.21 

Your sister(s) 
Ireland 31.47 0.81 68.53 0.81 

OECD-8 29.99 0.30 70.01 0.30 

Your father's partner 
Ireland 31.57 1.22 68.43 1.22 

OECD-8 35.68 0.40 64.32 0.40 

Your father 
Ireland 33.39 0.76 66.61 0.76 

OECD-8 36.17 0.28 63.83 0.28 

Your mother's partner 
Ireland 34.54 1.28 65.46 1.28 

OECD-8 38.10 0.42 61.90 0.42 

Your brother(s) 
Ireland 38.13 0.90 61.87 0.90 

OECD-8 34.37 0.31 65.63 0.31 

Other family members 
Ireland 48.37 0.72 51.63 0.72 

OECD-8 46.53 0.30 53.47 0.30 

Your teachers 
Ireland 69.95 0.77 30.05 0.77 

OECD-8 65.10 0.28 34.90 0.28 
PISA 2022 dataset (SOCCON Items). Analysis excluded the response option ‘I don’t have or see this person’. Responses were collapsed into 2 categories. 
 
 
 
 
 
 
 

 



126 
 

Psychosomatic symptoms  

Table A3.19 - Mean scores on the ‘psychosomatic symptoms’ index: Ireland and the OECD-8 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* 0.02 0.02 
0.02 0.01 >.05 

OECD-8 0.00 0.01 
PISA 2022 dataset (PSYCHSYM Index). Reference group*. 

 

Table A3.20 - Gender differences on the ‘psychosomatic symptoms’ index: Mean scores for Ireland and the OECD-8 

Ireland OECD-8 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* 0.37 0.02 
0.67 0.03 <.05 

Female* 0.34 0.01 
0.68 0.01 <.05 

Male -0.31 0.02 Male -0.34 0.01 
PISA 2022 dataset (PSYCHSYM Index). Reference group*. 
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Table A3.21 - Students’ reported frequency of experiencing the ‘psychosomatic symptoms’ items: Percentages for Ireland 
and the OECD-8 

Psychosomatic symptoms items Group 

Rarely or 
never 

About every 
month 

About every 
week 

More than 
once a week 

About every 
day 

% S.E. % S.E. % S.E. % S.E. % S.E. 

Feeling anxious 
Ireland 34.57 0.73 21.36 0.61 14.91 0.58 13.41 0.45 15.76 0.53 

OECD-8 38.62 0.27 19.08 0.21 13.63 0.17 12.77 0.17 15.90 0.20 

Feeling nervous 
Ireland 24.70 0.67 26.87 0.55 20.97 0.59 15.61 0.48 11.84 0.56 

OECD-8 24.65 0.23 24.14 0.23 20.07 0.21 16.50 0.19 14.64 0.18 

Difficulties in getting to sleep 
Ireland 36.90 0.73 21.65 0.55 14.44 0.53 13.64 0.49 13.37 0.58 

OECD-8 36.84 0.26 19.72 0.20 14.30 0.18 13.60 0.18 15.55 0.19 

Irritability or bad temper 
Ireland 32.12 0.67 25.81 0.69 19.92 0.54 13.43 0.47 8.72 0.48 

OECD-8 34.05 0.26 23.93 0.22 17.13 0.20 13.76 0.18 11.12 0.17 

Feeling dizzy 
Ireland 45.62 0.77 20.78 0.52 13.55 0.51 11.24 0.49 8.81 0.52 

OECD-8 50.28 0.28 19.73 0.20 11.60 0.16 9.86 0.16 8.53 0.15 

Feeling depressed 
Ireland 51.61 0.90 20.52 0.55 10.24 0.42 9.83 0.44 7.81 0.42 

OECD-8 52.98 0.28 18.26 0.19 10.00 0.15 9.57 0.15 9.19 0.15 

Headache 
Ireland 32.04 0.84 34.46 0.67 16.63 0.60 11.00 0.41 5.87 0.31 

OECD-8 36.48 0.26 29.36 0.22 15.00 0.18 11.21 0.16 7.95 0.14 

Back pain 
Ireland 40.16 0.77 28.57 0.64 14.41 0.53 9.58 0.48 7.28 0.37 

OECD-8 38.90 0.26 24.32 0.21 14.93 0.18 11.24 0.17 10.61 0.16 

Stomach pain 
Ireland 34.94 0.81 39.37 0.79 12.63 0.51 8.65 0.40 4.40 0.30 

OECD-8 39.93 0.27 34.95 0.24 12.15 0.17 8.49 0.14 4.49 0.11 
PISA 2022 dataset (PSYCHSYM Items). 
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Experienced well-being 

Table A3.22 - Mean scores on the ‘experienced well-being’ index: Ireland and the OECD-9 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* 0.01 0.02 
0.01 0.02 >.05 

OECD-9 0.00 0.01 
PISA 2022 dataset (EXPWB Index). Reference group*. 

Table A3.23 - Gender differences on the ‘experienced well-being’ index: Mean scores for Ireland and the OECD-9 

Ireland OECD-9 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* -0.11 0.03 
0.22 0.04 <.05 

Female* -0.12 0.01 
0.24 0.01 <.05 

Male 0.12 0.02 Male 0.12 0.01 
PISA 2022 dataset (EXPWB Index). Reference group*. 

Table A3.24 - Students’ responses to the ‘experienced well-being’ items: Percentages for Ireland and the OECD-9 

Experienced well-being items Group 
Yes No 

% S.E. % S.E. 

Did you smile or laugh a lot yesterday? 
Ireland 81.14 0.59 18.86 0.59 

OECD-9 78.15 0.20 21.85 0.20 

Were you treated with respect all day yesterday? 
Ireland 78.06 0.61 21.94 0.61 

OECD-9 82.78 0.19 17.22 0.19 

Overall, are you satisfied with how you spent your time yesterday? 
Ireland 77.62 0.61 22.38 0.61 

OECD-9 75.66 0.21 24.34 0.21 

Did you have enough energy to get things done yesterday? 
Ireland 70.42 0.81 29.58 0.81 

OECD-9 68.27 0.24 31.73 0.24 

Overall, did you feel that you accomplished something yesterday? 
Ireland 66.34 0.84 33.66 0.84 

OECD-9 64.96 0.24 35.04 0.24 

Did you learn or do something interesting yesterday? 
Ireland 61.71 0.78 38.29 0.78 

OECD-9 64.64 0.24 35.36 0.24 
PISA 2022 dataset (EXPWB Items).  
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Chapter 4: The social and emotional lives of students  

Emotional control  

Table A4.1 - Mean scores on the ‘emotional control’ index: Ireland and the OECD-30 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* -0.01 0.02 
0.01 0.01 >.05 

OECD-30 0.00 <0.01 
PISA 2022 dataset (EMOCOAGR Index). Reference group*. 

Table A4.2 - Gender differences on the ‘emotional control’ index: Mean scores for Ireland and the OECD-30 

Ireland OECD-30 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* -0.29 0.02 
0.56 0.02 <.05 

Female* -0.25 <0.01 
0.51 0.01 <.05 

Male 0.27 0.02 Male 0.26 <0.01 
PISA 2022 dataset (EMOCOAGR Index). Reference group*. 
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Table A4.3 - Students’ level of agreement with the ‘emotional control’ items: Percentages for Ireland and the OECD-30 

Emotional control 
items 

Group 

Strongly 
disagree 

Disagree Neither agree 
nor disagree 

Agree Strongly agree 
 

% S.E. % S.E. % S.E. % S.E. % S.E. 

I keep my emotions 
under control 

Ireland  4.04 0.49 14.72 0.68 23.53 0.79 45.42 0.99 12.28 0.63 

OECD-30 6.38 0.09 13.09 0.12 25.94 0.16 40.59 0.18 14.00 0.12 

I know how to control 
my feelings  

Ireland  4.36 0.42 14.89 0.68 25.60 0.96 44.53 0.98 10.63 0.57 

OECD-30 5.86 0.09 13.11 0.12 28.28 0.17 39.49 0.18 13.26 0.12 

I stay calm even in 
tense situations 

Ireland  4.34 0.47 21.66 0.86 29.33 1.00 37.07 0.97 7.60 0.51 

OECD-30 6.62 0.09 18.36 0.14 32.50 0.17 33.21 0.17 9.31 0.10 

I change my mood a 
lot 

Ireland  3.75 0.38 19.71 0.88 20.10 0.77 40.22 0.95 16.23 0.75 

OECD-30 6.30 0.09 19.16 0.14 24.26 0.16 33.25 0.17 17.04 0.13 

I get frustrated quickly 
Ireland  5.03 0.45 22.34 0.73 22.62 0.66 34.89 0.94 15.12 0.74 

OECD-30 9.78 0.11 23.46 0.15 27.02 0.16 26.78 0.17 12.97 0.12 

I get mad easily 
Ireland  7.11 0.49 29.87 0.91 23.67 0.96 28.24 0.96 11.11 0.68 

OECD-30 11.08 0.12 26.12 0.16 25.40 0.16 25.03 0.15 12.37 0.12 

I have unpredictable 
emotions 

Ireland  9.95 0.59 32.76 0.92 22.37 0.76 24.50 0.84 10.42 0.58 

OECD-30 10.33 0.11 24.43 0.15 28.70 0.16 24.57 0.16 11.97 0.12 

I am moody 
Ireland  8.81 0.58 30.26 0.91 31.06 1.01 22.45 0.87 7.43 0.50 

OECD-30 13.21 0.12 26.27 0.16 30.67 0.17 20.66 0.15 9.19 0.11 

I am easily upset 
Ireland  11.38 0.67 36.82 0.86 22.05 0.87 21.75 0.82 8.00 0.50 

OECD-30 11.01 0.11 27.17 0.16 25.70 0.16 25.26 0.16 10.85 0.11 

I overreact to every 
little thing in life 

Ireland  12.68 0.75 39.88 0.93 23.32 0.82 17.69 0.78 6.42 0.45 

OECD-30 14.77 0.13 33.17 0.18 26.71 0.16 17.54 0.14 7.80 0.10 
PISA 2022 dataset (EMOCOAGR Items). 
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Stress resistance 

Table A4.4 - Mean scores on the ‘stress resistance’ index: Ireland and the OECD-32 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* -0.01 0.02 
0.01 0.01 >.05 

OECD-32 0.00 <0.01 
PISA 2022 dataset (STRESAGR Index). Reference group*. 

Table A4.5 - Gender differences on the ‘stress resistance’ index: Mean scores for Ireland and the OECD-32 

Ireland OECD-32 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* -0.41 0.02 
0.78 0.03 <.05 

Female* -0.35 <0.01 
0.71 <0.01 <.05 

Male 0.37 0.02 Male 0.36 <0.01 
PISA 2022 dataset (STRESAGR Index). Reference group*.  
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Table A4.6 - Students’ level of agreement with the ‘stress resistance’ items: Percentages for Ireland and the OECD-32 

Stress resistance 
items  

Group 

Strongly 
disagree 

Disagree Neither agree 
nor disagree 

Agree Strongly agree 
 

% S.E. % S.E. % S.E. % S.E. % S.E. 

I am able to work 
under pressure 

Ireland 4.31 0.38 12.91 0.68 18.65 0.69 49.73 1.08 14.40 0.75 

OECD-32 7.86 0.09 15.93 0.13 24.84 0.15 37.66 0.17 13.72 0.12 

I can recover quickly 
after something bad 
has happened 

Ireland 7.43 0.54 18.15 0.92 25.23 0.87 37.57 0.88 11.63 0.62 

OECD-32 9.45 0.10 18.26 0.14 28.76 0.16 31.70 0.16 11.83 0.11 

I am more relaxed than 
most people I know 

Ireland 4.86 0.42 23.81 0.82 27.61 0.93 32.29 0.95 11.42 0.70 

OECD-32 8.09 0.10 20.15 0.14 30.33 0.17 29.23 0.16 12.20 0.11 

I remain calm under 
stress 

Ireland 8.05 0.50 25.20 0.79 26.35 0.84 32.10 0.97 8.29 0.47 

OECD-32 10.21 0.11 20.25 0.14 28.28 0.16 30.80 0.16 10.46 0.11 

I handle stress well 
Ireland 10.88 0.60 24.61 0.83 26.43 0.89 29.91 1.01 8.18 0.51 

OECD-32 14.54 0.12 21.35 0.14 29.20 0.16 25.63 0.15 9.28 0.10 

I worry about many 
things 

Ireland 4.60 0.41 15.28 0.80 16.90 0.76 38.66 1.01 24.57 0.86 

OECD-32 5.43 0.08 13.96 0.12 20.51 0.14 36.27 0.17 23.83 0.15 

I feel nervous about 
approaching exams 

Ireland 5.77 0.45 17.06 0.86 18.22 0.78 36.93 0.85 22.02 0.90 

OECD-32 8.20 0.10 14.46 0.12 20.77 0.14 32.36 0.16 24.21 0.15 

I get nervous easily 
Ireland 6.18 0.48 21.66 0.83 18.33 0.77 34.86 0.88 18.97 0.68 

OECD-32 9.03 0.10 19.33 0.14 22.04 0.15 30.09 0.16 19.51 0.14 

I panic easily 
Ireland 9.48 0.52 28.75 0.80 19.75 0.79 26.77 0.87 15.24 0.63 

OECD-32 14.76 0.12 28.13 0.16 22.47 0.14 21.82 0.15 12.82 0.12 

I am afraid of many 
things 

Ireland 12.04 0.67 33.17 0.92 24.98 0.82 20.64 0.78 9.16 0.70 

OECD-32 14.74 0.13 26.86 0.15 25.31 0.15 20.80 0.14 12.29 0.12 
PISA 2022 dataset (STRESAGR Items). 
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Growth mindset 

Table A4.7 - Students’ level of agreement with the statement ‘your intelligence is something about you that you cannot 
change very much’ (single item): Percentages for Ireland and the OECD-36 

Group % S.E. Diff. S.E.D. Sig. 

Disagree/Strongly disagree 

Ireland* 72.88 0.61 
15.08 0.59 <.05 

OECD-36 57.81 0.12 

Agree/Strongly agree 

Ireland* 27.12 0.61 
15.08 0.59 <.05 

OECD-36 42.19 0.12 
PISA 2022 dataset (ST263). Reference group*. 

Table A4.8 - Gender differences in students’ level of agreement with the statement ‘your intelligence is something about 
you that you cannot change very much’ (single item): Percentages for Ireland and the OECD-36 

Ireland OECD-36 

Group % S.E. Diff. S.E.D. Sig. Group % S.E. Diff. S.E.D. Sig. 
Disagree/Strongly disagree 

Female* 72.77 0.71 
0.22 1.16 >.05 Female* 58.09 0.16 

0.56 0.24 >.05 
Male 72.99 0.95 Male 57.53 0.17 

Agree/Strongly agree 

Female* 27.23 0.71 
0.22 1.16 >.05 Female* 41.91 0.16 

0.56 0.24 >.05 
Male 27.01 0.95 Male 42.47 0.17 

PISA 2022 dataset (ST263). Reference group*. 
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Social connection to parents 

Table A4.9 - Mean scores on the ‘social connection to parents’ index: Ireland and the OECD-8 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* 0.34 0.02 
0.12 0.02 <.05 

OECD-8 0.23 0.01 
PISA 2022 dataset (SOCONPA Index). Reference group*. 

Table A4.10 - Gender differences on the ‘social connection to parents’ index: Mean scores for Ireland (PISA 2022 & PISA 
2018) and the OECD-8 (PISA 2022) 

Ireland OECD-8 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

PISA 2022 PISA 2022 

Female* 0.34 0.03 
0.01 0.04 >.05 

Female* 0.24 0.01 
0.01 0.01 >.05 

Male 0.35 0.02 Male 0.22 0.01 

PISA 2018  

Female* 0.22 0.02 
0.13 0.03 <.05 

Male 0.10 0.02 
PISA 2022 & PISA 2018 datasets (SOCONPA Index). Reference group*. 

Table A4.11 - Trend in the ‘social connection to parents’ index: Mean scores for Ireland in PISA 2018 and PISA 2022 

PISA cycle Mean S.E. Diff. S.E.D. Sig. 

2018 0.16 0.01 
0.18 0.02 <.05 

2022* 0.34 0.02 
PISA 2022 & PISA 2018 datasets (SOCONPA Index). Reference group*. 
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Table A4.12 - Students’ reported frequency of their parents engaging in the ‘social connection to parents’ items: 
Percentages for Ireland and the OECD-8 

Social connection to parents items Group 
Almost never Sometimes Almost always 

% S.E. % S.E. % S.E. 

Show that they care 

OECD-8 2022 4.35 0.11 23.78 0.23 71.87 0.26 

Ireland 2022 3.18 0.22 20.56 0.70 76.26 0.73 

Ireland 2018 2.44 0.19 21.58 0.62 75.98 0.63 

Help me as much as I need 

OECD-8 2022 6.18 0.12 29.39 0.23 64.43 0.26 

Ireland 2022 3.90 0.23 28.65 0.70 67.46 0.78 

Ireland 2018 3.76 0.25 28.09 0.67 68.15 0.74 

Let me do the things I like doing* 

OECD-8 2022 5.15 0.12 32.84 0.25 62.01 0.27 

Ireland 2022 2.97 0.20 29.84 0.71 67.19 0.74 

Ireland 2018 3.97 0.30 36.26 0.66 59.77 0.70 

Encourage me to make my own decisions 

OECD-8 2022 7.62 0.14 30.07 0.25 62.31 0.27 

Ireland 2022 5.71 0.31 28.21 0.76 66.08 0.82 

Ireland 2018 6.29 0.33 29.16 0.63 64.55 0.68 

Try to understand my problems and worries 

OECD-8 2022 9.86 0.15 30.66 0.24 59.48 0.27 

Ireland 2022 8.29 0.37 29.96 0.78 61.76 0.81 

Ireland 2018 7.79 0.36 30.42 0.58 61.79 0.72 

Make me feel better when I am upset* 
 

 

OECD-8 2022 14.03 0.17 37.46 0.24 48.51 0.27 

Ireland 2022 10.86 0.44 40.76 0.71 48.38 0.82 

Ireland 2018 10.21 0.47 39.57 0.73 50.22 0.77 
PISA 2022 dataset (SOCONPA Items).  
*Item asked of students in 2018 but not considered a trend item in the PISA 2022 cycle. 
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Family support 

Table A4.13 - Mean scores on the ‘family support’ index: Ireland and the OECD-35 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* 0.08 0.01 
0.08 0.01 <.05 

OECD-35 0.00 <0.01 
PISA 2022 dataset (FAMSUP Index). Reference group*. 

Table A4.14 - Gender differences on the ‘family support’ index: Mean scores for Ireland and the OECD-35 
Ireland OECD-35 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* 0.14 0.02 
0.12 0.03 <.05 

Female* 0.06 <0.01 
0.11 0.01 <.05 

Male 0.02 0.02 Male -0.05 <0.01 
PISA 2022 dataset (FAMSUP Index). Reference group*. 
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Table A4.15 - Students’ reported frequency of the ‘family support’ items: Percentages for Ireland and the OECD-35 

Family support items Group 

Never or 
almost never 

About once 
or twice a 

year 

About once 
or twice a 

month 

About once 
or twice a 

week 

Every day or 
almost every 

day 

% S.E. % S.E. % S.E. % S.E. % S.E. 

Eat dinner with you 
Ireland 4.22 0.4 1.67 0.29 4.37 0.49 17.58 0.81 72.16 0.97 

OECD-35 5.57 0.08 3.57 0.07 7.17 0.09 18.53 0.14 65.16 0.18 

Spend time just talking with you 
Ireland 2.51 0.33 1.6 0.3 4.76 0.43 19.44 0.98 71.69 0.95 

OECD-35 6.76 0.09 4.85 0.08 11.45 0.12 24.38 0.15 52.55 0.18 

Ask you what you did in school 
that day 

Ireland 3.13 0.39 2.82 0.33 5.15 0.47 19.94 0.84 68.96 1.04 

OECD-35 7.53 0.1 4.3 0.07 10.78 0.11 21.68 0.15 55.71 0.19 

Take an interest in what you are 
learning at school 

Ireland 5.86 0.5 4.77 0.42 15.37 0.77 32.92 1.06 41.1 1.16 

OECD-35 8.79 0.1 7.03 0.09 17.81 0.13 28.73 0.16 37.65 0.18 

Encourage you to get good 
grades in school 

Ireland 3.51 0.4 5.28 0.44 19.92 0.96 30.22 0.91 41.09 1.08 

OECD-35 6.87 0.09 6.27 0.09 17.84 0.14 28.22 0.16 40.81 0.18 

Ask you about how well you are 
getting along with other students 
at school 

Ireland 8.22 0.63 6.51 0.48 19.57 0.84 29.52 1.12 36.19 1.02 

OECD-35 12.25 0.12 9.83 0.11 21.93 0.15 27.12 0.16 28.87 0.17 

Discuss how well you are doing 
at school 

Ireland 5.16 0.49 6.5 0.62 19.9 0.97 35.47 1.06 32.96 1.07 

OECD-35 8.33 0.1 6.77 0.09 18.88 0.14 31.36 0.17 34.66 0.17 

Talk to you about any problems 
you might have at school 

Ireland 10.49 0.67 7.37 0.51 20.8 0.92 30.24 1.01 31.1 1.00 

OECD-35 12.74 0.12 9.44 0.11 21.24 0.14 27.35 0.16 29.23 0.16 

Talk to you about your future 
education 

Ireland 4.77 0.44 11.98 0.63 29.49 0.98 29.81 0.99 23.94 0.98 

OECD-35 6.34 0.09 9.29 0.11 26.03 0.16 28.69 0.17 29.65 0.16 

Talk to you about the importance 
of getting your Leaving Cert. 

Ireland 10.71 0.73 15.3 0.82 31.47 1.31 24.1 1.04 18.42 0.83 

OECD-35 10.71 0.11 12.1 0.11 26.44 0.16 24.81 0.16 25.94 0.15 
PISA 2022 dataset (FAMSUP Items).  
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Peer relationships 

Number of friends 

Table A4.16 - Mean number of close friends: Ireland and the OECD-9 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* 6.81 0.11 
0.70 0.10 <.05 

OECD-9 7.51 0.05 
PISA 2022 dataset (WB156Q01HA). Reference group*. 

Table A4.17 - Gender differences in the number of close friends: Mean scores for Ireland and the OECD-9 

Ireland OECD-9 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* 5.99 0.12 
1.62 0.22 <.05 

Female* 5.98 0.04 
3.10 0.08 <.05 

Male 7.61 0.18 Male 9.07 0.07 
PISA 2022 dataset (WB156Q01HA). Reference group*. 

Time spent with close friends 

Table A4.18 - Mean number of days per week students usually spend time with their friends right after school: Ireland and 
the OECD-9 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* 3.27 0.02 
0.35 0.02 <.05 

OECD-9 3.62 0.01 
PISA 2022 dataset (WB158Q01HA). Reference group*. 

Table A4.19 - Gender differences in the number of days per week students usually spend time with their friends right after 
school: Mean scores for Ireland and the OECD-9 

Ireland OECD-9 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* 3.08 0.03 
0.38 0.05 <.05 

Female* 3.34 0.01 
0.57 0.02 <.05 

Male 3.46 0.03 Male 3.91 0.01 

PISA 2022 dataset (WB158Q01HA). Reference group*. 
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Frequency of contact with friends 

Table A4.20 – Students’ reported frequency of talking to friends on the phone, sending them text messages or having 
contact through social media: Percentages for Ireland and the OECD-9 

Group % S.E. % diff. S.E.D. Sig. 

Rarely or never 

Ireland* 4.51 0.25 
6.55 0.22 <.05 

OECD-9 11.07 0.15 

Every day 

Ireland* 36.62 0.61 
9.42 0.54 <.05 

OECD-9 46.03 0.23 

Several times a day 

Ireland* 58.87 0.61 
15.97 0.53 <.05 

OECD-9 42.90 0.24 
PISA 2022 dataset (WB160Q01HA). Reference group*. 

Table A4.21 - Gender differences in students’ reported frequency of talking to friends on the phone, sending them text 
messages or having contact through social media: Percentages for Ireland and the OECD-9 

Ireland OECD-9 

Group % S.E. % diff. S.E.D. Sig. Group % S.E. % diff. S.E.D. Sig. 

Rarely or never 

Female* 2.83 0.36 
3.33 0.57 <.05 

Female* 9.00 0.20 
4.19 0.30 <.05 

Male 6.15 0.40 Male 13.19 0.23 

Every day 

Female* 32.29 0.75 
8.54 1.06 <.05 

Female* 43.15 0.31 
5.78 0.46 <.05 

Male 40.83 0.87 Male 48.92 0.33 

Several times a day 

Female* 64.88 0.82 
11.87 1.06 <.05 

Female* 47.85 0.34 
9.96 0.47 <.05 

Male 53.02 0.80 Male 37.89 0.32 
PISA 2022 dataset (WB160Q01HA). Reference group*. 
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Parental acceptance of friends 

Table A4.22 – Students’ reports of whether their friends are well accepted by their parents or guardians: Percentages for 
Ireland and the OECD-9  

Group % S.E. % diff. S.E.D. Sig. 

No 

Ireland* 1.33 0.15 
0.19 0.13 >.05 

OECD-9 1.52 0.06 

Yes, but only some of them 

Ireland* 21.25 0.70 
0.39 0.62 >.05 

OECD-9 21.64 0.20 

Yes, all of them 

Ireland* 70.64 0.77 
2.67 0.68 <.05 

OECD-9 67.97 0.24 

My parents don't know my friends 

Ireland* 6.79 0.38 
2.09 0.33 <.05 

OECD-9 8.88 0.14 
PISA 2022 dataset (WB161Q01HA). Reference group*. 
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Table A4.23 - Gender differences in students’ reports of whether their friends are well accepted by their parents or 
guardians: Percentages for Ireland and the OECD-9  

Ireland OECD-9 
Group % S.E. % diff. S.E.D. Sig. Group % S.E. % diff. S.E.D. Sig. 

No 
Female* 1.24 0.22 

0.17 0.35 >.05 
Female* 1.16 0.08 

0.72 0.12 <.05 
Male 1.41 0.24 Male 1.88 0.09 

Yes, but only some of them 
Female* 22.44 1.07 

2.36 1.32 >.05 Female* 23.00 0.29 
2.78 0.40 <.05 

Male 20.08 0.86 Male 20.22 0.26 
Yes, all of them 

Female* 71.73 1.20 
2.16 1.51 >.05 

Female* 69.00 0.33 
2.05 0.46 <.05 

Male 69.57 0.94 Male 66.95 0.32 
My parents don't know my friends 

Female* 4.58 0.41 
4.36 0.82 <.05 

Female* 6.84 0.17 
4.11 0.28 <.05 

Male 8.94 0.66 Male 10.95 0.22 
PISA 2022 dataset (WB161Q01HA). Reference group*. 
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Chapter 5: Students’ experience of school 
Pupils’ perceptions of school safety 

Table A5.1 - Mean scores on the ‘feel safe’ index: Ireland and the OECD-32 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* 0.04 0.02 
0.04 0.02 <.05 

OECD-32 0.00 <0.01 
PISA 2022 dataset (FEELSAFE Index). Reference group*. 

Table A5.2 - Gender differences on the ‘feel safe’ index: Mean scores for Ireland and the OECD-32 

Ireland OECD-32 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* -0.09 0.02 
0.26 0.03 <.05 

Female* -0.18 <0.01 
0.35 0.01 <.05 

Male 0.17 0.02 Male 0.17 <0.01 
PISA 2022 dataset (FEELSAFE Index). Reference group*. 

Table A5.3 - Students’ level of agreement with the ‘feel safe’ items: Percentages in Ireland and the OECD-32 

Feel safe items Group 

Strongly agree Agree Disagree Strongly 
disagree 

% S.E. % S.E. % S.E. % S.E. 

I feel safe on my way to school 
Ireland 49.10 0.83 48.28 0.79 1.57 0.2 1.05 0.15 

OECD-32 47.74 0.14 44.05 0.14 5.71 0.06 2.51 0.04 

I feel safe on my way home from school 
Ireland 47.68 0.81 48.74 0.76 2.46 0.26 1.13 0.15 

OECD-32 47.95 0.14 43.49 0.13 6.13 0.07 2.43 0.04 

I feel safe in my classrooms at school 
Ireland 42.72 0.91 53.39 0.84 2.73 0.24 1.15 0.16 

OECD-32 46.16 0.14 46.93 0.14 4.8 0.06 2.11 0.04 

I feel safe at other places at school  
Ireland 36.96 0.87 54.46 0.76 5.07 0.34 1.5 0.17 

OECD-32 41.78 0.14 48.08 0.14 7.35 0.07 2.8 0.04 
PISA 2022 dataset (FEELSAFE Items).  

 



143 
 

School safety risks 

Table A5.4 - Mean scores on the ‘school safety risks’ index: Ireland and the OECD-30 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* -0.06 0.03 
0.07 0.03 <.05 

OECD-30 0.01 <0.01 
PISA 2022 dataset (SCHRISK Index). Reference group*. 

Table A5.5 - Gender differences in the ‘school safety risks’ index: Mean scores for Ireland and the OECD-30 

Ireland OECD-30 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* -0.19 0.03 
0.24 0.04 <.05 

Female* -0.11 <0.01 
0.23 0.01 <.05 

Male 0.05 0.03 Male 0.12 0.01 
PISA 2022 dataset (SCHRISK Index). Reference group*. 

Table A5.6 – Students’ reports of whether the following safety risks had occurred at school during the four weeks prior to 
PISA testing: Percentages for Ireland and the OECD-30 

School safety risks items Group 
Yes No 

% S.E. % S.E. 

I heard a student threaten to hurt another student 
Ireland 21.43 1.08 78.57 1.08 

OECD-30 20.18 0.14 79.82 0.14 

Our school was vandalised 
Ireland 18.00 0.97 82.00 0.97 

OECD-30 19.79 0.18 80.21 0.18 

I witnessed a fight on school property in which someone got hurt 
Ireland 16.36 1.04 83.64 1.04 

OECD-30 17.02 0.16 82.98 0.16 

I saw gangs in school 
Ireland 6.19 0.46 93.81 0.46 

OECD-30 12.11 0.12 87.89 0.12 

I saw a student carrying a gun or knife at school 
Ireland 3.59 0.30 96.41 0.30 

OECD-30 10.64 0.11 89.36 0.11 
PISA 2022 dataset (SCHRISK Items). 
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Exposure to bullying 

Table A5.7 - Mean scores on the ‘being bullied’ index: Ireland and the OECD-37 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* -0.30 0.01 
0.00 0.01 >.05 

OECD-37 -0.30 <0.01 
PISA 2022 dataset (BULLIED Index). Reference group*. 

Table A5.8 - Gender differences on the ‘being bullied’ index: Mean scores for Ireland (PISA 2022 and PISA 2018) and the 
OECD-37 (PISA 2022) 

Ireland OECD-37 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

PISA 2022 PISA 2022 

Female* -0.37 0.02 
0.15 0.03 <.05 

Female* -0.32 <0.01 
0.05 <0.01 <.05 

Male -0.22 0.02 Male -0.28 <0.01 

PISA 2018  

Female* 0.06 0.02 
0.14 0.03 <.05 

Male 0.21 0.02 
PISA 2022 & PISA 2018 datasets (BULLIED Index). Reference group*. 

Table A5.9 - Trend on the ‘being bullied’ index: Mean scores for Ireland in PISA 2018 and PISA 2022 

PISA cycle Mean S.E. Diff. S.E.D. Sig. 

2018 0.13 0.02 
0.43 0.02 <.05 

2022* -0.30 0.01 
PISA 2022 & PISA 2018 datasets (BULLIED Index). Reference group*. 
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Table A5.10 – Students’ reported frequency of the ‘being bullied’ items: Percentages for Ireland (PISA 2018 and PISA 2022) 
and the OECD-37 (PISA 2022) 

Being bullied items Group 

Never or almost 
never 

A few times a 
year 

A few times a 
month 

Once a week or 
more 

% S.E. % S.E. % S.E. % S.E. 

Other students made fun 
of me 

OECD-37 2022 65.71 0.12 22.47 0.10 6.64 0.06 5.18 0.06 

Ireland 2022 61.77 0.74 27.29 0.64 5.98 0.33 4.96 0.30 

Ireland 2018 55.45 0.72 28.72 0.64 8.90 0.46 6.94 0.36 

Other students left me 
out of things on purpose 

OECD-37 2022 77.48 0.10 15.55 0.09 4.25 0.05 2.71 0.04 

Ireland 2022 71.68 0.58 23.19 0.56 3.23 0.26 1.91 0.22 

Ireland 2018 65.30 0.74 26.14 0.71 5.56 0.35 3.00 0.24 

Other students spread 
nasty rumours about me* 

OECD-37 2022 76.49 0.11 16.43 0.09 4.48 0.05 2.60 0.04 

Ireland 2022 82.98 0.60 13.40 0.53 2.47 0.21 1.15 0.13 

Ireland 2018 73.91 0.73 18.13 0.57 5.08 0.40 2.89 0.27 

I got hit or pushed around 
by other students* 

OECD-37 2022 87.55 0.09 8.52 0.07 2.21 0.03 1.71 0.03 

Ireland 2022 87.42 0.48 9.64 0.42 1.76 0.16 1.18 0.17 

Ireland 2018 81.79 0.53 12.25 0.43 3.61 0.28 2.36 0.19 

I was threatened by other 
students 

OECD-37 2022 89.45 0.08 7.39 0.07 1.86 0.03 1.31 0.03 

Ireland 2022 88.49 0.56 8.63 0.47 1.81 0.18 1.06 0.15 

Ireland 2018 81.35 0.60 12.99 0.52 3.70 0.33 1.95 0.21 

Other students took away 
or destroyed things that 
belonged to me* 

OECD-37 2022 86.45 0.09 10.18 0.07 2.04 0.03 1.33 0.03 

Ireland 2022 82.87 0.59 14.38 0.52 1.84 0.17 0.90 0.14 

Ireland 2018 79.24 0.60 15.34 0.51 3.80 0.26 1.62 0.20 

I stayed home from 
school because I felt 
unsafe** 

OECD-37 2022 89.52 0.08 6.65 0.06 2.16 0.04 1.67 0.03 

Ireland 2022 93.82 0.40 4.57 0.37 0.90 0.14 0.71 0.12 

Ireland 2018         

I gave money to 
someone at school 
because they threatened 
me** 

OECD-37 2022 97.92 0.04 0.80 0.02 0.42 0.02 0.85 0.03 

Ireland 2022 98.51 0.19 0.56 0.10 0.17 0.05 0.76 0.14 

Ireland 2018 
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Table A5.10 (cont.) – Students’ reported frequency of the ‘being bullied’ items: Percentages for Ireland (PISA 2018 and 
PISA 2022) and the OECD-37 (PISA 2022) 

Being bullied items Group 

Never or almost 
never 

A few times a 
year 

A few times a 
month 

Once a week or 
more 

% S.E. % S.E. % S.E. % S.E. 

I was in a physical fight 
on school property** 

OECD-37 2022 90.72 0.08 7.03 0.06 1.28 0.03 0.97 0.02 

Ireland 2022 95.64 0.30 3.65 0.29 0.34 0.10 0.38 0.08 

Ireland 2018         
PISA 2022 & PISA 2018 datasets (BULLIED Items).  
*Some items, although administered in both the 2018 and 2022 cycles, were not treated as trend. Comparisons across cycles for these items should be 
interpreted with caution. 
**Item not included in the PISA 2018 cycle. 

 

Quality of student-teacher relationships 

Table A5.11 - Mean scores on the ‘quality of student-teacher relationships’ index: Ireland and the OECD-37 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* -0.09 0.02 
0.09 0.02 <.05 

OECD-37 0.00 <0.01 
PISA 2022 dataset (RELATST Index). Reference group*. 

Table A5.12 - Gender differences on the ‘quality of student-teacher relationships’ index: Mean scores for Ireland and the 
OECD-37 

Ireland OECD-37 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* -0.08 0.03 
0.00 0.03 >.05 

Female* 0.01 <0.01 
-0.02 0.01 <.05 

Male -0.09 0.02 Male -0.01 <0.01 
PISA 2022 dataset (RELATST Index). Reference group*. 
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Table A5.13 - Students’ level of agreement with the ‘quality of student-teacher relationships’ items: Percentages for Ireland 

and the OECD-37  

Quality of student-teacher relationships 
items 

Group 

Strongly 
disagree 

Disagree Agree Strongly agree 

% S.E. % S.E. % S.E. % S.E. 

The teachers at my school are friendly 
towards me 

Ireland 1.47 0.21 7.66 0.52 75.64 0.78 15.23 0.61 

OECD-37 3.17 0.05 9.64 0.09 66.33 0.15 20.86 0.14 

The teachers at my school are respectful 
towards me 

Ireland 1.86 0.23 9.50 69.22 0.53 0.87 19.42 0.86 

OECD-37 3.61 0.06 10.49 0.10 61.55 0.15 24.35 0.14 

The teachers at my school are interested in 
students’ well-being 

Ireland 4.91 0.44 21.10 0.80 60.98 0.91 13.00 0.64 

OECD-37 6.30 0.08 18.77 0.13 58.23 0.15 16.70 0.13 

If I walked into my classes upset, my 
teachers would be concerned about me 

Ireland 6.51 0.46 22.22 0.79 58.96 0.82 12.31 0.65 

OECD-37 13.17 0.11 29.73 0.14 46.60 0.16 10.50 0.10 

If I came back to visit my school 3 years 
from now, my teachers would be excited to 
see me 

Ireland 6.25 0.47 30.40 0.78 55.59 0.83 7.76 0.46 

OECD-37 7.75 0.08 22.58 0.13 55.31 0.15 14.36 0.11 

When my teachers ask how I am doing, they 
are really interested in my answer 

Ireland 7.14 0.47 33.29 0.73 54.35 0.81 5.23 0.44 

OECD-37 8.33 0.08 24.26 0.13 55.65 0.15 11.76 0.11 

I feel intimidated by the teachers at my 
school 

Ireland 24.79 0.93 54.67 0.96 17.31 0.67 3.23 0.29 

OECD-37 39.72 0.16 44.21 0.15 13.03 0.10 3.04 0.05 

The teachers at my school are mean 
towards me 

Ireland 28.17 0.82 62.72 0.77 7.88 0.50 1.24 0.18 

OECD-37 42.07 0.16 47.54 0.15 8.01 0.09 2.38 0.05 
PISA 2022 dataset (RELATST Items). 
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Sense of belonging at school 

Table A5.14 - Mean scores on the ‘sense of belonging’ index: Ireland and the OECD-36 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* -0.13 0.01 
0.11 0.01 <.05 

OECD-36 -0.02 <0.01 
PISA 2022 dataset (BELONG Index). Reference group*. 

Table A5.15 - Gender differences on the ‘sense of belonging’ index: Mean scores for Ireland and the OECD-36 

Ireland OECD-36 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

PISA 2022 PISA 2022 

Female* -0.24 0.02 
0.21 0.03 <.05 

Female* -0.13 <0.01 
0.22 <0.01 <.05 

Male -0.03 0.02 Male 0.09 <0.01 

PISA 2018  

Female* -0.22 0.02 
0.13 0.02 <.05 

Male -0.09 0.02 
PISA 2022 & PISA 2018 datasets (BELONG Index). Reference group*. 

Table A5.16 - Trend on the ‘sense of belonging’ index: Mean scores for Ireland in PISA 2018 and PISA 2022 

PISA cycle Mean S.E. Diff. S.E.D. Sig. 

2018 -0.15 0.01 
0.02 0.02 >.05 

2022* -0.13 0.01 
PISA 2022 & PISA 2018 datasets (BELONG Index). Reference group*. 
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Table A5.17 - Students’ level of agreement with the ‘sense of belonging’ items: Percentages for Ireland (PISA 2022 and 
PISA 2018) and the OECD-36 (PISA 2022) 

Sense of belonging items Group 
Strongly agree Agree Disagree 

Strongly 
disagree 

% S.E. % S.E. % S.E. % S.E. 

Other students seem to like me 

OECD-36 2022 17.13 0.10 64.80 0.13 13.97 0.09 4.10 0.05 

Ireland 2022 11.26 0.46 78.72 0.70 8.46 0.48 1.55 0.21 

Ireland 2018 13.33 0.43 75.63 0.53 8.93 0.33 2.12 0.21 

I make friends easily at school 

OECD-36 2022 23.34 0.11 52.80 0.13 17.73 0.10 6.12 0.06 

Ireland 2022 16.77 0.53 64.19 0.74 15.14 0.62 3.90 0.27 

Ireland 2018 16.59 0.48 59.70 0.61 19.80 0.48 3.91 0.29 

I feel like I belong at school 

OECD-36 2022 19.46 0.11 55.10 0.13 18.56 0.10 6.88 0.07 

Ireland 2022 11.51 0.57 59.51 0.76 22.17 0.68 6.82 0.32 

Ireland 2018 11.02 0.44 55.69 0.76 25.09 0.65 8.20 0.41 

I feel awkward and out of place in 
my school 

OECD-36 2022 6.10 0.06 14.52 0.09 45.91 0.13 33.47 0.13 

Ireland 2022 3.75 0.25 15.82 0.50 56.72 0.74 23.70 0.67 

Ireland 2018 4.81 0.30 17.03 0.48 53.90 0.73 24.26 0.65 

I feel like an outsider (or left out of 
things) at school 

OECD-36 2022 5.55 0.06 11.12 0.08 43.00 0.13 40.34 0.13 

Ireland 2022 2.85 0.24 11.36 0.57 55.48 0.73 30.30 0.70 

Ireland 2018 5.30 0.35 16.69 0.57 51.42 0.68 26.59 0.65 

I feel lonely at school 

OECD-36 2022 5.43 0.06 10.83 0.08 42.12 0.13 41.62 0.13 

Ireland 2022 3.16 0.26 10.67 0.54 54.60 0.83 31.57 0.72 

Ireland 2018 3.33 0.25 10.42 0.44 48.37 0.67 37.88 0.73 
PISA 2022 and PISA 2018 datasets (BELONG Items).  

 

 

 

 



150 
 

School policies and procedures to protect well-being (Ireland only) 

Table A5.18 - Percentages of students in schools where policies and procedures were in place to protect student well-
being: Ireland in PISA 2018 and PISA 2022 

 2018 2022 

  % S.E. % S.E. 

Students are referred to external mental health support 
services where appropriate 

99.30 0.69 100.00 <0.01 

Mental and emotional health education are a visible part of the 
SPHE curriculum and are implemented across junior and 
senior cycles 

99.27 0.50 100.00 <0.01 

There is input on student well-being from outside agencies 
(e.g. speakers and programmes) 

97.20 1.42 100.00 <0.01 

Written records are kept of all incidents of bullying in the school 99.40 0.64 99.34 0.65 

There is a student support team in place (year heads, guidance 
counsellor and learning support co-ordinator) 

99.44 0.57 99.30 0.69 

The school has a systematic approach to screening for social, 
emotional and behavioural difficulties (e.g. via NEPS) 

94.76 1.87 95.37 1.77 

There is a whole-school plan for student well-being (including 
mental health and anti-bullying) 

96.00 1.54 95.08 1.45 

Bullying incidents are monitored to identify patterns of bullying 96.88 1.36 95.01 1.79 

Notifications to the school of bullying taking place outside of 
school between students are recorded 

91.15 2.35 93.76 1.75 

PISA 2018 & PISA 2022 datasets (SC802). 
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Chapter 6: Students’ time use  

Physical activity 

Table A6.1 - Mean number of days students engaged in ‘moderate’ and ‘vigorous’ physical activity: Ireland and the OECD-
9 

Group Mean S.E. Diff. S.E.D. Sig. 

Moderate physical activities for a total of at least 60 minutes per day 

Ireland* 4.92 0.04 
0.35 0.04 <.05 

OECD-9 4.57 0.01 

Vigorous physical activities for at least 20 minutes per day 

Ireland* 4.07 0.04 
0.34 0.04 <.05 

OECD-9 3.73 0.01 
PISA 2022 dataset (WB032Q01NA & WB032Q02NA). Reference group*. 

Table A6.2 - Gender differences in students’ engagement in ‘moderate’ and ‘vigorous’ physical activity: Mean scores for 
Ireland and the OECD-9 

Ireland OECD-9 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Moderate physical activities for a total of at least 60 minutes per day 

Female* 4.64 0.05 
0.56 0.06 <.05 

Female* 4.32 0.02 
0.51 0.02 <.05 

Male 5.20 0.04 Male 4.83 0.02 

Vigorous physical activities for at least 20 minutes per day 

Female* 3.43 0.07 
1.26 0.08 <.05 

Female* 3.21 0.02 
1.04 0.02 <.05 

Male 4.69 0.05 Male 4.25 0.02 
PISA 2022 dataset (WB032Q01NA & WB032Q02NA). Reference group*. 
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Exercising or practising a sport before or after school 

Table A6.3 - Mean scores on the ‘exercise or practise a sport before or after school’ index: Ireland and the OECD-37 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* 4.73 0.05 
0.38 0.05 <.05 

OECD-37 4.35 0.01 
PISA 2022 dataset (EXERPRAC Index). Reference group*. 

Table A6.4 - Percentages of students who exercised or did not exercise before or after school: Ireland and the OECD-37 

Group % S.E. % diff. S.E.D. Sig. 

No exercise 

Ireland 12.83 0.61 
5.37 0.59 <.05 

OECD-37 18.20 0.10 

Exercised 

Ireland 87.17 0.61 
5.37 0.59 <.05 

OECD-37 81.80 0.10 
PISA 2022 dataset (EXERPRAC Index). Reference group*. 

Table A6.5 - Gender differences on the ‘exercise or practise a sport before or after school’ index: Mean scores for Ireland 
and the OECD-37 

Ireland OECD-37 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* 3.92 0.08 
1.58 0.10 <.05 

Female* 3.58 0.01 
1.53 0.02 <.05 

Male 5.50 0.07 Male 5.11 0.01 
PISA 2022 dataset (EXERPRAC Index). Reference group*. 
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Studying for school or homework before or after school 

Table A6.6 - Mean scores on the ‘study for school or homework before or after school’ index: Ireland and the OECD-37 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* 4.05 0.06 
0.92 0.06 <.05 

OECD-37 4.97 0.01 
PISA 2022 dataset (STUDYHMW Index). Reference group*. 

Table A6.7 - Percentages of students who did or did not study for school or homework before or after school: Ireland and 
the OECD-37 

Group % S.E. % diff. S.E.D. Sig. 

No study/homework 

Ireland 18.30 0.81 
9.67 0.79 <.05 

OECD-37 8.63 0.08 

Did study/homework 

Ireland 81.70 0.81 
9.67 0.79 <.05 

OECD-37 91.37 0.08 
PISA 2022 dataset (STUDYHMW Index). Reference group*. 

Table A6.8 - Gender differences on the ‘study for school or homework before or after school’ index: Mean scores for 
Ireland and the OECD-37 

Ireland OECD-37 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* 4.25 0.08 
0.40 0.10 <.05 

Female* 5.26 0.01 
0.58 0.02 <.05 

Male 3.85 0.08 Male 4.68 0.01 
PISA 2022 dataset (STUDYHMW Index). Reference group*. 
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Working for pay before or after school 

Table A6.9 - Mean scores on the ‘work for pay before or after school’ index: Ireland and the OECD-36 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* 1.18 0.04 
0.03 0.04 >.05 

OECD-36 1.21 0.01 
PISA 2022 dataset (WORKPAY Index). Reference group*. 

Table A6.10 - Percentages of students who worked for pay before or after school: Ireland and the OECD-36 

Group % S.E. % diff. S.E.D. Sig. 

No paid work 

Ireland 67.84 0.83 
2.26 0.81 <.05 

OECD-36 70.10 0.12 

Paid work 

Ireland 32.16 0.83 
2.26 0.81 <.05 

OECD-36 29.90 0.12 
PISA 2022 dataset (WORKPAY Index). Reference group*. 

Table A6.11 - Gender differences on the ‘work for pay before or after school’ index: Mean scores for Ireland and the OECD-
36 

Ireland OECD-36 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* 0.90 0.04 
0.53 0.07 <.05 

Female* 0.96 0.01 
0.50 0.01 <.05 

Male 1.43 0.06 Male 1.46 0.01 
PISA 2022 dataset (WORKPAY Index). Reference group*. 
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Working in the household or taking care of family members before or after school 

Table A6.12 - Mean scores on the ‘work in household or take care of family members’ index: Ireland and the OECD-37 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* 4.70 0.06 
0.35 0.06 <.05 

OECD-37 5.05 0.01 
PISA 2022 dataset (WORKHOME Index). Reference group*. 

Table A6.13 - Percentages of students who worked in the household or cared for family members before or after school: 
Ireland and the OECD-37 

Group % S.E. % diff. S.E.D. Sig. 

Did not work in the household 

Ireland 16.52 0.66 
5.25 0.64 <.05 

OECD-37 11.27 0.08 

Did work in the household 

Ireland 83.48 0.66 
5.25 0.64 <.05 

OECD-37 88.73 0.08 
PISA 2022 dataset (WORKHOME Index). Reference group*. 

Table A6.14 - Gender differences on the ‘work in household or take care of family members’ index: Mean scores for Ireland 
and the OECD-37 

Ireland OECD-37 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* 4.57 0.06 
0.25 0.10 <.05 

Female* 5.09 0.01 
0.08 0.02 <.05 

Male 4.83 0.09 Male 5.01 0.01 
PISA 2022 dataset (WORKHOME Index). Reference group*. 
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Digital lives of students 

Frequency of ICT activity (weekday) 

Table A6.15 - Mean scores on the ‘frequency of ICT activity – weekday’ index: Ireland and the OECD-29 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* -0.18 0.01 
0.18 0.01 <.05 

OECD-29 0.00 <0.01 
PISA 2022 dataset (ICTWKDY Index). Reference group*. 

Table A6.16 - Gender differences on the ‘frequency of ICT activity – weekday’ index: Mean scores for Ireland and the 
OECD-29 

Ireland OECD-29 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* -0.14 0.02 
0.08 0.02 <.05 

Female* -0.02 <0.01 
0.05 0.01 <.05 

Male -0.22 0.02 Male 0.03 <0.01 
PISA 2022 dataset (ICTWKDY Index). Reference group*. 
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Table A6.17 - Students’ reported frequency of engaging in the ICT activities – weekday items: Percentages for Ireland and 
the OECD-29 

How much time spent 
during a typical 
weekday: 

Group 

No time at 
all 

Less than 1 
hour a day 

Between 1 
and 3 

hours a 
day 

More than 3 
hours and 

up to 5 
hours a day 

More than 
5 hours 

and up to 7 
hours a 

day 

More than 
7 hours a 

day 

% S.E. % S.E. % S.E. % S.E. % S.E. % S.E. 

Browse social networks 
Ireland 3.44 0.27 16.47 0.47 43.37 0.75 22.93 0.59 8.89 0.45 4.90 0.38 

OECD-29 6.19 0.08 18.71 0.11 37.66 0.14 21.91 0.12 9.46 0.08 6.08 0.07 

Communicate and share 
digital content on social 
networks or any 
communication platform  

Ireland 11.06 0.48 30.22 0.66 32.49 0.61 15.45 0.51 6.75 0.38 4.03 0.33 

OECD-29 15.94 0.11 29.04 0.13 28.04 0.12 15.12 0.10 7.23 0.07 4.63 0.06 

Browse the Internet 
Ireland 9.12 0.39 32.89 0.72 34.00 0.73 15.28 0.53 5.39 0.36 3.32 0.30 

OECD-29 8.05 0.08 26.33 0.12 34.60 0.14 18.29 0.11 7.56 0.07 5.17 0.06 

Play videogames 
Ireland 24.83 0.73 26.02 0.66 29.02 0.64 12.35 0.48 4.77 0.37 3.01 0.26 

OECD-29 22.08 0.12 23.67 0.12 27.38 0.12 14.92 0.10 6.79 0.07 5.17 0.07 

Read, listen to or view 
informational materials to 
learn how to do something  

Ireland 36.14 0.78 38.79 0.71 15.41 0.59 5.86 0.32 2.35 0.23 1.46 0.17 

OECD-29 27.22 0.14 34.46 0.15 20.33 0.11 9.80 0.09 4.67 0.06 3.51 0.06 

Create or edit my own 
digital content  

Ireland 50.75 0.82 28.01 0.72 11.65 0.43 5.60 0.37 2.13 0.23 1.85 0.18 

OECD-29 36.88 0.15 28.27 0.13 16.67 0.11 9.33 0.09 5.00 0.06 3.85 0.06 

Look for practical 
information online  

Ireland 27.20 0.66 52.04 0.83 13.55 0.49 4.62 0.33 1.62 0.23 0.97 0.15 

OECD-29 21.43 0.12 44.53 0.16 18.45 0.11 9.31 0.09 3.85 0.06 2.42 0.04 
PISA 2022 dataset (ICTWKDY Items).  
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Frequency of ICT activity (Weekend) 

Table A6.18: Mean scores on the ‘frequency of ICT activity – weekend’ index: Ireland and the OECD-29 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* -0.10 0.01 
0.11 0.01 <.05 

OECD-29 0.00 <0.01 
PISA 2022 dataset (ICTWKEND Index). Reference group*. 

Table A6.19 - Gender differences on the ‘frequency of ICT activity – weekend’ index: Mean scores for Ireland and the 
OECD-29 

Ireland OECD-29 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* -0.03 0.02 
0.14 0.02 <.05 

Female* 0.00 <0.01 
0.00 <0.01 >.05 

Male -0.17 0.02 Male 0.00 <0.01 
PISA 2022 dataset (ICTWKEND Index). Reference group*. 
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Table A6.20 - Students’ reported frequency of engaging in the ICT activities – weekend items: Percentages for Ireland and 
the OECD-29 

How much time spent 
during a typical weekend 
day: 

Group 

No time at 
all 

Less than 1 
hour a day 

Between 1 
and 3 

hours a 
day 

More than 3 
hours and 

up to 5 
hours a day 

More than 
5 hours 

and up to 7 
hours a 

day 

More than 
7 hours a 

day 

% S.E. % S.E. % S.E. % S.E. % S.E. % S.E. 

Browse social networks 
Ireland 3.41 0.25 14.69 0.55 37.11 0.75 25.17 0.59 11.73 0.46 7.88 0.48 

OECD-29 6.45 0.08 17.73 0.11 34.10 0.13 22.78 0.12 10.95 0.09 8.00 0.08 

Play videogames 
Ireland 22.62 0.69 19.73 0.54 26.68 0.66 17.16 0.55 8.28 0.41 5.53 0.40 

OECD-29 20.72 0.12 19.00 0.11 24.97 0.12 17.42 0.11 9.44 0.08 8.45 0.08 

Communicate and share 
digital content on social 
networks or any 
communication platform  

Ireland 11.56 0.49 28.01 0.80 31.30 0.66 16.10 0.58 8.06 0.40 4.96 0.37 

OECD-29 16.46 0.11 27.55 0.13 27.11 0.12 15.69 0.10 7.72 0.07 5.47 0.07 

Browse the Internet 
Ireland 10.79 0.47 27.88 0.78 32.59 0.67 17.19 0.54 6.93 0.43 4.62 0.37 

OECD-29 8.91 0.08 24.37 0.12 32.52 0.13 19.18 0.11 8.51 0.08 6.50 0.07 

Create or edit my own 
digital content  

Ireland 49.74 0.85 26.93 0.73 12.39 0.54 5.89 0.33 2.90 0.27 2.15 0.19 

OECD-29 37.27 0.15 26.66 0.13 16.66 0.11 9.73 0.09 5.28 0.07 4.40 0.06 

Read, listen to or view 
informational materials to 
learn how to do something  

Ireland 37.91 0.80 36.06 0.73 15.79 0.57 6.07 0.38 2.40 0.21 1.75 0.20 

OECD-29 29.56 0.14 31.56 0.14 19.90 0.11 10.27 0.09 4.96 0.06 3.75 0.06 

Look for practical 
information online  

Ireland 27.66 0.69 48.44 0.85 14.76 0.59 5.44 0.35 2.27 0.21 1.44 0.16 

OECD-29 23.93 0.13 39.90 0.15 19.10 0.11 9.87 0.09 4.19 0.06 3.01 0.05 
PISA 2022 dataset (ICTWKEND Items). 
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Distress from online content and cyberbullying 

Table A6.21 - Mean scores on the ‘distress from online content and cyberbullying’ index: Ireland and the OECD-29 

Group Mean S.E. Diff. S.E.D. Sig. 

Ireland* 5.86 0.06 
0.52 0.05 <.05 

OECD-29 6.38 0.01 
PISA 2022 dataset (ICTDISTR Index). Reference group*. Values for this index ranged from 0-16. 

Table A6.22 - Gender differences on the ‘distress from online content and cyberbullying’ index: Mean scores for Ireland 
and the OECD-29 

Ireland OECD-29 

Group Mean S.E. Diff. S.E.D. Sig. Group Mean S.E. Diff. S.E.D. Sig. 

Female* 6.59 0.09 
1.42 0.10 <.05 

Female* 6.81 0.01 
0.86 0.02 <.05 

Male 5.17 0.06 Male 5.95 0.02 
PISA 2022 dataset (ICTDISTR Index). Reference group*. Values for this index ranged from 0-16. 

Table A6.23 – Students reported level of distress on the online content and cyberbullying items: Percentages for Ireland 
and the OECD-29 

Distress from online content and 
cyberbullying items 

Group 

This did not 
happen to me 

Not at all 
upset 

A little 
upset 

Quite 
upset 

Very upset 

% S.E. % S.E. % S.E. % S.E. % S.E. 

Encountering content online that was 
inappropriate for my age 

Ireland 29.27 0.71 46.53 0.71 17.93 0.51 4.89 0.30 1.39 0.16 

OECD-29 27.78 0.13 36.51 0.14 23.06 0.12 8.88 0.08 3.77 0.05 

Encountering discriminatory content 
online  

Ireland 23.62 0.74 27.34 0.66 25.30 0.60 16.99 0.54 6.75 0.36 

OECD-29 22.44 0.12 24.38 0.12 24.96 0.11 17.86 0.11 10.36 0.09 

Receiving unkind, vulgar or offending 
messages, comments or videos 

Ireland 35.95 0.78 26.54 0.63 19.12 0.58 12.53 0.42 5.85 0.32 

OECD-29 35.39 0.14 22.40 0.12 21.85 0.12 13.59 0.09 6.77 0.07 

Information about me was publicly 
displayed online without my consent 

Ireland 52.77 0.83 13.92 0.49 14.29 0.46 11.72 0.44 7.29 0.37 

OECD-29 50.83 0.16 12.23 0.09 14.71 0.10 12.18 0.09 10.04 0.08 
PISA 2022 dataset (ICTDISTR Items). 
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