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A steady increase in the number of school age children many of them from 
disadvantaged backgrounds coupled with a decline in the number of new teacher 
graduates and considerable loss from the teaching profession will pose major 
problems through the 1990s for education in the United States Many of the 
educational reforms which have been initialed by the states in recent years are 
intended to address these changing conditions and perceived problems Among the 
more promising reforms tn terms of attracting and retaining teachers are 
mentor teacher programmes These programmes which have been instituted in many 
states offer the opportunity to increase the professional status of teachers to 
differentiate leaching staff to reward outstanding teachers to assist beginning 
teachers and to improve teaching performance and student learning

T im es o f c rises can  also be  tim es o f  oppo rtun ity , peo p le  o ften  becom e 
recep tive  to  change w hen  a  c n s is  situation  ex ists an d  the  need  fo r change  is 
clearly  ind ica ted  I t is c lea r tha t o n e  o f  th e  fundam en ta l ch an g es th a t w ill n eed  
to b e  m ad e  in the U n ited  S ta tes d u ring  the rem ain d er o f  th is cen tu ry , i f  cu rren t 
p rob lem s a re  to be  addressed  and  fu tu re  needs m et, re la tes to  the induction  o f  
new  teachers

A ccord ing  to  the U n ited  S ta tes constitu tion , educa tion  is a  responsib ility  o f  
the sta tes ra th e r than  o f  the national g o v ern m en t E ven  though  there  a rc  m any  
aspects o f  education  w hich  a re  com m on across the  states, the d ecen trah zau o n  
o f  au thority  encou rages the d ev e lo p m en t o f  d ifferen t app roaches to com m on 
p roblem s

T he pub lica tion  in 1983 o f  A nation at risk, the repo rt o f  the N auonal 
C om m ission  on  E xce llence  in  E ducation  (15), and o f  dozens o f  subsequen t 
rep o rts  from  various n a tio n a l- lev e l co m m issio n s an d  task  forces, focused  
a tten tio n  on  p ro b lem s in ed u ca tio n  th ro u g h o u t th e  co u n try  A s a  re su lt, 
educational re fo rm s hav e  been  in itia ted  m  each  o f  the  states
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C en tra l to  any  m ean ingfu l educa tiona l refo rm  is im provem en t m  the qu a lity  
o f  teach ing  and  in learn ing  ou tcom es L earn ing  should  be  the  fu ndam en ta l 
pu rp o se  o f  schoo ls, a lth o u g h  th a t p u rp o se  b eco m es ob scu red  a t Umes by  o th e r 
n ecessary , an d  p erhaps a t tim es som e unnecessary , functions o f  the  sch o o l an d  
by  the  need  to  satisfy  the  dem ands o f  various g roups and  in terests , bo th  w ith in  
an d  o u ts ide  the  school com m unity  T he no tion  tha t educational re fo rm  w as 
needed  in the  U nited  S ta tes d id  not, a fte r all, sp n n g  from  co n cern s  o v e r 
in terscho lastic  sports, the social cond itions o f  school h fe , o r the  d e livery  o f  
anc illa ry  school serv ices to  the  general com m un ity , a lthough  each  o f  these 
aspec ts  o f  school is p robab ly  im portan t to  an  ex ten t T he a larm  o v er the  co n d iu o n  
o f  educaU on g rew  from  a percep u o n  o f  declin ing  ach iev em en t test sco res, n s in g  
d ro p o u t rates, an d  the inab ility  o f  m any  students to  perfo rm  w ell, e ith e r in schoo l 
o r la te r a t w ork

S tate  effo rts  to im prove educaU on have inc luded  sign ifican t increases  in sta te  
fund ing  fo r educaU on in genera l, and  for teacher rem unera tion  in p a rticu la r, the 
upg rad ing  o f  teacher-certif icauon  standards, the  e stab lish m en t o f  scho larsh ip s 
fo r students in teacher-educauon  program m es, a  g rea te r use o f  d ifferenU ated  
s taffing  patterns and career-ladders  fo r school in s tru cu o n a l staff, rev is io n s  to  
cu rricu la , the adm in istering  o f  com petency  tests to  p rospecU ve teachers  and  
s tuden ts and  im provem ents in the p reserv ice  and  inserv ice  tra in ing  o f  teachers

M any o f  these m itiaU ves are a ttem p ts to im prove the  qua lity  o f  teach ing  and  
learn ing  ou tcom es H ow ever, there  a re  dem ograph ic  and  econom ic  im pera tives 
w h ich  m ay  lim it the  success o f  such  e ffo rts  an d  w hich  m ak e  the  a ttra cu o n  and  
re ten tion  o f  teachers a  m ajo r p rob lem  in and  o f  itse lf

THE NEED TO ATTRACT AND RETAIN TEACHERS

In A nation prepared Teachers for the 21 si century, the C arneg ie  F orum  on  
E ducation  and  the E conom y (2) p red ic ted  tha t be tw een  1986 and  1992, there  
w ill be  a  need  fo r 1 3 m illion  new  teachers in the U n ited  S tates

T he U S D epartm en t o f E ducaU on (17) had  a lso  p ro jec ted  tha t dem and  fo r 
teachers w ill increasing ly  ou ts trip  supply  each y ear from  1984 th rough  1993 (see 
T ab le  1) A lthough  in 1984 the supply  o f  new  teachers exceeded  d em an d , supply  
is estim ated  to  fall to  on ly  60%  o f  dem and  by  1993 T h is  w ill o ccu r becau se  o f  
a  d ec line  in the abso lu te  num bers o f  new  teacher g radua tes to ge ther w ith  an  
increase  in the to tal n u m b er o f  add itional teachers needed
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TABLE 1

ESTIMATED SUPPLY OF NEW TEACHER GRADUATES COMPARED TO ESTIMATED 
DEMAND FOR ADDITIONAL TEACHERS UNITED STATES 1984 93

Estimated Supply Estimated Demand Supply as
Fall of of New Teachers for Additional Percentage
Year Graduates Teachers of Demand

1984 146 000 143 000 102 1
1985 146 000 158 000 924
1986 144 000 165 000 87 3
1987 142 000 171 000 83 0
1988 139 000 162 000 85 8
1989 139 000 177 000 78 5
1990 139 000 188 000 73 9
1991 138 000 204 000 67 6
1992 137 000 215 000 63 7
1993 133 000 211 000 63 0

It w ill b e  d ifficu lt to recru it an  adequate  num ber o f  teachers un less d ram au c  
changes a re  m ade m  the co n d iu o n s  o f  teac h e rs’ rem unera tion  an d  p ro fessional 
s ta tu s  O th e r  o c c u p a tio n s  a re  o f te n  m o re  re w a rd in g  a n d  w o m e n , w h o  
trad itionally  filled  the ranks o f  teachers in d isp ropo rtionate  num bers, a s  w ell as 
m in o rity -g ro u p  m e m b e rs , a re  m o re  lik e ly  to  ex p lo re  o th e r o ccu p a tio n a l 
opportun ities w hich  a re  now  open  to them , as g overnm en t and  industry  m ove 
c lo se r to m eeting  then- equa l-oppo rtun ity  goals

T he fac t that m any  beg inn ing  teachers beco m e  d iscou raged  and  abandon  
teach ing  com pounds the p rob lem  In som e school d is tric ts , a s  m any  as  40%  o f  
beg inn ing  teachers leave  w ith in  the ir first tw o  years o f  serv ice (22) A t the 
national level, 15%  o f  beg inn ing  teachers leave  the  p ro fession  in  each  o f  the ir 
first tw o years  o f  teach ing , a  fu rther 10% leave by  the end  o f  the ir th ird  year, 
w hile  abou t tw o-th irds o f  those w ho  w ill leave do  so w ith in  the f irs t fou r years 
F urther, b eg inn ing  teachers w ho  leave  the p ro fession  tend  to  b e  the  m ost 
academ ically  ta len ted  (20)

A t a  tim e w hen  the rep lacem en t and  re ten tion  o f  teachers is  b ecom ing  a  
critica l p rob lem , th e  n u m b er o f  schoo l-age  ch ild ren  is rising , ‘e ch o in g ’ the 
baby-boom  period  fo llow ing  W o rld  W ar II T here  are a lso  sig n ifican t increases 
in th e  n u m b er o f  im m ig ran t ch ild ren  F urther, the  p roportions o f  ch ild ren  from  
m inority  g roups w ho have  lim ited  E ng lish -language  p ro fic iency  o r w ho are
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d isadvan taged  a re  increasing , g iv ing  n se  to an  increased  dem and  fo r m ore  
in tensive  instructional suppo rt an d  fu rther increasing  the dem and  fo r teachers

G iven  the costs o f  sign ifican tly  upgrad ing  teacher sa la rie s  and  b en e fits  and  
a  genera l c lim ate  o f  tax reductions by  governm en ts, it is u n like ly  tha t a  salary  
increase  can  be  su ffic ien t m  itse lf  to  a ttrac t m ore peo p le  to  ed u ca tio n  an d  ho ld  
them  m the  teach ing  profession

T he C arneg ie  Forum  (2) suggested  th a t i f  the b es t-educa ted  p eo p le  a re  to  be  
a ttra c te d  to  teac h in g , te ac h in g  m u s t be  acco rd ed  a  h ig h er stan d in g  as a 
p ro fession  P ro fessionals, it w as fu rther no ted , d efine  the standards used  to  
ev a lua te  the  qua lity  o f  w ork  do n e , d ec id e  w hat standards a re  u sed  to  ju d g e  the 
qua lifica tions o f  o th e r p ro fessions in the ir field , an d  hav e  a  m a jo r vo ice  in the 
p ro g ram m e o f  p repara tion  fo r p ro fessiona ls  in th e n  fie ld  T h ese  ch a ra c te n su c s  
o f  a  p ro fession  have  com m only  been  lack ing  in teach ing  H ow ever, em erg ing  
teacher-induc tion  p rog ram m es can  do  m uch  to im prove th is s itu au o n  and , a t the 
sam e u m e , enhance  the like lihood  that beg inn ing  teachers w ill b e  successfu l and  
m ak e  teach ing  the ir c a reer

PROBLEMS OF THE BEGINNING TEACHER

T eachers a re  no t usually  in troduced  to  im portan t sk ills in a  p rog ressiv e ly  
m ore dem and ing  o r  system atic  w ay  A  beg inn ing  teacher usually  has, from  the 
firs t day , as m uch  c lassroom  responsib ility  as a  ve teran  teacher, and  the 
oppo rtun ities fo r in serv ice  education  a re  lim ited  W hile  in m ost p ro fessions, new  
g rad u a tes  learn  from  m ore ex perienced  co lleag u es du ring  th e n  first years  on  the 
jo b , the  teach ing  pro fession  is largely  charac te rized  by  ‘sink  o r swim* o r  ‘tria l 
by  fire* situa tions for b eg inn ing  teachers

V eenm an  (21) no ted  tha t the p rob lem s o f  b eg inn ing  teachers have  been  
s tud ied  since the turn o f  the  cen tu ry  an d  rev iew ed  83 stud ies ca rr ied  o u t s in ce  
1960 M ost o f  these stud ies, 55 o f  them , w ere  conduc ted  m the U nited  S ta tes 
T he o th e rs  w ere  ea rn e d  o u t in G erm any , the U n ited  K ingdom , the  N etherlands, 
A ustra lia , C anada , A ustria , S w itzerland , and  F in land  D esp ite  d iffe ren ces m  the 
co u n trie s  in w h ich  the  stud ies w ere co nduc ted  an d  d iffe ren ces in  the  study  
m eth o d s w hich  w ere used, the  p rob lem s o f b eg inn ing  teachers w ere  found  to  b e  
very  m uch  alike V eenm an  reasoned  tha t th is p robab ly  m ean t tha t the  p rob lem s 
o f  beg in n in g  teachers can n o t be  a ttn b u ted  solely  to  perso n a l ch a ra c te n su c s , the
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w ork-p lace s itua tion , o r to  d efic iencies in teacher tra in ing , b u t m ust a lso  re su lt 
from  fac to rs inheren t in  the jo b  o f  teach ing  itse lf  and  in teach ing  as a p ro fession

Johnson and  R yan  (8) de te rm ined  from  accum ula ted  research  find ings th a t 
the p ro fessiona l p rob lem s o f  b eg inn ing  teachers can b e  g rouped  w ith in  the b ro ad  
areas o f  d isc ip line  and  classroom  m anagem ent, p lann ing  an d  organ iza tion , 
evalua tion  o f  studen t w ork , m otivation  o f  studen ts, and  ad ju s tm en t to  the  
teach ing  env ironm en t V eenm an  (21) had  also  found  that am ong  tw en ty -fou r 
frequently  p erce iv ed  prob lem s, c lassroom  d isc ip line  w as co n sid e red  the m ost 
serious p rob lem  area  fo r beg inn ing  teachers T h is w as fo llow ed , in ran k  order, 
by  m otivating  studen ts, d ea ling  w ith  ind iv idual d ifferences , assessing  s tu d en ts’ 
w ork , re la tions w ith  paren ts, and  o rgan iza tion  o f  c lassw ork

W hile  b eg inn ing  teachers, like new  w orkers in a ll w ork  se tu n g s, ‘a re  la rgely  
dependen t on the ir m ore ex perienced  co lleagues to  teach them  the p rocedures 
fo r co p in g  w ith  the  d em an d s  m ad e  upo n  them  by  th e ir  su p erv iso rs  and  
su b o rd in a tes’ (4 , p  106), a  study  o f C anad ian  teachers revealed  tha t beg inn ing  
teachers hesita ted  to ask  fo r he lp  fo r fear o f  appearing  to be incom peten t, w h ile  
experienced  teachers w ere  re luc tan t to  vo lun teer he lp  fo r fea r o f  appearing  to  
in terfe re  A s a  resu lt, in fo rm ation  on p rac tices , techn iques, and  m ateria ls  used  
by ex perienced  teachers had  to be g leaned  by  beg in n in g  teachers from  o verheard  
conversa tions, casual v is its to  c lassroom s befo re  o r a fte r schoo l, d isc ree t looks 
a t m ateria ls  le ft in sigh t, o r  observ ing  experienced  teachers th rough  open  
c lassroom  doors (16)

H elp  has no t a lw ays been  fo rthcom ing  from  o ther sou rces e ith e r H ow san , 
C o m g an , D enem ark  an d  N ash  (5) c ited  the en v iro n m en t o f  the b eg inn ing  
te a c h e r  a s  a  ‘p ro fe ss io n a l d e s e r t’ a n d  p o r tra y e d  b e g in n in g  te a c h e rs  a s  
‘abandoned  by  th e  in stitu tions w here  they  received  the ir p reserv ice  education  
a n d  n e g l e c t e d  b y  o v e r b u r d e n e d  s u p e r v i s i n g  p e r s o n n e l ’ (p  1 0 1 )  
T earh er-p rep ara tio n  p rog ram m es a re  by  an d  la rg e  general an d  theo re tica l and, 
once in the c lassroom , beg inn ing  teachers need  help  to deal w ith  the doubts» 
stress, and  log istical rea lities  o f  teach ing  a s  w ell as w ith  the ex p ec ta tio n s o f  
o thers

T h e  h e lp  p ro v id e d  b y  sch o o l a d m in is tra to rs  to  b eg in n in g  te ac h e rs  is 
necessarily  lim ited  because  o f  constra in ts  on  the  tim e an ad m in is tra to r can  spare  
to observe  and  co n fe r w ith  teachers W hen  an adm in is tra to r d o es o b serv e  a  
teacher, it is u sually  to de term ine  w h e th e r o r  no t the teacher is perfo rm ing  w ell
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en ough  to  con tinue  in h is o r her position  Im prov ing  the  te a c h e r’s co m p e ten ce  
is u sually  on ly  a  secondary  considera tion

It w ou ld  seem  th a t beg inn ing  teachers, as m uch  as they  need  help , in p rac tice  
learn  to so lve the ir p rob lem s very  m uch  on the ir ow n (see 10) U nfo rtuna te ly , i f  
p ro p er assistance  is no t availab le , they  m ay b eco m e  unco m fo rtab le  and  lose 
con fid en ce  in  their ab ilities  T hey  m ay  a lso  deve lop  techn iques an d  c lassroom  
m an ag em en t and  teach ing  sty les w hich  in h ib it the ir e ffec tiveness It is to dea l 
w ith  th is situation  tha t m any  sta tes have  taken  ac tion  in re cen t years to  en co u rag e  
o r  requ ire  teacher-m duction  p rogram m es

TEACHER INDUCTION PROGRAMMES

S ch lech ty  (19) iden tified  as the pu rpose  o f induction  the d ev e lo p m en t in new  
m em bers  o f  an occupation  o f  ‘those skills, fo rm s o f  know ledge, a ttitu d es and  
values th a t a re  necessary  to effec tive ly  carry  ou t the ir occupa tiona l ro le s ’ (p  37) 
P ro g ram m es o f  induction  fo r b eg inn ing  teachers can  encom pass such ac tiv ities 
a s  o rien ta tio n  m eetings, sem inars and  tra in ing  sessions, c lassroom  observations, 
fo llo w -u p  con ferences w ith  o b se rv e rs , co n su lta tio n s, an d  o p p o rtu n itie s  to  
observe  o ther teachers T hese  induction  ac tiv ities serve the basic pu rpose  o f  
im proving  the  perfo rm ance  o f  beg inn ing  teachers, increasing  the re ten tion  ra te  
o f  teachers, possib ly  screen ing  o u t the least p rom ising  teachers, and  p rom o ting  
teac h e rs’ personal and pro fessional w ell-being  (6)

A s g rea te r a tten tion  has been  g iven  to  teacher-m duction  p rac tices  as p a rt o f  
educa tiona l-re fo rm  efforts , the sta tes have begun  to enac t teacher-m duction  
p rog ram m es w hich  vary  in th e ir scope and  in the deg ree  to  w h ich  they  are  
m a n d a to ry  In  so m e , th e  su c c e s s fu l c o m p le tio n  o f  a  te a c h e r-m d u c tio n  
p ro g ram m e has been  m ade a  requ irem en t fo r certifica tion  Just be fo re  the 
N ationa l C om m ission  on  E xcellence  in E ducation  w as appo in ted , on ly  o n e  state  
(G eorg ia) had  a  teacher-m duction  p rogram m e (10) A  la te r na tiona l su rv ey  by  
D efino  and  H offm an (3) revealed  tha t four sta tes (F lorida, G eorg ia , O k lah o m a, 
and  S outh  C aro lina) had such p rogram m es T h ree  o thers (A rizona, O reg o n , and  
N orth  C aro lina) had in itia ted  p ilo t p rog ram m es fo r teacher induction , w h ile  
several o ther sta tes w ere a t the stage o f  p lan n in g  p ro g ram m es S ince  then  the 
n u m b er o f  s ta tes  w h ich  a re  p lan n in g , ex p e rim en tin g  w ith , o r m an d a tin g  
teacher-m duction  p rog ram m es has increased  each  y ear S om e un iversity -based  
an d  local d is tric t p rog ram m es have also  been  opera ting , som e for years , in  m any  
locations th roughou t the coun try  independen tly  o f  sta te  d irec tion
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THE ASSIGNMENT OF MENTOR TEACHERS TO BEGINNING TEACHERS

O n the basis  o f  a  rev iew  o f  teacher-m duction  p rogram m es, Johnson  (7) 
recom m ended  tha t the fo llow ing  e lem en ts  be  inc luded  in such a  p ro g ram m e (1) 
the assignm ent o f  specia lly  selec ted  and  tra ined  experienced  teachers to p rov ide  
em o tional an d  techn ical support to beg inn ing  teachers in a  n o n -eva lua tive  role, 
(u) re leased  tim e from  regu la r teach ing  responsib ilities fo r bo th  the help ing  
teachers and  the beg inn ing  teachers for p lann ing , d iscussing  p rob lem s and  
stra teg ies, and  develop ing  m ateria ls, and  ( 111) the  co -o p erau v e  invo lvem en t o f  
teacher-tra in ing  institu tions, the state, and  local school d is tric t m p rom oting  
induction  effo rts

T h e  N a tio n a l C o m m iss io n  on  E x ce llen ce  in E d u ca tio n  (15 ) a lso  had  
recom m ended  tha t m aste r teachers be invo lved  both  in  superv ising  p robauonary  
teachers an d  in p eer-rev iew  teacher-eva lua tion  system s F o llow ing  th is report, 
th e  N a tio n a l C o m m is s io n  F o r  E x c e l le n c e  in  T e a c h e r  E d u c a tio n  (1 4 ) 
recom m ended  tha t a ll sta tes should  deve lop  fo r teacher cand ida tes an  in ternsh ip  
o r o ther induction  experience  beyond  the prov isional certifica tion  requ irem en t 
C om pensation  and  reduced  teach ing  loads w ere a lso  recom m ended  to enab le  
in terns to  partic ipa te  in p ro fessiona l-deve lopm en t ac tiv iu es

In the rep o rt o f  the 1985 M etropo litan  L ife  Survey o f  F o rm er T eachers (12), 
it w as o b se rv ed  th a t b o th  c u rre n t an d  fo rm e r te ac h e rs  s tro n g ly  su p p o rt 
educational re fo rm s w hich  increase  the p ro fessionalism  o f  teach ing  Further, 
m ore than 55%  o f  those  su rveyed  in each  o f  those  groups though t tha t requ iring  
b eg inn ing  teachers to  serve a  superv ised  in ternsh ip  befo re  b e in g  c ertif ied  w ou ld  
help  im prove the  quality  o f  teaching

Indeed , the m ajo r co m p o n en t o f  m ost teacher-m ducuon  p ro g ram m es in the 
U nited  S ta tes is the assignm ent o f  an  experienced  teacher a s  a  m en to r to a  
beg inn ing  teacher, as p a rt o f  an  in ternsh ip  requ irem en t M en to ring , o f  course, 
has h is to rica l roo ts w hich  go  back  to  the ancien t G reeks w here  it w as an aspec t 
o f  H o m er’s Odyssey and p rac ticed  by  Socra tes and  P la to

M en to n n g  is a  he lp in g  p ro cess  in w hich the m en to r serves as a  ro le  m odel, 
o ffers adv ice , p rov ides valuab le  in form ation  and, m genera l, can  d raw  on 
experience  to pu t situa tions in perspec tive  and  g ive  suppo rt S om e schoo ls have 
a  long  trad iuon  o f  ‘buddy* teachers w ho serve m any o f  the  funcU ons o f  a  m entor,
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though  m ost o ften  they do  th is in form ally , and  no t as p a rt o f  a fo rm al induc tion  
p ro g ram m e w ith  an evaluaU on co m ponen t

V arious app roaches to develop ing  m en to r-teacher p rog ram m es have  been  
taken  by  the sta tes N o t all h ave  prov ided  enough  release  tim e, how ever, to a llow  
the p rov ision  o f  consis ten t and  m ean ingfu l a tten tion  to teachers m  need  o f  
assistance  F o r exam ple , a  m en to r-teacher p ro g ram m e in Illino is, in w h ich  
m en to rs w ere  allow ed  on ly  th ree days ou t o f  the school y ear to  a ss is t o th e r 
teachers  has been  described  as on ly  ‘a  token e ffo rt’ (11) A  little  m ore  tim e  w as 
p rov ided  in  a  p rog ram m e in the S tate  o f  W ash ing ton  M en to r an d  beg in n in g  
teachers w ere g iven  a  to tal o f  four days during  the school y ear in w h ich  they  
w ere free from  classroom  ass ignm en ts  fo r consu lta tion  and  observation  pu rposes 
(9) In th is p rogram m e, 100 experienced  classroom  teachers w ere  se lec ted  to  
serve a s  m entors to  an  equal nu m b er o f  b eg inn ing  teachers un d er the sponso rsh ip  
o f  the  S tate  S uperin tenden t o f  P ub lic  Instruction

In the  N ew  Y ork  S tate  M en to r T each er-In tem sh ip  P rog ram , in te rn  teachers 
are re leased  fo r a t least 20%  o f the ir tim e to  enab le  them  to  rece ive  a  substan tia l 
am oun t o f  specia l tra in ing  an d  ass is tance  from  a  m en to r teach e r In ad d itio n , a  
m en to r teacher p rov ides gu idance  and  superv ision  during  the  tim e th a t the in tern  
teach er is en g ag ed  in regu la r c lassroom  teach ing  ParticipaU on by  schoo l 
d is tric ts  in the  N ew  Y ork  p rog ram m e is vo lun tary , m 1986-87 , its f irs t y ear o f  
opera tion , on ly  33 o f  the S ta te ’s 774  d is tric ts  subm itted  a  p lan  to  the sta te  to  
im p lem en t a  local p rog ram m e

T here a re  various reasons w hy school d is tric ts  choose  no t to  partic ip a te  in 
v o lu n ta ry  s ta te -in itia ted  m en to r-teach e r p ro g ram m es In a  C a lifo rn ia  T ax  
F oundation  survey o f  24  school d is tric ts , only  five  w ere  found  to  be  no t 
partic ipa ting  m  the  s ta te ’s m en to r-teacher p rogram m e, w h ich  had  been  in 
ex is tence  since  the 1983-84 school y ear O f  the five, th ree  w ere  sm all, a  fourth  
a lready  had  an  ex tens ive  staff-developm en t p rogram m e an d  the fifth  o n e  d id  n o t 
partic ipa te  ‘in the in terest o f  lab o u r p eace  a t the req u es t o f  the  em p lo y ee  
association* (18, p  9)

S om e sta tes, such as F lo rida  and  O k lahom a, m andate  en try -y ea r in ternsh ips 
fo r  b e g in n in g  te ac h e rs  an d  c e rtif ic a tio n  is d e p e n d e n t on  th e  su cce ss fu l 
com p letion  o f  the  induction  m tem sh ip  A s B arnes (1 ) has no ted , how ever, w hen  
successfu l com p letion  o f  an in te rn sh ip  is tied  to certif ica tion , the fu ndam en ta l 
na tu re  o f  the  experience  changes from  one o f  ass is tance  and  sup p o rt to o n e  o f
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evalua tion  T h is resu lts  in a  m ore form al re la tionsh ip  and  adds a  ce rta in  am oun t 
o f  stress to  the experience

CONCLUSION

T he 1986 M etropo litan  L ife  survey o f  teachers (13) revea led  in teresting  
d ivergence  o f  op in ion  betw een  teachers on the one  hand  and  various leadersh ip  
g roups, inc lud ing  educational adm in istra to rs an d  p o licy  m akers, on  the o ther 
W hile  sign ifican tly  low er percen tages o f  teachers suppo rted  m en t-p ay  and  
ca re e r-la d d e r in itia tiv e , m e n to r-te ach e r p ro g ram m e s w ere  en th u s ia s tica lly  
supported  by  all o f  the groups surveyed

In  p rac tice , a  m en to r-teacher p rog ram m e can incorpora te  som e o f  th e  positive  
aspects o f  o ther reform  in itia tives T he appo in tm en t o f  m en to r teachers and  the 
req u irem en t o f  an  in te rn sh ip  fo r b eg in n in g  teach e rs  crea te  th ree  separa te  
c la ss if ica tio n s  o f  teach ers  - m en to r teachers , reg u la r teach e rs , an d  in tern  
teachers I f  the th ree ca teg o rie s  o f  teacher a re  d iffe ren tia lly  com pensa ted , the 
add itional pay  an d /o r reduced  c lassroom  tim e w ould  c learly  ind ica te  add itional 
responsib ility  and  m erit fo r som e M ento r teacher-in tem  prog ram m es, therefore , 
have m any  benefits  T hey  can be one  w ay  in w hich  teachers a re  g iven  g rea te r 
responsib ility  fo r how  w ell th e ir p ro fession  p e rfo rm s and  thus increase  the 
p ro fessional sta tus o f  teach ing  A t the sam e tim e, they  p ro v id e  a  m eans o f  
rew ard ing  ou tstand ing  teachers w ith  recogn ition  and  h ig h er p ay  Induction  
p ro g ram m es a lso  in c rea se  the  lik e lih o o d  th a t beg in n in g  teachers  w ill be 
successfu l, rem ain  as teachers, an d  perform  b e tte r  as teachers In  the  lo n g  run , 
studen t learn ing , should  im prove

I t  is  o f  c o u rs e  n e c e s s a ry  th a t  te a c h e rs , s c h o o l a d m in is tr a to r s ,  a n d  
schoo l-board  m em bers w ork  co -opera tive ly  if a  school d is tric t is to be ab le  to  
p lan  and  develop  a  m en to r p ro g ram m e E v en  under the b e s t o f  c ircum stances, 
th is w ill invo lve  a  p rocess o f  idea sharing  and  nego tia tion  S om e schoo l 
adm in istra to rs m igh t feel th rea tened  by  the o ffic ia l assum ption  o f  an eva lua tive  
ro le  in the schoo ls  by  teachers, b u t a  m en to r p rog ram m e need  no t an d  shou ld  
no t w ho lly  supp lan t the adm in istra tive  function  o f  dec id ing  to re ta in  o r  d ism iss 
teachers on  the basis o f  perfo rm ance It m ay  be  th a t the  in tern  teacher, an  
adm in istra to r, an  experienced  teacher, and  perhaps a  facu lty  m em ber o f  a  
teacher-tra in ing  co lleg e  cou ld  together form  an ev a lu a tiv e  com m ittee  to  perfo rm  
the separa te  purpose  o f  eva lua tion  fo r certifica tion
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M entor-teach ing  p rog ram m es o ffe r p rom ise  as a  positive  m eans o f  im prov ing  
teach er perfo rm ance  by  ind iv iduals an d  by  the  p ro fession  co llec tiv e ly , thereby  
s treng then ing  the teach ing  p ro fession  and  im prov ing  ed u ca tio n a l ou tcom es 
H ow ever, i f  such p rog ram m es a re  to  a ttrac t w e ll-qua lified  perso n s to  teach in g , 
an d  re ta in  them  in  the p ro fession , then  m en to r teachers  and  beg in n in g  teachers 
m ust be perm itted  to estab lish  and  carry  ou t the ir re la tionsh ip  w ith o u t the  ad d ed  
burden  an d  tension  o f  a  form al ev a lu a tiv e  ro le  fo r th e  m en to r teach e r F u rth e r, 
if  co m p le tion  o f  a  successfu l in ternsh ip  is to be  a  req u irem en t fo r ce rtif ica tio n  
an d  a  teacher is expected  to  partic ipa te  in eva lua tion  o f  the in tern  teacher, it 
m igh t be  best if  tha t function  w ere  perfo rm ed  by  an  expe rien ced  te ac h e r o th e r 
than  the  m en to r In  any  even t, sta te  teacher-induc tion  p rog ram m es in  the U n ited  
S ta tes a re  very  likely  to  con tinue  to  vary  w idely  in the ir scope an d  structu re , and  
th e ir e ffec ts  and  costs w ill need  to  be m onito red  closely  B ecause  o f  the w ide  
d iversity  in p rog ram m es th roughou t the  U nited  S tates, the resu lts  o f  ev a lu au o n  
should  p rov ide  u se fu l in fo rm ation  to o th e r coun tries as w ell
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