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THE POST-PRIMARY SCHOOL AS A 
SOCIALIZING AGENT

D en is  O ’S u l l iv a n  
University College, Galway

Studies of the post primary schools’ involvement in the socialization of 
adolescents provide little evidence of an independent influence in socializa­
tion It is suggested that the main contribution of the school is to reinforce 
existing attitudes and values, be they occuparional, political, social or 
religious Differences between schools account for only a small amount of 
variation in attainment, the effects of particular aspects of the school on 
attainment remain unclear The relevance of the findings to the issue of 
separate religious schooling and to education in working class and in 
rural areas is considered

D u rin g  the past three decades the socia lization  o f  adolescen ts has been  
the subject o f  num erous studies and m uch  com m en t Tn the early p o st­
w ar years a d om in an t issue w as w hether or n o t such  p h enom ena as a 
‘generation  gap ’ or a ‘you th  cu lture’ existed T hese issues con d itioned  the 
perspective o f  m uch  o f  the research and con sequently  the agents o f  
socia lization  m ain ly  studied  were parents and peer group  (80) By co m ­
parison  the sch o o l received little attention  as an independ en t socia liz ing  
agent N evertheless, socia l reform ers, apparently finding the education al 
system  m ore am enable to  con tro l than other socia liz ing  agents, depended  
to  an increasing degree on  the sch oo l to  p rom ote  social change In E urope 
this involved  p lans for the re-organization  o f  the post-prim ary sector, for 
the addition  o f  new  subjects and for the raising o f  the sch o o l leaving age 
T he success o f  these inn ovation s depended to  a large extent on  the socia liz­
ing p ow er o f  the sc h o o l, yet F loud  and H alsey  (29) observed that by 1958 
th is top ic  had ‘barely been  touched  u p o n ’ and H im m elw eit and Sw ift (48) 
w ere still able to  com pla in  m 1969 that researchers ‘neg lect to  consider  
seriously  sch o o l as an active socia liz in g  agent’

In this paper it is prop osed  to  exam ine the role o f  the sch oo l as a 
socia liz ing  agen t during second-level education , the p eriod  o f  sch oo lin g  
roughly  corresponding to  adolescence D esp ite  recent interest in this top ic  
relevant research is sparse It w ill thus be necessary to refer to  studies  
w hich  deal w ith  the response to  education  in  different types o f  sch oo ls and  
am on g  the different socia l classes, th ou gh  these were on ly  incidentally  
concerned w ith  the sch o o l as a socia liz ing  agent G enerally , studies on  
racial issues in  A m erican ed ucation  w ill be om itted  since they in troduce  
to o  m any extra variables and are unlikely to have m ore than theoretical 
im portance for W estern E urope and particularly for Ireland B ecause it is
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likely to be m ore relevant to Irish con d ition s, preference w ill be given to  
British and Irish research w here it exists T hese lim itation s need to be 
kept in m ind through out the paper |

B oth D urkheim  (23) and P arsons (81) view  the schooljs socia liz ing  
efforts as falling into tw o m ain  ca tegories— preparation for the type o f  
society  in w hich one lives and for o n e ’s specific p ositio n  in that society  
Our classification  o f  research find ings is som ew hat sim ilar, w e consider  
the influence o f  the sch o o l in three areas— occu p ation a l role, po litica l 
behaviour and socia l and personal relations, this final area seem ing to 
straddle the categories o f  D urkh eim  and Parsons

OCCUPATIONAL ROLE

In considering the relationship  betw een education  and occu p ation a l 
role it is possib le  to  view  the sch oo l both  as a selective and a socia liz ing  
agent (81) T hough  w e are concerned in this paper w ith the latter function , 
the relationship  betw een selection  and socia lization  for occu p ation a l role  
is such that it  w ill be necessary, to  set our analysis in con text, to  exam ine  
briefly the m anner in w hich  the sch o o l a llocates ind ividuals to  different 
occu p ation a l levels |

D ata  from  A m erica (8) and E urope (51, 55) reveal a strong relationship  
betw een educational level attained and occu p ation a l status |in  adu lt life 
F or instance, in Ireland, the 1966 C ensus o f  P opu lation  dem onstrated  that 
the b oy  w ho leaves sch o o l at the age o f  fourteen  has to  w ait longer for  
em ploym ent and is eventually  m ore likely to be left unem ployed  than boys  
w h o stay on  longer at sch o o l Less than ten per cent o f  labourers had  
attended any form  o f  post-prim ary sch oo l w hile a  sim ilar percentage o f  
adm inistrative, executive and m anagerial w orkers had received only a 
prim ary education  M an ual w orkers were m ore likely  to have attended a 
vocation a l sch oo l w hile those in non-m anual occu p ation s tended to  have  
been educated in the academ ic secondary sch oo ls T w o-th irds o f  those in 
p rofession al and technical occu p ation s had been to  university (55) A t  
every educational level variations occu r both  in salary an d ]occu p ation a l 
level attained, w hich in  A m erican (8) and Sw edish (51) studies have been  
accounted  for by such factors as intelligence, socia l class background and  
racial preferences o f  em ployers W here the total w orking force is studied  
( e g  8, 55) a further source o f  variation can be traced to jth e  fact that 
changing entrance requirem ents over the years has led to  the relationsh ip  
betw een educational and occu p ation a l levels being m ore pronounced  in 
the younger age groups It seem s reasonable to assum e thatj accord in g  as 
educational qualifications continue to becom e prerequisites for entry into
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an increasing num ber o f  occu p ation s and courses o f  training, such  varia­
tion  w ill be lim ited and the role o f  the sch o o l as a selective agent for  the 
occu p ation a l hierarchy o f  society  w ill be further enhanced  

A nalysis o f  the sch oo l as a socia liz ing  agent for occu p ation a l roles is 
n ot so  straightforw ard It can  be approached  at tw o levels, on e relating  
ed u cation  directly  to  occu p ation , the other concentrating  on  the criteria  
used  m the selection  process A t the first level w e w ill consider the influence  
o f  the sch oo l on  occu p ation a l aspirations A  central issue w hich w e will be 
unable to consider through lack o f  research is the effectiveness o f  the 
sch oo l in teach ing the social and technical skills needed in the occu p ation s  
w hich the pupils qualify  to  enter (84) A t the second  level w e will analyse  
the im pact o f  the sch o o l on academ ic atta inm ent and sch o o l leaving age 
w hich , as w e observed, p lay a m ajor part in a llocatin g  pupils to  different 
occu p ation a l levels

Occupational Aspirations 
In Ireland the relationship  betw een educational level and occu p ation a l 

asp irations is illustrated in striking fash ion  by the difference in m igratory  
in ten tion s am on g  pupils w ith elem entary, vocation a l and secondary  
ed ucation  in provincial areas (42, 56, 57, 104) It appears that the  
occu p ation a l aspirations o f  the secondary pupils are such that they are 
m ore likely  than those w ith  either elem entary or vocation a l education  to  
feel they have to  m igrate to the larger cities to  attain their am b ition s O ne  
such study observed that the secondary educated  a lm ost exclusively  
aspired to n on-m anual occu p ation s, those w ith on ly  an elem entary  
sch oo lin g  w ou ld  in the m ain be con ten ted  w ith  m anual w ork, w hile the 
vocation a lly  educated  group held interm ediate asp irations Incom e  
asp irations varied accord ingly  (42) It w ould  be reasonable to  assum e that 
the opportun ities provided  by the different levels o f  ed ucation  contributed  
to  these asp irations Y e t the predom inant socia l group  in each  type o f  
sch oo l w as such that pupils w ould  be p red isposed  to  entertain ing aspira­
tion s appropriate to  their educational level 

T he E nglish  tripartite system  has a lso  given rise to  a num ber o f  studies 
w hich outlined  differences in occu p ation a l asp irations accord ing to  sch oo l 
type M ary W ilson  in her study o f  secondary m odern pupils in on e coun ty  
borou gh  found  that ‘less than 5 per cent ch ose  occu p ation s unsuited to  
their education al standing as pupils o f  the secondary m odern sch o o ls’ (105) 
Jahoda in a sim ilar study o f  secondary-m odern sch o o l leavers concluded  
‘A  deep  sense o f  w orking-class loya lty  pervades the b oys’ rem arks T hey  
intend to  stay w ith  “ the lads” B oys from  sem i or unskilled parents w ish  
to  becom e skilled w orkers Sons o f  craftsm en are conten t to  stay w here they
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are and the group  ideal is accepted  at least verbally, even by  th ose  w hose  
parents are higher in  the socia l sca le’ (5 9 ) T o w hat extent are these  
aspirations con d ition ed  by sch o o l type 7 

H im m elw eit et al (46) fou n d  that gram m ar sch o o l boys in 'L ondon were 
m ore likely than secondary m odern  b oys to  aim  at h igh  status occu p ation s  
Furtherm ore, this tendency con tinues to  persist w hen the asp irations o f  
m iddle-class boys in secondary m odern  sch oo ls and gram m ar sch o o l boys  
o f  w orking-class origin are contrasted , despite the fact that w ithin  each  
type o f  sch oo l m iddle-class boys were m ore am b itiou s than their w orking- 
class sch oolm ates T his m ay w ell ind icate as the authors suggest ‘the 
greater im portance o f  sch o o l com pared  w ith  social class in  determ ining  
vocation a l asp irations’ (46) There is reason, how ever, to  suggest that the 
w orking-class boy w h o  is selected for gram m ar sch o o l is, IQ  score apart, 
n o t typ ical o f  w orking-class children in general Individual] surveys have  
noted  that his parents tend to be ‘sunken m iddle c la ss’ (58t) and p ossess  
above average occu p ation a l aspirations for their children (9 jl)

R esearch on sch oo l types w hich do  n ot incorporate selective exam ina­
tion s has n o t clarified the relationship  betw een a p u p il’s | occu p ation a l 
asp irations and the sch oo l he attends A nalysis o f  the vocation a l aspira­
tion s o f  the com prehensive sch o o l pupils in F ord ’s study (31) ind icates that 
differences betw een sch o o l types persist betw een upper and low er-stream  
pupils, w ith the selective device for stream a llocation  apparently perform ing  
th e sam e fu n ction  as the 1 1 +  battery o f  tests A  study o fja  num ber o f  
A m erican  h igh  sch oo ls w hich accepted  pupils by catchm en t area found  
that the aspirations o f  pup ils varied accord ing to the socia l com p osition  
o f  the sch oo ls they attended (103) W hile the study avoided  the socia l 
differentiation effected by a selective test it failed  to consid er the influence  
o f  the n eigh bou rh ood  w hich  w ould  be sim ilar m socia l co m p osition  to the  
sch oo l |

A  num ber o f  studies have com m ented  on the insignificance o f  the sch oo l 
as a source o f  career in form ation  V eness (9 8 ) in her study o f  sch oo l 
leavers found the h om e rather than the sch o o l to  be the m am  source o f  
occu p ational in form ation  In a study o f  secondary m odern  pupils in 
Sheffield, C arter (10) claim ed they had received little  help  from  the sch oo l 
in ch oosin g  a career and were generally unaw are o f  the range o f  o ccu p a ­
tion s open  to them  A study o f  gram m ar and com prehensive sch o o ls  in  
M erseyside (9 6 ) suggested that the in troduction  o f  careers’ teachers m ight 
rem edy the ignorance ab ou t available occu p ation s Y et in their inform al 
and guidance capacity  the careers’ teachers in the M erseyside survey and  
in an earlier study o f  gram m ar sch oo l boys (45) were fou n d  to  have little  
in fluence It m ay have' been too  early, at the tim e o f  these surveys, to
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assess the careers’ teacher’s influence th ou gh  it m ust be rem em bered that 
when he ceases to  be a d issem inator o f  in form ation  and involves h im se lf  
m the p u p ils’ career d ecis ion s the careers’ teacher is necessarily  confined  
to  a range o f  occu p ation s that is socia lly  acceptab le to  b o th  pupil and  
parents O f course, careers’ m asters m ay in tentionally  avoid  influencing a 
p u p il’s ch o ice  o f  career in  the b e lie f that it  is the pup il h im se lf w ho m ust 
m ake the d ecision  T he p u p il s perception  o f  the com peten ce o f  the various  
sources o f  advice and in form ation  available to  h im  is a lso  likely  to  be 
im portant M cQ uail et al (69) fou n d  that up w ardly-m obile gram m ar- 
sch oo l boys considered  the teacher to be the best p erson  to ask  for advice  
on occu p ation s w hile p u b lic  sch o o l b oys w ho were sim ply h op in g  to  
retain their h igh socia l p o sitio n , had m ore recourse to  their fathers

It w ould  appear that in form al sch o o l influences such as the career 
trad itions o f  a particular sch oo l type and the am bitions and exp ectation s  
o f  fe llow  pupils can  be m ore instrum ental in form ing occu p ation a l 
aspirations than such  form al influences as career gu idance W h at influence  
the sch oo l actually  exerts, how ever, seem s to take the form  o f  reinforcing  
aspirations w hich  pupils were already pred isposed  to  h old ing  by virtue  
o f  their socia l class background or m ob ility -con sciou s parents

Attainment
A nalysis o f  the sc h o o l’s im pact on  attainm ent tou ch es on a num ber o f  

educational controversies In  Ireland current d iscu ssion  on  sch oo l size, 
co-ed ucation  and the am algam ation  o f  voca tion a l and secondary sch oo ls  
on com prehensive lines inev itab ly  leads to specu lation  as to  the effects o f  
such factors on  attainm ent A t the in ternational level the underachieve- 
m ent o f  w orking-class p up ils con tinues to raise tem peratures N u m erou s  
studies have com m ented  on  the sch o o l’s ineffectiveness in bringing w orking- 
class pupils to  the sam e level o f  atta inm ent as m iddle-calss pupils o f  
sim ilar ability In Britain the R obb ins R ep ort (39) dem onstrated  that a 
professional m an ’s child in the low est third o f  the ability  range in gram m ar  
sch o o ls  w as m ore likely to  stay at sch o o l and ob ta in  five or m ore ‘O ’ level 
passes than a low er-w orking-class pu p il in  the to p  third o f  the ability  
range D o u g la s  et aVs analysis o f  ‘O ’ level exam ination  results m  their  
national lon g itud inal survey revealed that the inferior perform ance o f  
w orking class pup ils cou ld  n o t  be adequately explained by differences in  
in telligence betw een the socia l c lasses (21) T raditionally  the underachieve- 
m ent o f  w orking-class pupils w as exp lained  in  term s o f  socia l and  
m otivation a l factors in  the h om e background Y et there have been sugges­
tion s th at certain  aspects o f  the sch oo l inh ib it the ed ucational progress o f  
w orking-class pupils T h ou gh  w e w ill consider the effects o f  d ifferent
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aspects o f  the sch oo l on  p up ils o f  different ability, sex and socia l class, it 
appears that the response o f  w orking-class pupils to  sch o o l dem ands  
special consideration

In A m erica the C olem an R eport (13) observed that w hen the so c io ­
econ om ic  background o f  pupils w as taken in to  con sid eration  differences 
betw een sch oo ls accounted  for on ly  a slight variation in pupil ach ievem ent 
S ch oo l facilities and curriculum  provision  appeared to  be less im portant 
than the verbal skills and educational background o f  teachers and the 
aspirations and social and ethn ic background o f  other pupilsjin  the sch oo l 
T he survey has been faulted on m eth od o log ica l and statistical grounds  
(19, 24, 60, 102) Y et subsequent analyses o f  C olem an ct al $ data appear  
to  have validated the report’s general con clusion  on the sc h o o l’s influence  
on  attainm ent (34) A  num ber o f  sm all-scale stud ies (97, 103) have noted  
the associa tion  between edu cation al aspirations and the socia l com p osition  
o f  the sch oo l, thou gh  in attem pting to establish a casual link it w ou ld  be 
necessary to consider a lso  the influence o f  age-peers and ‘norm ative  
c lim ate’ in the catchm ent areas (25, 85) N o r  d oes it seem  likely  that the 
C olem an  R eport has over-em phasized  the relative im portance o f  the 
teacher considering h is central p osition  in  the learning situation  H ow ever, 
w hat personal qualities contrib ute to effective teach ing or indeed the 
superiority o f  one type o f  m ethod over another is to o  w ide an issue to be 
considered here In relating the C olem an R ep ort’s findings to E uropean  
sch o o ls  it is necessary to consider sch o o l variables that w erejnot exam ined  
by the report, for instance, differences in  the sex -com p osition  and selective/ 
n on-selective nature o f  sch oo ls w ould  be largely irrelevant in the A m erican  
con text

W ith regard to sch oo l size the C olem an R eport (13) conclud ed  that w hen  
facilities and curriculum  provision  were allow ed  for, sch o o l size as such  
had no  significant influence on attainm ent L ynn (67) studied  the exam in a­
tion  ach ievem ents o f  British sch oo ls o f  varying sizes, the m ajority having  
betw een 300-800 pupils H e found that sm all sch o o ls  did n o t get as g o o d  
results as large sch oo ls, this tendency being strongest at higher levels o f  
academ ic atta inm ent such as gain ing U n iversity  aw ards, but less striking  
in pass and failure rates at ‘O ’ and ‘A ’ level exam inations E v ison  (27) 
n oted  that pupils in  sm all com prehensive sch o o ls  scored  h igher on  average 
m reading and m athem atics tests than pupils in large com prehensive sch o o ls  
and the difference ju st ab ou t reached significance level w hen sch oo ls were 
divided into those w ith 600 or less pupils and the rest In a further study  
o f  tw elve com prehensive sch oo ls ranging in  size from  ju st under 300 to  
over 1,800 pupils, R oss (87) fou n d  that a greater prop ortion  o f  pupils 
w ished to stay on  and sit exam in ation s in sm all sch o o ls  than in large ones
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Since the sm aller sch oo ls tend to be in  rural areas and the larger ones in  
tow n s and cities, R o ss explained the superior aspirations in sm aller sch oo ls  
n o t in term s o f  sch o o l size but by the greater in take o f  brighter and  
m iddle-class children in rural sch o o ls  and by the lack o f  em ploym en t 
prospects in rural areas It is likely that sim ilar factors cou ld  have accou nted  
for the superior perform ance o f  pupils in sm all sch oo ls in E v ison ’s (27) 
study It needs to be stressed o f  course that w hat w ould  be regarded as a 
sm all sch oo l in British surveys w ould  be quite large by Irish standards 

In Britain the principal sources o f  evidence on  the academ ic consequences  
o f  co-ed ucation  differ greatly in their con clu sion s D a le  (15) m en tions a 
num ber o f  local stud ies w hich  con clu d e that boys attending co -ed u cation a l 
sch oo ls perform  better in external exam in ation s than  d o  b oys educated  
at b o y s’ sch oo ls A m on g  girls this trend w as reversed except in  the case  
o f  m athem atics w here girls perform ed better in co -educational than in 
single-sex gram m ar sch oo ls D o u g la s et cVs n ational longitud inal survey, 
how ever, concluded  that m iddle-class girls in co -educational gram m ar and  
secondary m odern sch o o ls  stayed on longer at sch oo l, g o t  better ‘O ’ level 
results and were m ore likely to  w ish to  continu e w ith  their studies after 
leaving sch oo l than were m iddle-class girls in  sm gle-sex sch o o ls  M iddle- 
class boys and m anual w orking-class boys and girls benefited m ore in  
sm gle-sex than in co-ed u cation a l gram m ar sch oo ls thou gh  in the case o f  
secondary m odern sch oo ls the sex com p osition  did n o t appear to have 
any academ ic significance (21) C learly, variations in atta inm ent have been  
associated  w ith differences in the sex -com p osition  o f  sch o o ls  Y et the 
conflict in the d irection  o f  these variations leads one to suspect that, as in 
the case o f  sch o o l size, other influences are at w ork

H usen (52) on  the basis o f  the IE A  study o f  ach ievem ent in  m athem atics  
in tw elve countries claim ed that educational system s organized accord ing  
to  com prehensive principles retained their pupils longer in  sch oo l and  
involved  less socia l bias in  early leaving D o u g la s  et aVs (21) national 
longitud inal study in  Britain fou n d  that w hile m iddle-class pupils differed 
little  in their leaving patterns, w ork ing-class pupils o f  average ability  
stayed on  longer in com prehensive sch o o ls  than in other m aintained  
sch o o ls  Y et this study by D o u g la s  et al together w ith  som e others (14, 72) 
refers to  the general lack o f  interest am on g  com p rehensive sch oo l pupils 
m  further education  Studies in E ngland (41) and Sw eden (93) suggest 
that the academ ic perform ance o f  able pupils is little affected by changes 
in the selective/non-se lective nature o f  sch o o l structure th ou gh  able 
w orking-class pupils probab ly  benefit m ore from  selective ed u cation  in the 
jun ior cycle  o f  post-prim ary sch o o l (20, 53) T he suggestion  has been a lso  
m ade that girls considered  ‘borderline’ in  the 1 1 +  selection  process
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benefit m ore in a com prehensive than in a secondary-m odern sch oo l (41). 
W hile m ost o f  these studies are lim ited by either size (e.g. 20, 41, 72), 
sam ple (cf. 99) or ach ievem ent tests that were unsuited to  the edu cation a l 
level studied (cf. 3), there d oes appear to  be sufficient evidence to  suggest 
that changes in sch o o l structure can influence to  som e extent the retention  
and perform ance o f  pupils o f  different ability , sex and socia l class. It is 
likely, how ever, that differences betw een sch o o ls  o f  the sam e type m ay be 
even m ore im portant (71).

T he tendency for w orking-class pupils to  be m ore affected than m iddle- 
class on es by the se lective/n on -se lective nature o f  post-prim ary sch o o ls  
w ould  seem  to  indicate that such factors as the in tellectual qualities o f  
fellow  pupils and a sch oo l's  eth os and traditions have a greater influence  
on w orking-class pupils than on m iddle-class ones. A ccord in g  to  the  
C olem an R eport (13), m inority pupils are m ore influenced than are 
m ajority ones by the sch oo l and especially  by the socia l and ethnic co m ­
p osition  o f  the student bodies. A  recent study by Jensen (60) in  an 
elem entary sch oo l district suggests that the im pact o f  sch o o l facilities on  
m inority  pupils m ay have been underestim ated by the C olem an  R eport. 
It is un likely  how ever that peer influence w ould  be as strong in elem en­
tary sch o o ls  as it w ould  be at h igh  sch oo l level.

A  num ber o f  writers have suggested the influence o f  ‘m ore subtle and  
less tangib le factors’ (60) such as sch o o l values and teacher exp ectation s  
on  the atta inm ent o f  w orking-class pupils. D a v is  (18), for  instance, 
described the sch oo l culture as ‘a narrow  selection  o f  a few  highly trad itional 
activ ities and skills arbitrarily taken from  m iddle-class culture (p. 90 )’, 
w hich  he claim ed m ade it difficult for  the w orking-class pupil to  excel. T he  
Early L eaving report (36) used the ‘cu ltural c lash ’ theory to  explain  the  
early term ination  o f  sch oo lin g  am on g w orking-class pupils. R ecent 
studies in secondary m odern sch o o ls  (43, 82) and a gram m ar sch o o l (64) 
have claim ed that anti-academ ic and an ti-sch oo l a ttitudes are reinforced  
by the segregation  o f  ‘fa ilures’ in low er stream s. W hile there is evidence  
that w orking-class pupils are over-represented in the low er stream s (17, 
31, 50) there is little  to  suggest that this an ti-sch oo l sub-culture is peculiarly  
w orking-class in  origin.

T here is som e evidence to  suggest that i f  a ‘cu ltural c la sh ’ occurs, the 
teacher-pupil relationship  w ill be a central area o f  con flict (63). F urther­
m ore, teachers in  Ireland (54) and E ngland (30) are accord ed  m iddle-class  
status and the m ajority o f  th ose  teach ing at post-prim ary level are th em ­
selves o f  a m iddle and upper-class background. T he finding that jun ior- 
sch o o l teachers in  w orking-class areas experience m ore role con flict than  
their counterparts in m iddle-class areas w ould  seem  to  ind icate that this
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group o f  teachers at least are aw are o f  the disparity betw een their ow n  
school-related  values and th ose  o f  w orking-class pup ils and their parents 
(76). H o w  teachers reconcile  this con flict and its subsequent effect on  
pupil attitudes and progress is n o t clear th ou gh  the higher turnover o f  
teachers in w orking-class than in m iddle-class d istricts (38), their low er  
m orale and greater resistance to  in n ovation  (43, 44) w ou ld  seem  to  suggest 
that few  teachers in these areas have successfu lly  adapted  their classroom  
approach  to  the w orking-class culture o f  their pupils.

T he im pact o f  teacher exp ecta tion  on  pupil perform ance has been put 
on a m ore experim ental basis. It had been cla im ed  that teachers were 
con d ition ed  to  h old ing  low  exp ecta tion s o f  w orking-class pupils by 
d escrip tions o f  w orking-class sub-cultures conveyed  during their teacher- 
training course; and that such  exp ectations had the e ifect o f  a ‘self- 
fulfilling p rop h ecy’ on  atta inm ent (e.g. 75, 91). T he cla im  by R osenthal 
and Jacobson  (86) th at the exp ectation s o f  elem entary sch o o l teachers 
can lead to  changes in the in tellectual perform ance o f  pupils is often  cited  
in support o f  this criticism  (89). H ow ever, the study has been severely  
criticised, m ainly on the grounds that the tests used were unsuited to  the 
age group for w hich  the m ost significant changes were recorded (95) and  
in fact a num ber o f  a ttem pts at rep lication  have failed (11, 28). Y et the  
difficulty o f  experim entally  con tro lling  an A m erican  teacher’s expectation  
o f  a particular p u p il’s atta inm ent needs to  be acknow led ged  in  the light 
o f  the num erous sources o f  assessm ent available to  h im  th rou gh ou t the  
sch o o l system .

From  the studies w e have review ed it w ould  seem  that the im pact o f  
particular aspects o f  the sch o o l on  a p u p il’s ed u cational progress is still 
unclear. So m any aspects o f  sch o o l organization  are interrelated that it is 
difficult to  iso la te  any one single facet in the studies under review. F or  
instance, size is related to  the range o f  ed ucational facilities and subjects 
available and to  the urban/rural loca tion  o f  the sch o o l; the m ajority o f  
British com prehensive sch oo ls  are co -ed u cation a l (6) and co-ed u cation al 
sch o o ls  in  turn tend  to  be m ore predom inant in  rural areas (21). O ne 
feels, how ever, that w hatever effects such form al aspects o f  sch o o l organ iza­
tion  as size, sex com p osition  and selective/non-se lective structure m ight 
have on  attainm ent, they cou ld  be largely exp lained  in  term s o f  the fellow  
pupils and teachers they bring the ad o lescen t in to  con tact w ith . A ttem pts 
to  assess the contribution  o f  sch o o l and teacher characteristics to  the low  
attainm ent o f  w orking-class pupils are ham pered by a scarcity o f  attem pts  
to  exam ine em pirically  m any o f  the h yp otheses that have been advanced. 
T he few  suggestions w e exam ined  seem  p lausib le and are supported  by 
circum stantia l evidence; but a great deal o f  research is needed before w e
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can ascertain w hat influence a particular aspect o f  the sch o o l m ight have 
on an individual pupil

POLITICAL BEHAVIOUR

A  num ber o f  striking exam ples exist in history o f  sch o o l system s 
apparently m anipulating the po litica l id eo log ies o f  youth,! the Spartan, 
N a zi and Soviet system s being the m ost ob v iou s T o  accep t these as 
evidence o f  the sc h o o l’s influence in the po litica l socia lization  o f  youth , 
how ever, is to  ignore the fact that in these countries the educational 
system  w as on e o f  a num ber o f  state agents such  as m ass m edia and  
y ou th  groups all proclaim ing a com m on  ideo logy  W hile the general 
success o f  the socia liz ing  efforts o f  these countries m ust be adm itted , their 
regim es were such that the excep tion s— the u n socia lized—jwere unlikely  
to  becom e know n and have been  further obscured by the passage o f  tim e  
There is for instance som e im pression istic evidence toj suggest that 
id eo log ica l com m itm ent am on g  R ussian  youth  is n o t as h igh  as on e m ight 
be expected  to believe G rant (35) reports that m any students in h igher  
education  regard the ob ligatory courses in  M arxist-L enin ist p o litica l 
theory ‘as som eth ing  to be learned for the exam ination  and forgotten  on ce  
the graduation  requirem ents have been fu lfilled’ (p  123) |

S im ilarly, m  dem ocratic countries the transm ission  o f  soc io -p o litica l 
in form ation , attitudes and values in the form  o f  civ ics courses has n ot  
been associated  w ith  m arked success L angton and Jennings’ (66) study o f  
a lm ost on e hundred A m erican  high sch oo ls reveals few  differences in  
sense o f  p olitical efficiency, defined as the feeling that one can influence  
p olitica l affairs, in adherence to  dem ocratic  princip les or in p olitica l 
in form ation  or cyn icism , betw een those pup ils w ho had taken a civ ics  
course and those w ho had n o t N o r  did the different types o f  c iv ics courses  
m  use appear to  have any advantage over one anoth er A  study in Scotland  
(74) suggests that the ineffectiveness o f  c iv ics courses m ight be partly  
explained by our relative ign orance o f  the m ost appropriate con ten t and  
sequence o f  top ics to  be em ployed  There is a lso  likely to  be som e truth  in  
W aller's (101) assertion  that ‘th e sch o o l m u st serve as a m useum  o f  
virtue’ (p 34), and as such m ust seek  to  avoid  the m ore unpleasant aspects  
o f  society  I f  this practice were to apply in the teach ing o f  c iv ics it w ou ld  
certain ly add to  the unreality o f  the subject especia lly  w hen jthe ob n ox iou s  
elem ents being avoided  are h igh lighted  daily  by the m ass m edia Indeed  
there is som e recent evidence from  B ritain (90) and A m erica (70) w hich  
suggests that civics courses w hich  utilize d iscovery m ethods m the exam ina­
tion  o f  controversia l issues m ay w ell increase adherence to  dem ocratic  
princip les
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R esearch  in Ireland casts d ou b t on  the sch oo l s su ccess in develop in g  
som e fundam ental skills necessary for effective participation  m a dem ocracy  
T he interim  report (77) o f  the N a tio n a l A d u lt E d u cation  Survey estim ated , 
on  the basis o f  evidence from  the trade u n ion s, that standards o f  fu n ctional 
literacy, defined as the ability  to  co p e  w ith  the activ ities o f  everyday life 
w hich dem and a k n ow led ge o f  read ing and w riting, are ‘a g o o d  deal w orse  
than is generally believed ’ (p 20) W hile the post-prim ary sch oo l is likely  
to  have the final op p ortun ity  for im proving fu n ction a l literacy, the 
cum ulative effect o f  educational retardation w ith  its origins in the elem en­
tary sch o o l lim its the p ossib ility  o f  success A  study o f  the Irish L eaving  
C ertificate examination  (68) revealed that it w as p o ss ib le  to  obtain  full 
m arks in any o f  nine subjects w ith ou t having to  exercise the skill o f  
evaluation  as defined in B lo o m ’s taxonom y o f  edu cation a l objectives 
Synthesis, defined as the com b in ation  o f  elem ents to  form  a new  structure, 
w as a lm ost to ta lly  confined  to  the better exam ples o f  Irish and E nglish  
essay-w riting, w hile analysis, the breaking dow n o f  m aterial into its 
constitu en t parts, w as essentia l for a sizeable prop ortion  o f  m arks in  
Latin and to  a lesser extent, M athem atics It m ay w ell be that these skills  
are developed  in sch o o l desp ite  exam in ation  pressures but the authors o f  
this study greatly dou bt it 

D esp ite  the apparent ineffectiveness to  date o f  form al teach ing  in the 
realm  o f  politica l attitudes, values and sk ills, a num ber o f  A m erican  studies  
have linked an ind iv idu al’s ed ucational level w ith  his p o litica l interest and  
values A gger et al (2), for instan ce, in  a com m u nity  study fo u n d  cynicism  
tow ards p olitics to  be associated  w ith  education al level R ush  and A lth o ff  
(88), how ever, in reference to a sim ilar finding com m en t ‘There is no  
reason to  believe that the con n ection  is sp urious b u t the p rob lem  o f  
ascertaining the exact relationsh ip  is a  different o n e ’ (p 43) F or instance, 
the relationship  betw een p o litica l values and participation  in  education  
cou ld  be either partly or tota lly  exp lained  by b o th  being influenced by 
social class In fact the in tervention  o f  socia l class as an im portant variable  
has been frequently n oted  in  b oth  A m erican  and B ritish  research

M urphy and M orris (73) suggested  that the h igh  sch o o l is less likely  
than the co llege  to  d im m ish  the relationsh ip  betw een  socia l class and  
politica l affiliation In a study carried ou t in  B ritain , gram m ar sch oo l 
pupils o f  all socia l c lasses were fou n d  to  be m ore interested in  p o litics than  
sim ilar pup ils in  secondary m odern  sch o o ls  W ith in  the gram m ar sch oo l, 
how ever, m iddle-class pupils were m ore interested in  p o litics than w orking- 
class pupils (22) A  sim ilar sm all scale survey in E ssex (92) fou n d  pub lic  
sch oo l p up ils m ore likely  to  ch o o se  po litica l figures am on g  th ose  w h om  they  
w ished to  em ulate, fo llow ed  b y  secondary m odern, gram m ar and finally
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com prehensive pupils T he high p osition  o f  secondary m odern  pupils w as 
largely accounted  for by their attachm en t to the R oya l F am ily , this 
identification  w ith royalty w as found  to  be a feature o f  w orking-class  
p u p ils’ ch oices

A  num ber o f  attem pts have been m ade to define m ore clearly the 
relationship  betw een differences in attitude to  the d em ocratic  system , 
party preference, sense o f  po litica l efficacy, politica l cynicism  and non- 
selective, selective and p u b lic  sch o o ls  in England O ne such study, a 
com parison  o f  senior pupils in gram m ar and p u b lic  sch oo ls , found that 
‘type o f  ed ucation  received d oes n o t to  any large extent influence political 
va lu es’ (69) A  nation-w ide survey felt it fair to  con clu d e  ‘̂ that the m am  
role o f  the E nglish system  o f  ed ucation  is to  reinforce other agents o f  
socia liza tion ’ (1) Such results hardly justify  the claim  that these surveys 
‘have dem onstrated  the independent effect o f  the sch o o l as an agency o f  
p olitica l socia liza tion  in  B ritish  so c ie ty ’ (92)

T he loca tion  and size o f  sch o o ls  has been associated  w ith a person s 
w illingness to  becom e involved  in the dem ocratic  p rocess at the level o f  
voluntary and com m un ity  organizations Brothers (7) foun d  that pupils 
w h o attend a central gram m ar sch o o l in L iverpool were unlikely to  becom e  
involved  in com m un ity  organizations in their ow n loca lity  T w o A m erican  
studies (4, 5) suggest that am algam ated  h igh sch oo ls  m ay be less likely  to  
facilitate com m u n ity  in volvem ent than sm all sch o o ls  in sm all com m unities  

In the A m erican context, an attem pt has been m ade to describe the  
m anner in w hich  the interaction  o f  socia l class and the socia l system  o f  the 
high sch oo l con tributes to  the form ation  o f  po litica l attitu des (106) Its 
con clu sion  can be sum m arized by the fo llow in g  causal chain  h igh parental 
occu p ation  leads to frequent participation  in extra-curricular activities 
w hich lead s to  a greater feeling o f  integration in to  the sch oo l s status system , 
w hich leads to greater socia l trust, w hich , in turn, leads to |m o re  p ositive  
attitudes to  p o litics D esp ite  the sim plistic nature o f  the con clu sion , 
research a lon g  these lines, con centrating  on the in teraction  o f  variables, 
should  dem onstrate m ore clearly the contribu tion  o f  the sch oo l to  politica l 
socia lization

SOCIAL AND PERSONAL RELATIONS

Social Class
In E urope social class d iv isions in post-prim ary education  are a source 

o f  concern  and during the ‘com prehensive d eb ate’ in  Sw eden (83) and  
after the 1947 L angevin W allon  P lan in France (32) the ideals o f  m utual 
to lerance, socia l coh esion  and com m unity  spirit were frequently d iscussed  

There is evidence from  a num ber o f  E uropean countries, Ireland and
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Britain included, that w orkin g-class children are under-represented in  
academ ic post-prim ary sch o o ls  (9 , 37, 62) T here is a lso  som e evidence  
from  E ngland w hich suggests that the p up ils in the various types o f  p o st-  
prim ary sch oo ls  differ in their aw areness o f  the class system  o f  society  
M iller (71) found gram m ar and secondary m odern  sch o o l p up ils to  differ 
in both  their actual and ideal rating o f  m anual occu p ation s, the secondary  
m odern pupils tending to  ascribe h igher status to m anual w ork H im m elw eit 
et al (46) noted  that 49 per cent o f  gram m ar sch o o l p u p ils did n o t under­
stand the m eaning o f  socia l class as opposed  to  73 per cen t o f  the secondary  
m odern pupils W ithin each type o f  sch oo l, how ever, class aw areness w as 
low est am on g the w orking-class p u p ils and unrelated to  in telligence, 
suggesting perhaps that differential c lass aw areness betw een  sch oo ls w as 
partly an artifact o f  their socia l class com p osition  Indeed a m uch m ore  
representative sam ple o f  B ritish youth  revealed that apart from  public  
sch oo l boys, th ose  m  selective sch o o ls  did n o t differ from  age-peers  
elsew here in their a ttitudes tow ards the present class system  o f  society  (1) 

T he im pact o f  sch o o l o n  friendship  ch o ices is even  m ore com p lex  In  a  
further study o f  the gram m ar sch oo ls in  H im m elw eit et aVs survey, 
O ppenheim  (79) found  n o  evidence o f  a social bias m friendsh ip  ch o ices  
F ord (31) in her study o f  three L on d on  sch o o ls  a lso  p oin ted  to  the relative  
classlessness o f  friendship  ch o ices in the gram m ar sch o o l by com parison  
w ith  the com prehensive sch oo l T his finding is likely to  surprise m an y , 
yet research m A m erican high sch o o ls  (33, 49), w hich are like E nglish  
com prehensive sch oo ls in  their socia l com p osition , has a lso  found friend­
ship ch o ices and class o f  origin  to  be related T his contrast betw een  
friendship choices m  E nglish  gram m ar sch oo ls on  the on e hand and those  
in E nglish com prehensive and A m erican h igh  sch oo ls  on  the o ther m ay  
well originate in the fu n ction  perform ed for society  by each  type o f  sch oo l 
In gram m ar sch oo l the pupils have already been selected as having high  
scholastic  ap titude, they are destined in the norm al event for m iddle-class  
occu p ation s and as su ch  have m ore in com m on  than pupils in com p re­
hensive and h igh  sch oo ls w h o  are m ore heterogen eous in background  
and, prob ab ly  a m ore im portant con sid eration , are m ore heterogeneous  
in destination  It m ay be, as Turner (97) suggests, that class aspiration  as 
m uch as class origin influences ones ch o ice  o f  friends F urther support for  
this in terpretation  is provided by N eu garten ’s (78) finding that, due to  the  
selective effect o f  high drop -ou t rates on  low er-class pupils, th ose w ho  
rem ain at sch o o l until the higher grades are less likely to  be rejected as 
friends than pupils o f  a sim ilar socia l background in the low er grades 

In E nglish com prehensive sch oo ls the contribution  o f  stream ing to  class 
bias in friendship  ch oices also needs to  be considered  in the light o f  som e
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sm all-scale research w hich  p o in ts to  tw o related tendencies F irstly, 
friendship  groups con tin u e to be form ed on the basis o f  stream s despite  
th e in troduction  o f  ‘h o u ses’ and year groups (31, 61), and second ly , 
w orking-class pupils are under-represented in higher stream s and over­
represented in  low er stream s (31, 50) W hile these tendencies are a lso  
com m on  in stream ed gram m ar sch oo ls, F ord  (31) foun d  that w ithin  
stream s class b ias is less in  evidence m friendship  ch o icesjth an  in co m ­
prehensive sch o o ls , considering  the size o f  F ord ’s study— on ly  three 
sch o o ls  in  all— this finding m ust rem ain very tentative |

G enerally  speaking therefore the principal involvem ent o f  the sch oo l in 
friendsh ip  ch o ices is th at it brings together in sen ior grades and in different 
types o f  sch o o l pupils w h o  are predisposed  to  b ecom in g  friends and that 
it ach ieves this by the socia lly  d ifferentiating effect o f  selective tests and  
early leaving Such social m ixing how ever is unlikely to  have m uch  im pact 
on the stratification system  o f  society  or on  the relations betw een m em bers 
o f  different strata since it sim ply m eans that the m em bers o f  tom orrow  s 
m iddle class m ix together today

Religion
T he possib le  divisive effects o f  separate C ath o lic  sch oo lin g  and specu lation  
regarding the soc ia l cohesive value o f  in tegration  have been an issue for  
som e tim e in A m erica and quite recently have received a tten tion  in 
Ireland T h is ‘divisive theory’ w as one o f  the issues studied by G reeley  
and R ossi (40) in a national survey o f  A m erican C ath o lics T he analysis 
o f  the ad u lts’ responses indicates that at the age o f  seventeen , interaction  
b etw een  C atholics and non -C ath oh cs w as greater in the public sch o o l than  
m  the C ath o lic  sch o o l E ven in  the public sch oo l, how ever, the incidence o f  
C ath o lics ch oosin g  on e another as best friends w as h igh , ^9 per cent o f  
ex-public sch o o l C ath o lics reporting that at the age o f  seventeen  over h a lf  
o f  their friends were C ath o lics In  adult life the relationsh ip  betw een  
C ath o lic  h igh  sch o o l ed ucation  and friendship  ch o ice  is a lso  in evidence  
N everth eless, C atholic  education  did n ot seem  to  influence ¡ones ch o ice  o f  
neighbours, co-w orkers or visitors to  ones h o m e, nor d id  C atholic  h igh  
sch o o l education  accou n t for any variation  in attitude to Jews, N egroes  
and P rotestants

T he influence o f  C ath o lic  education  on  relig ious behaviour w as found  
to  be greater am on g  h igh  sch o o l adolescen ts than am on g ad u lts, even  
am on g  those in their tw enties no  trace w as found o f  this strong  association  
in the ado lescen ts’ sam ple A  possib le  reason is that the im p act o f  C ath o lic  
education  is o f  a very tem porary nature thou gh  it cou ld  sim ply m ean that 
C ath o lic  education  has b ecom e m ore effective in recent years In general
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the h om e appeared to  be the m ost im portant influence on  adult religious 
behaviour C on sequ en tly  those C atholics w h o  had n o t attended a C atholic  
high  sch o o l or indeed any level o f  C atholic  edu cation  were n o t greatly  
harm ed by their non-atten dan ce T he h igh  sch o o l did, how ever, appear to  
have som e slight influence on  the form ation  o f  doctrinal attitudes

The fact that racial and religious attitudes and religious behaviour are 
both  sensitive and p ersonal m ust be taken in to  accou n t w hen considering  
G reeley and R ossi's  findings There is alw ays the danger w hen  dealing  
w ith  such top ics that one m ay be m easuring a respon dent’s forthrightness 
rather than his true attitudes and b ehaviour T his w ou ld  have been a 
greater consideration  were the effects o f  sch o o l influence m ore o b v io u s , 
as it is, it casts further d ou b t on  the distinctive influence o f  C ath olic  
post-prim ary education

Sex
Support for co -ed u cation  has fo llow ed  m uch  the sam e pattern as 

p rop osals for  relig ious and soc ia l in tegration  in the sch oo l, a m ajor 
hypothesis being that the bringing together o f  the sexes w ou ld  facilitate  
con tact during adolescence and p rom ote a better understanding and  
healthier relationship  betw een them  Som e A m erican  studies q u estion  the 
reality o f  socia l con tact betw een the sexes in h igh  sch o o l (49) and the 
beneficial influence o f  co -ed u cation  on socia l adjustm ent (12) D a le  (16), 
how ever, has produced findings supportive o f  m any o f  the proclaim ed  
m erits o f  co -ed u cation  In  an extensive sam ple o f  E nglish  and W elsh  
student-teachers he fou n d  that th ose w h o  had attended b o th  single-sex  
and co-ed u cation a l sch o o ls  felt that the m ixing o f  the sexes im proved  
behaviour and pupil relations w ithin  the sch oo l B oys in co -ed ucational 
sch oo ls were m ore careful o f  their appearance, they w orked harder and  
bullying w as less frequent w hile the g irls’ interests w idened B oth  m ale and  
fem ale respondents felt that the attitude tow ards sex w as health ier in the 
co-ed u cation a l sc h o o l, in  fact this difference in attitude ‘w as greater than  
for  any other top ic  exp lored ’ (16, p  298) M ore ex-pup ils o f  co-ed ucational 
sch oo ls fe lt that their sch oo lin g  had helped them  in their relationsh ip  with  
the op p osite  s e x , indeed the m ale students w ho had attended co-ed u cation a l 
sch oo ls fou nd  it easier to  w ork under the d irection  o f  a w om an  D a le  also  
q u otes an unpublished study by one o f  h is research students to  the effect 
that th ose  w h o  had been to  co-ed u cation a l sch oo ls were m ore likely to  
claim  that the type o f  sch o o l they attended had helped them  in their 
m arriage T his w as supported  by results from  a self-rating attitude scale 
on m arital happiness

T he generality o f  D a le ’s findings m ust be lim ited by the om ission  o f
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ex-pupils o f  secondary m odern  sch oo ls and by the under-representation  o f  
C ath o lics Furtherm ore the ch o ice  o f  student-teachers w h o  w ou ld  have  
been p rofessionally  interested in  the top ic , th ou gh  n o t w ith ou t its 
advantages, introduced  possib le  hazards Such respondents w ou ld  a lso  
be m ore typical o f  successfu l students than o f  the general pupil p opu lation  
N evertheless the findings d o  ind icate that som e pupils perceive them selves  
as deriving social and personal benefits from  co-ed u cation

CONCLUSION

It m ust be ob v iou s from  the fragm entary evidence availab le to  us that 
ou r con c lu sion s w ill o f  necessity  be so  tentative as to  be com m on p lace  
N o r  w ou ld  the inclusion  o f  A m erican  findings on  racial issues in education  
have deepened our understanding In  the preparation  o f  adolescen ts for  
society  w e fou n d  little  in d ication  o f  a unique or indepen dent educational 
in fluence on values and attitudes be they occu p ation a l, p o litica l, religious 
or so c ia l, rather d id  w e n ote  a tendency for the sch o o l to  sup port other  
agents o f  socia lization  and to  reinforce existing attitudes S ch oo l factors  
w ould  seem  to  have but slight influence on  attainm ent, Jespecially by  
com parison  w ith  the effects o f  h om e background, th ou gh  |Working-class 
p u pils are probab ly  m ore influenced by the sch o o l than are m iddle-class  
on es C onsidering that it shou ld  be easier to  change the sch o o l than to  
im prove h om e background, w hat little  influence the sch o o l exerts is o f  
socia l significance It needs to be stressed o f  course that J  w e have n o t  
exam ined the sch o o l s absolute effectiveness in  d evelop in g  the talent,
acad em ic and otherw ise, m ade availab le to  it W hat w e have said is that7 j
sch oo ls, in  their im pact on attainm ent, are o f  a broadly  sim ilar q u a lity , 
w e have n o t said w hether this quality  is good , bad or indifferent

T here is an ob v iou s need for further research to  validate w hat is after 
all m ere suggestive evidence T his is likely to  take either o f  tw o approaches  
O ne approach  m igh t utilize som e form  o f  n ational eva lu ation  survey to  
assess the effectiveness o f  the sch oo l in satisfy ing the dem ands o f  the  
various social and occu p ation a l situ ation s in w hich  the pupil m ight becom e  
in volved  as an adult It w ou ld  be unfortunate, how ever, i f  the im m ediate  
u sefu lness o f  this approach  were to  preclude interest in  m ore fundam ental 
in teraction  studies A s Spencer (90) quite rightly p u t it in  relation  to  
attem pts at determ ining the sch o o l’s socia liz ing  role, 4thej socia l survey  
can on ly  be the beginning o f  such  a m odel bu ild ing exercise, n ot its mam  
to o l’ T he second  approach  w ou ld  concentrate on  the socia l dynam ics  
w ithin the sch o o l and attem pt to  d iscover h ow  ind ividual aspects o f  the 
sch o o l in teract w ith  one another and w ith  the p u p il’s b ackground and 
pred isposition s to  d evelop  different kinds o f  values and skills A m on g
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recent research a lon g  these lines can be listed tw o studies (65, 100) o f  
E nglish  board ing sch oo ls w hich  explored  am on g other top ics the pupil s 
adaptation  to  the sch o o l E xperim entation  w ith  attem pts to  harness the 
in form al influence o f  peers on  occu p ation a l asp irations should  also prove  
rew arding (26)

O n the m ore practical level the findings reported  in this paper focu s  
attention  on  a num ber o f  fu ndam ental issues in m odern  Irish education  
w hich  illustrate the inherent con flict betw een the dem ands m ade on  the  
sch oo l by society  at large and by specific soc ia l p ositio n s T he provision  
o f  separate sch oo ls for the various religious groups is probab ly  the m ost  
top ical and con troversia l exam ple D o es  the present system  over-em phasize  
relig ious edu cation  at the expense o f  socia l coh esion  7 O n the other hand  
w ou ld  integrated ed ucation  foster h arm onious relations to  the detrim ent 
o f  relig ious form ation  7 It is n o t p ossib le  for us to  d iscuss the m orality  o f  
these q u estions but it d oes appear, from  a so c io lo g ica l p o in t o f  view , that 
they conta in  a num ber o f  assu m ptions ab out the im pact o f  sch oo lin g  for  
w hich  there is little evidence T here is little  to  suggest that segregated  
education  d ivides society  th ou gh  it m ay institu tionalize and reinforce  
existing d ivisions N o r  are the hopes and fears con cern ing  integrated  
education  justified Sim ply bringing pupils o f  different relig ions together  
in the sam e sch oo l w ill not am eliorate in tolerance and bias Y et neither is 
it likely to cause w idespread defection s from  the relig ions involved  In 
fact we need to  k n ow  a great deal m ore a b ou t the origins and developm en t 
o f  prejudice before the sch oo l can  begin  to  com b at it effectively

The failure o f  the sch oo l to  overcom e the inh ib iting effects o f  a w orking- 
class background w ill con tin u e to  trouble educators in  the years ahead W e 
can offer n oth ing  approach ing con clusive evidence to  supp ort reform  in  
one area rather than m another thou gh  there appears to  be sufficient 
indication  to  m erit experim entation  with m ethod , curriculum , pupil- 
pupil and teacher-pupil relationships

W hile it is understandable that intelligent p u p ils w ho p erform  below  
their p oten tia l and leave sch o o l early should  be a cause for concern , it is 
quite possib le  that the disadvantages for society , im plicit in such  phrases 
as ‘w astage o f  ta len t’ have been over-estim ated  W ithou t w ish ing to  halt 
socia l m ob ility  it m ust be ob v iou s that in telligent and talented  m anual 
w orkers can play such im portant roles as spokesm an, leader or trade- 
u n ion ist, in this m anner the so-called  ‘w asted ta len t’ cou ld  w ell be an asset 
to  society  W hether a society  that can benefit in this fash ion  from  an 
ind iv idual’s talents is w ise or indeed has the right to  prescribe different 
con d ition s o f  em ploym en t for  m anua1 and professional o ccu p ation s is an  
issue that can n ot be d iscussed here
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O f greater im m ediacy, how ever, is the d ilem m a faced by the teacher in 
a w orking-class area w hen he attem pts to define his aim  and function  Is 
he to  proceed  as i f  he were m  a m iddle-class area w here the values o f  hom e  
and sch o o l concur, or does he adapt to  suit h is environm ent and rew ard  
skills and values n ot norm ally  prized in s c h o o l7 T raditionally  the teacher  
in such a situation  contin ued  to  reward m iddle-class virtues such as 
com petitiveness, am bition , deferred gratification , verbal ability  and in so  
doin g  facilitated  the academ ic success and upward m obility  o f  a section  o f  
w orking-class pupils S ince the sch oo l can n ot h op e to m ake all pupils  
upw ardly m obile it m ust becom e m ore than a negative influence for those  
w h o rem ain It should  be possib le  even for  pupils w ho have few  am b ition s  
to  succeed  In short, there m ust be an education  based on  their ow n w ay o f  
life for those w orking-class boys w ho have n o  other am bition  than to  
fo llo w  in their fathers’ foo tstep s H ow  this can be achieved w ith in  the  
con text o f  a m iddle-class in stitu tion  is, as N eugarten  observed, ‘one o f  the 
crucial problem s facing the sc h o o l’ (78) J

A cad em ic post-prim ary education  in rural areas in volves a som ew h at 
sim ilar difficulty since it is tailored to  the needs o f  th ose  w ho ¡wish to  break  
w ith  their background T h ou gh  on e can speculate as to  w hether or n ot  
rural areas are lo s in g  their ‘best brains’, it is un likely  that thejfinal so lu tion  
lies w ithin  the ed ucational system  I f  w e m ust accep t that h igh m igration  
rates from  rural areas are outside the con tro l o f  educators, then w e need to 
be especially  careful ab out the com m u n ity  attitudes and socia l skills that 
are developed  am ong those w ho rem ain C onsequently! edu cation a l 
planners m ight need to reconsider po lic ies such as that o f  sch oo l centraliza­
tion  w hich  m ay w ell inhib it a p u p il’s loyalty  to  his ow n loca lity  and render  
him  less likely  to becom e involved  in its com m unity  organ ization s In  
rural areas a lso  there is a need to  consider those w ho are either unw illing  
or unable to  use ed u cation  as a p assport to  another w ay ofj life

T hese com m ents, lim ited as they are by a scarcity o f  research, are offered  
as m ere suggestions to adm inistrators and teachers w h o  will be forced to  
m ake d ecisions irrespective o f  the quality o f  research F or the researcher
they represent fruitful areas o f  study w hich, i f  investigated , (w ill h opefu lly
lead to  m ore en lightened  p lanning and m ore hum ane teaching
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