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Introduction 
The PPAD-E (Post-Primary Assessment & Diagnosis - English) is a new assessment of literacy 
skills that has been developed by the National Educational Psychological Service (NEPS) in 
direct response to needs identified by schools. The complete test package includes five 
subtests (Spelling, Reading Comprehension, Writing Samples, Reading Speed and Word 
Reading) that may be administered directly by school staff. 

Please note there are three separate manuals associated with the PPAD-E:  

o Manual 1: Teacher Administration 
o Manual 2: Marking Guidance 
o Manual 3: Scoring, Reporting, Interpretation and Intervention (on-line manual). 

 
This manual 3 provides information on using the PPAD-E Scoring and Reporting Tool, 
interpreting the PPAD-E test scores and matching interventions with identified needs.  

The first section of this manual shows how to use the Scoring and Reporting Tool for 
entering scores and generating school/class/student reports. Guidance on interpreting 
these performance reports, including sample student profiles, are provided in Section 2. 
Section 3 outlines how the profiles that are generated can be linked to evidence-based 
interventions. Finally, Section 4 provides four sets of sample student profiles generated 
from the PPAD-E Scoring and Reporting Tool. These sample reports also contain samples of 
the types of notes and information that might be manually added by an SET to these reports 
in order to supplement the auto-generated information and suggestions for intervention. 
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Section 1:  Guide to Using the PPAD-E Scoring and Reporting Tool  
As noted in Manual 2 “Marking Guidance”, the scoring of the PPAD-E is done in two steps.  

 Step 1.  Student test booklets are marked and scores are written on each booklet.  
 Step 2. Following marking, subtest scores, as recorded on the booklets, are entered 

into the PPAD-E Scoring and Reporting Tool.  

The PPAD-E Scoring and Reporting Tool is a web-based application that allows automatic 
conversion of ‘raw’ PPAD-E subtest total scores to standardised scores and percentile ranks. 
The tool generates reports containing these scores at school/class and individual level. As 
the focus of the PPAD-E assessment is on identifying needs for support with literacy skills, 
the reports also contain qualitative descriptions and interpretations of those scores and 
suggestions and ideas on providing specific literacy support where applicable. The following 
section explains how to use the PPAD-E tool to enter data and create reports.  

NOTE: Video 3: Guide to using the Scoring and Reporting Tool (available on the PPAD-E 
teacher resources web page) should also be viewed in conjunction with this section of 
Manual 3. 

 
Web browser requirements 
The PPAD-E Scoring and Reporting Tool has been tested for use with the following web 
browsers: Chrome, Firefox and Microsoft Edge. Some older browsers such as Internet 
Explorer may not support this application. 

Logging in to the tool 
 The school coordinator in each school will receive a link to access the tool and one set of 

login credentials for use by the school from the ERC. Click on the link or copy and paste 
the link into your web browser to access the tool. 

 Enter your school identifier (roll number) and 10-character access code that was also 
emailed to the school coordinator from the ERC and click on “Submit Authentication” as 
shown in Figure 1. 

 
Figure 1: Login Screen 



3 
 

Entering class information 
After clicking on “Submit Authentication” you will land on the following screen (Figure 2): 

 
Figure 2: Class information screen 

This screen prompts you to enter information for each first year class that was administered 
the PPAD-E test in your school. You will need to enter the following information: 

• Class name (this can be any combination of letters and numbers up to 10 characters 
long). The class name will appear on reports so choose a name that is meaningful to 
your school. 

• Year (the application is set to “1st Year” as default as the test is currently only 
suitable for administration to first year students). 

• Number of students – enter the total number of first year students in the class. 

In the example below, we are entering one class called Oak with 10 students (Figure 3). 

 
Figure 3: Entering class details (Oak) 

Click on the save icon after you have entered information. Once you save a class, the class 
name will appear in blue bar in this window as shown (Figure 4).   

 
Figure 4: Entering class details (Sycamore) 
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You can add another class by typing in new class information. In the example below, two 
classes (Oak and Sycamore) have been entered (Figure 5). 

 
Figure 5: List of classes 

Once class information has been entered as above, you may begin to enter each individual 
student’s details and PPADE test scores belonging to the relevant class. 

Note that you can delete a class (e.g. if entered in error) by clicking on the red trash button. 

 

Entering student data 
In order to enter student data you will need the following information to hand:  

1. Student details and participation status in test (information contained on the Class 
List used for test administration) 

2. Fully scored test booklet for each student who completed or partially completed the 
assessment. 

To begin data entry for students, from the window shown in Figure 5, click on the class 
name (in blue bar) that you want to enter student data for. 

An empty record has been automatically created for each student in the class based on the 
number of students you have entered. For example, in this sample class we have created, 10 
student records have been created. All the data for each student (both student details and 
score data) can be entered on one page as shown in Figure 6 overleaf.  

NOTE: We recommend that you fill in all data for each student before moving to the next 
student. 
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Figure 6: Student record 
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The data fields in each student record (Figure 6) are numbered 1 to 27 and are described in 
detail as follows: 

Field 1 (see Figure 7) contains a Student ID unique to each record. This student ID is 
automatically created within the system for each student and it is displayed in the first data 
field for each student record. This ID is comprised of the class name followed by the 
sequential numbers 001, 002 and so on. For the sample class, the student IDS range from 
Oak001 to Oak010. Student IDs are used to label individual student reports generated from 
the tool. 

Fields 2 to 6 refer to demographic information about students. This data should have been 
recorded on the Excel Class List for use during test administration. These data fields are 
distinguished by a grey background as shown in Figure 7 and consist of the following 
information: 

2. Student name 
3. Gender 
4. Date of Birth 
5. Existing Irish exemption 
6. EAL level 
 

 
Figure 7: Student record: demographic fields 

The above data needs to be input into the application, either by copying and pasting student 
name and Date of Birth from an open electronic copy of the Excel Class List or by entering 
this data manually, referring to the Class List. The accompanying video guide on using the 
Scoring and Reporting Tool demonstrates how this can be done.  

Below is a sample image of a Class List (Figure 8). The corresponding fields on the Class List 
are also presented with grey field names.   
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Figure 8: Sample Class List with completed data 

Data fields 7 to 10 (see Figure 9) with a green background refer to data recorded during test 
administration on the Class List by the test administrator (this may have been done either 
electronically or by filling in a hard copy by hand). These fields have corresponding green 
headers in the Class List Form as above. 

These fields are: 

7. Participation status in the PPAD-E assessment 
8. Date of PPAD-E testing 
9. PPAD-E Form 
10. Assistance received during testing. 

 

Figure 9: Test Participation data fields 
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NOTE: For the current PPAD-E 2020 test administration, all students will receive the blue 
form only. 

 

For students with participation status “Absent”, “Exempt” or “Refusal”, please leave fields 8-
10 blank (i.e. date of PPAD-E testing, PPAD-E form and assistance received). 

 

Data Fields 11 to 27 (see Figure 10) are for inputting subtest score totals for each student 
corresponding to the marked subtests in their assessment booklets. 

 
Figure 10: Subtest raw score data fields 

The subtests are presented in the application in the same order that they appear in the 
student booklets. 

Table 1 provides a list of the data that should be entered in each field. Please review this 
table to be clear about how the score data recorded in the booklets corresponds to the data 
entry fields in the application. 
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Table 1: Score data fields in the PPAD-E Scoring and Reporting Tool and the PPAD-E booklet 

Scoring and Reporting Tool Test Booklet 

 

(Test Booklet, page 3) 

 

 

(Test Booklet, page 4) 

 

 

(Test Booklet, page 10) 
 
 
 

 
 
 
  

 

 

 

 

(Test Booklet, page 11) 
 
 
 

 
 

 

 

 

 

(Test Booklet, page 12)  
Select “Yes” if any comment on either writing 
sample (1 or 2) has been written by the person 
marking the subtest on page 12 of test booklet. 
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(Test Booklet, page 17) 

  

 

(Test Booklet, page 18) 

 

 

(Test Booklet, page 18) 

 

 

(Test Booklet, page 19) 

 

 

(Test Booklet, page 19) 

 
 
 
NOTE: If a student did not reach some of the word 
reading lists, please leave any list that was not 
reached as “Not administered” and leave the score 
field blank. 
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Help button  
A help button (Figure 11) on the right of each field provides information on what should be 
entered and the appropriate score range.  

 
Figure 11: Help button 

For example, clicking on the “spelling” help button displays the following information 
(Figure 12): 

 

Figure 12: Example of “help button” information on a subtest data entry field 

If you provide a score that it is out of range (for example if you accidentally enter a score 
that is greater than the maximum score), the system will provide a warning message and 
will not save this out of range data. 

 
“Not Administered” button 
Each sub-test has the option of being recorded as “Not Administered” by default until a 
score is entered. The button “Not Administered” below in red in Figure 13 signifies that the 
application is ‘interpreting’ the spelling test as not administered because no score has been 
entered. 

 
Figure 13: Not administered subtest 

However, when you enter a score in the data field, the Not Administered element 
associated with the sub-test automatically updates from red to grey (i.e. Administered) 
(Figure 14). 

 
Figure 14: Not administered field after score data is entered 
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Leave this button red and the score field blank if the student did not attempt a subtest (i.e. 
there is no data in the assessment booklet and the subtotal raw score box in the assessment 
booklet is blank).  

In the case of the word reading subtest, the score for each of the four lists is entered 
individually in the tool. If a student did not reach some of the lists, please leave any list that 
was not reached as “Not Administered” and leave the score field blank. 

 
Shortcut for moving between data entry fields 
You can use the tab key to move from one field to the next. When you reach the last field, if 
you tab again, you will be returned to the top of the student record so that you can proceed 
to the next record. 

       

Do NOT use the arrow key for this purpose as it simply changes the score in the field that you 
are in. 

               

 
 
Moving between student records without completing all data 
Ideally, it is best and most straightforward to enter all data for each student before moving 
on to the next record. Otherwise, a warning message about proceeding with incomplete 
data will be displayed each time you try to move between records. For example, if you only 
enter pre-participation data for a student and then try to move to the next student record 
you get this message: 

 
Figure 15: Sample warning message about proceeding with incomplete data 

If you click on “proceed with incomplete data” as shown in Figure 15, you may proceed to 
the next student and return later to complete the data in the current record.  It is fine to do 
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this if you need to and then return to the record in question later, for example if you need 
to close the application or return to an earlier student record to check something. 

 
Saving student data/ Closing and re-opening the application 
In order to save student data in the application you must click on either of the following 
options at the top of each student record. Either:  

• click the forward/backward arrow buttons   or  

• the return to home screen arrow button  

As noted in the previous section above, if all data is not complete when you click on these 
buttons, you will get a message warning you about this but you may return to complete this 
data at another time. 

 

Creating reports 
You may create reports in the application once you have entered some student data. 
Reports can be created as many times as you like so you do not need to wait until all data is 
entered in order to create reports.  

On the home screen of the application, there are two buttons for creating reports - “Class 
and School Report(s)” and “Student Report(s)” (Figure 16).  

 
Figure 16: Home screen of application 

The application creates reports based on raw score data that you enter for each student. 
These reports display raw scores converted to standard scores and percentile scores. They 
also provide different types of qualitative descriptions of student scores and suggestions for 
literacy support if applicable. 

A. School and class reports 

School and class reports provide a record for each student containing their raw score, 
standard score and percentile score for each subtest completed. Raw scores for writing 
samples dimensions are also displayed on these reports. 
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Scores that suggest that a student may have a need for additional support are highlighted in 
red in the school and class reports (Appendix 1 displays a sample school report). 

Both school and class report contain the same information: The school report contains 
information for all first year students while the class report contains information for 
students in a specific class only. 

From the home screen, click on “Class and School Report(s)”. Options are given for creating 
school and class-specific student summary reports (Figure 17). 

 
Figure 17: Sample options for creating school and class reports 

By clicking on any of the options as shown above in Figure 17, you generate the option of 
opening the report or saving it (Figure 18).  

 
Figure 18: Options for opening/saving reports 

NOTE: All reports are saved automatically to the “downloads” folder on your computer.  

 

B. Individual reports 

Three types of individual student reports can be generated in the PPAD-E Scoring and 
Reporting Tool: 

• Student Individual Summary Report 
• Teacher Guidance and  
• SET (Special Education Teacher) Guidance. 

Section 3 of this manual provides more information on the content of these reports. 

To create individual reports, from the home screen, click on “Student Report(s)”. 
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Three options are displayed as shown in Figure 19 below: Student Individual Summary 
Report, Teacher Guidance, and SET Guidance. 

You may toggle between each report for each student by clicking on the appropriate blue 
box at the top of the reports. To download any of these reports, click on the download 

button .  

 
Figure 19: Sample student report options 

If you want to return to entering/editing student data after creating a report, simply click on “Enter 
data” on the home screen (as shown in Figure 16 above). 

 
Search field 
A search field on the top right-hand side of the “Enter Data” and “Student Report(s)” 
screens can help you easily find the student(s) you are looking for using their name or ID 
number. 
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File management of reports 
All files are automatically saved to the “Downloads” folder on your computer when the save 
option (Figure 18) is selected. 

All report filenames commence with the acronym PPADE and finish with the date the 
report was generated. 

School reports include school name and class reports contain the relevant class name. 

For example a school report for Fairfield School is named as follows: 

 

While the report for the class called “Oak” in this school appears as follows: 

 

 

Student reports report are named as report type, student ID and date. 

• Student individual summary reports are named as PPPADE_SUMM such as: 

 

• Subject Teacher guidance reports are named as PPADE_TEACH such as: 

 
 

• SET Guidance reports are named as PPADE_SET such as: 

 

 

IMPORTANT: Individual and class test results should only be shared with those with a 
legitimate professional interest and in line with the school’s assessment and GDPR 
policies. Under no circumstances should individual or class test results be published or 
displayed in a public forum. Students should never be asked to share their results in front 
of other students. Indeed, considerable care needs to be taken in sharing test results with 
students and parents, to ensure that it is done in a way that is respectful and meaningful. 

 

Spotting errors/ re-generating reports 
You can also use either the School or the Class report to check the student data you have 
entered as these reports display all raw scores entered as well as converted scores. If you 
notice an error, you can return to the student data entry page, update the score and then 
re-generate the reports. 
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Trouble shooting: Refreshing application in event of freezing 
If the application seems to freeze and you see a revolving circle (Figure 20), click on the 
refresh button in your web browser. This will cause you to have to log in to the application 
again but the issue should be resolved. You may lose data on the record you were working 
on if this was not saved before the system froze. All previously entered data, except data for 
the current record, will have been saved. 

 
Figure 20: Screen freezing 
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Section 2: Understanding PPAD-E Scores  
The PPAD-E Scoring and Reporting Tool generates tests results which are distributed across 
the whole range of ability. Results are reported in a range of numerical (i.e., raw scores, 
Standard scores and Percentile ranks) and descriptive ways. The following sections provide 
information on understanding and interpreting the different scores generated by the PPAD-
E tool. 

Raw scores 
In most of the cases, raw scores express the number of questions answered correctly on a 
subtest. For example, if a student has answered 35 questions correctly in the Spelling 
subtest, her or his raw score is 35. In the case of the Reading Speed subtest, raw scores 
express the number of items answered correctly minus the number of incorrect responses.  

It can be hard to make sense of raw scores in isolation and they are not usually meaningful 
to teachers or parents. That is why raw scores are converted into Standard scores and 
Percentiles. These kind of scores are helpful in understanding how a student is doing 
compared to his/her peers.1 

Standard scores 
Standard scores express the results of each subtest on a single common scale allowing the 
presentation of an individual student’s performance relative to other first year students 
nationally who took the PPAD-E test. The PPAD-E Standard score scale has a normal (bell-
shaped) distribution with a mean of 100 and a standard deviation of 15. The normal 
distribution is shown in Figure 21. 

 
Figure 21: The normal distribution of the PPAD-E subtests 

                                                           
1 Due to the nature of the Writing Samples tasks, Standard scores or Percentile ranks are not 
provided for that subtest, but instead teachers use a rubric and a benchmark guide to evaluate the 
samples qualitatively and quantitatively (the Writing Samples rubric and a benchmark guide can be 
found in Manual 2: Marking Guidelines).  
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The normal distribution curve and the use of standard deviations is a way of understanding 
how scores deviate from the mean.  About 68% of Standard scores lie between the mean 
(which is 100) and one standard deviation below or above the mean, i.e. between Standard 
scores 85 and 115 (see ‘Standard Scores’ axis in Figure 21). About 14% of scores are 
between 70 and 85, and another 14% are between 115 and 130. Finally, about 2% of scores 
are below 70, while a further 2% are above 130. Only a very small proportion of students 
are expected to perform below or above three standard deviations from the mean, i.e. 
below a Standard score of 55 or above a Standard score of 145.2  

In the case of the PPAD-E test, 95% of students are expected to have a score ranging 
between 70 and 130, i.e. ± two standards deviations from the mean. In other words, about 
95% of the values lie within two standard deviations of the mean.  

Percentile rank 
A student’s Percentile rank is a transformation of his or her Standard score. The Percentile 
rank shows the percentage of students in the norm group (in this case, post-primary first 
year students) whose score is lower than or equal to the student’s score. Thus, a student 
with a Percentile rank of 66 did as well or better than 66% of first year students in Ireland. 

The distribution of percentile ranks is shown in Figure 21 above (see ‘Percentiles’ axis). It is 
clear that equal differences between Percentile ranks do not necessarily indicate equal 
differences in achievement. For example, the difference in Standard score units between 
the 2nd and 16th Percentile ranks is considerably greater than the difference in Standard 
score units between the 16th and 30th Percentile ranks. This reflects the fact that, in a 
normal distribution such as the PPAD-E Standard score scale, scores cluster around the 
mean. 

A Percentile rank of 50 is equivalent to a Standard score of 100. This means that 50% of the 
norm group (i.e. first year students) scored at or below the mean or Average score of 100. 
The two scores, Percentile rank and Standard score, provide two different ways of looking at 
student performance.  

It is useful to be aware that Percentile ranks may sometimes be open to misinterpretation – 
for instance, a parent more used to dealing with test scores expressed as percentages might 
assume that a Percentile rank indicated the percentage of questions answered correctly. For 
example, if told their son/daughter achieved a score at the 27th Percentile, a parent may 
mistakenly believe the student only got 27% of items correct; whereas parents might be 
reassured to know that the student is performing within the broad Average range.  

You may notice when comparing raw scores to Standard scores and Percentiles that the 
same raw score corresponds to a slightly different Standard score/Percentile rank for the 
Blue and the Yellow booklet. This is due to small differences in the overall difficulty levels of 
the tests across the two booklets; with the exception of the Spelling subtest, the items used 
in the two booklets differ in term of their content. Even though the two booklets were 
designed to be as similar as possible, the fact that they consist of different items might 

                                                           
2 Percentages are rounded to the nearest whole number. 
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complicate direct comparisons of raw scores (i.e., the number of questions answered 
correctly). In general, the differences between the forms are not large enough to lead to a 
different test-taking experience for one form compared with another. Therefore, the 
Standard scores and resulting Percentile ranks for the Yellow and Blue Booklets are 
comparable. 

NOTE: Real life data rarely, if ever, follow a perfect normal distribution (as the distribution 
presented in Figure 21); the PPAD-E test data is no exception. Therefore, you may notice 
that, in some cases, the conversion of Standard scores to Percentile ranks might slightly 
deviate from the estimates provided in Figure 21. 

Standard Error of Measurement (SEM) 
Since a student’s performance on a test represents only a sample of their skills, on a 
particular day, on a sample of test items, one would expect scores to vary from occasion to 
occasion. This means that there is a margin of error and a pupil’s achieved score should only 
be regarded as an estimate of his or her ‘true’ score. A statistic that is widely used to 
estimate the size of error associated with individual test scores is the Standard Error of 
Measurement (SEM). The SEM for the each one of the PPAD-E subtests is about 5 Standard 
score units. This information can be used to calculate the expected range of scores that a 
student could achieve on the same test (i.e. the confidence intervals).   

The estimation of the expected range of scores for a student follows the same logic as the 
estimation of the distribution of scores around the mean (as presented in Figure 21). 
Specifically, there is a 68% probability that a student’s true score falls between plus or 
minus one SEM from their PPAD-E Standard score (i.e. the 68% confidence interval).  

For example, if a student has a Standard score of 95 in one of the PPAD-E subtests, there is a 
68% probability that his/her true score falls between 90 and 100 (i.e. 95 ± one SEM). 
Similarly, a student’s true score would be found 95% of the time between plus or minus two 
SEM (i.e. the 95% confidence interval).  

It is important to remember the error margin if you are comparing students’ Standard 
scores with one another. For example, if Student A has a score of 95 and Student B has a 
score of 105, these two students are scoring similarly to one another despite the 10-point 
difference. Again, taking the SEM of 5 and applying 68% confidence intervals, the range of 
scores for Student A is 90-100 and the range for Student B is 100-110.  
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Section 3: Interpreting Test Results and Planning Intervention 

The NEPS continuum of support 
The PPAD-E uses the NEPS Continuum of Support as the model to describe the level of 
support that should be offered. The Continuum of Support encompasses a graduated 
solution-oriented framework of assessment and intervention in schools. This model of 
assessment and intervention is underpinned by a recognition that special educational needs 
occur along a continuum, from mild to severe and from transient to long term. Therefore, 
our response to the needs of students is also offered along a continuum, from whole school 
and preventative approaches to individualised and specialist approaches.  

The Post-Primary Continuum of Support is comprised of three school-based processes, 
where each level builds on the previous level (Figure 22). 

  
Figure 12: Continuum of Support 

Support for ALL is a process of prevention, effective mainstream teaching and early 
identification. These systems are available to all students and effectively meet the needs of 
most students. 

School Support (for Some) is an assessment and intervention process which is directed to 
some students, or groups of students who require some additional input.  

School Support Plus (for a Few) is generally characterised by more intensive and 
individualised supports. This level of intervention is for students with complex and/or 
enduring needs and relatively few students will need this level of support. 
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These levels of support are also presented below, in Figure 23, as part of the curve of ability 
distribution. 

 
Figure 23: Bell Curve of Ability with Levels of Support 

Different tests use slightly different language to describe how these Standard scores and 
Percentiles are translated into ability levels. The PPAD-E uses the following terms: Average 
Ability (for the large group, 50% of the population, who earn scores between the 25th and 
74th Percentile); Above Average Ability, High Ability and Extremely High Ability; and Below 
Average Ability, Low Ability and Extremely Low Ability (Table 2).  Because the PPAD-E is 
designed to identify students who may need support, there is a focus on students 
demonstrating relative weaknesses. The final piece in the PPAD-E reporting profile is a 
suggested level of support. These levels of support reflect the Continuum of Support 
outlined above.  

Support for All 
The majority of the students who take the PPAD-E will achieve scores which place them 
within the Support for All level of literacy ability. These students do not receive a specified 
set of recommendations or support based on their PPAD-E results. Schools will continue to 
offer good practice for whole class literacy development, with the understanding that 
enhancing literacy skills across the curriculum also enhances achievement in subject areas. 
There will be some very able and some less able students even within the Support for All 
range of ability, and Subject Teachers may look to the following teaching 
approaches/methodologies to facilitate these learners.  

• Heterogeneous group work 
• Differentiation 
• Team Teaching 
• Opportunities for access to Assistive technology at a whole class level 
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• Co-operative teaching and learning 

The PPAD-E includes guidance for all class and subject teachers, which can readily be applied 
to all students who struggle with literacy: Guidance for Subject Teachers- Supporting 
Students with Literacy Difficulties. It is presented as a one page sheet, with guidance divided 
into two broad categories: Reading (including Work Reading, Reading Comprehension and 
Reading Speed) and Written Work and Spelling (including all aspects of written 
communication). Schools may wish to reproduce this guidance and share it with all 
classroom and subject teachers.  

Clearly, this guidance is not as nuanced as the individual guidance that can be generated for 
those with the most significant level of need. However, the same evidence-informed 
principles that are in the individualised support recommendations also underpin the generic 
recommendations in the Guidance for Subject Teachers- Supporting Students with Literacy 
Difficulties. In effect, the strategies outlined in Table 2 form the basis for all classroom/ 
subject teacher approaches. The main difference is that, for those with the most severe 
level of difficulty, these approaches should be implemented more frequently and/ or more 
intensively. 
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Table 2.  Support for students with literacy difficulties 

  Guidance for Subject Teachers: Supporting Students with Literacy Difficulties 
Students with general Reading Difficulties (may include difficulties with Word Reading, Reading 
Speed and/ or Reading Comprehension) 
• When reading, use a scaffolded approach, with some modelling, practice and reinforcement of 

skills.  
• Differentiate reading expectations. Use a multi-sensory approach (listening, talking, doing, reading 

& writing).  
• Offer less dense reading tasks.  
• Encourage appropriate AT solutions.  
• Offer some alternatives to reading text. Provide a variety of learning media: ebooks, audio books, 

video, podcasts, discussion and explanation, role play, visual presentations (e.g. Infographics or 
Mind Maps).  

• Where possible, email notes and handouts or provide them on a centrally shared drive. 
• Help students identify the links between topics and texts and their prior learning/ experience. 
• Do not ask students to read aloud unless the text has been prepared and/or the student 

volunteers. 
• Provide and explicitly teach key sight words in your subject area.   
• Provide, explain and teach the meaning of complex key words and concepts.  
• When differentiating, use multi-sensory approaches, check-in with students to ensure they have 

understood the complex content of the lesson.  
• Offer some opportunities for co-operative learning strategies. 

Students with difficulties with Written Work & Spelling 
Ideas, Creativity, Engagement, Voice 

• Establish expectations based on class rubrics/ planning/ editing.  
• Offer achievable exemplars of written work (fiction and non-fiction) and explicitly link to above 

rubrics.  
• Differentiate writing expectations, (listening, talking, doing, reading and writing).   

Vocabulary 
• Provide, explain and teach the meaning of new and important key words and concepts.  
• Use and display topic-related word walls. 
• When correcting spellings, focus on no more than three selected words per week.  

Spelling & Punctuation 
• Support students to create a spelling notebook containing subject specific spellings and/or 

particular ‘spelling demons’ (commonly misspelled words). 
• Where appropriate, encourage the use of Assistive technology (e.g. word processing/ spell 

check). 
• Clearly display the correct spelling of key words for each topic. 
• Visually display a guide to the full range of punctuation rules. Direct attention to relevant rules, 

as needed. 
Handwriting 

• Reduce the need for transcription.  
• Support note-taking in class with partially filled notes. 
• Provide explicit guidance on note-taking.   
• Praise for effort and content, rather than presentation. 
• Encourage opportunities to use assistive technology. 
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Matching support to the level of need 
The PPAD-E allows teachers to identify the student’s abilities in different areas of literacy 
and to then match support to the level of need. Table 3 shows how Standard scores and 
Percentiles can be mapped on to levels of support.  

Table 3: Standard Scores, Percentiles, Literacy Ability Levels and Suggested Levels of Support 

Standard Score Percentile Literacy Ability 
Range 

Suggested Level of Support 

110 + 75th to 99th Above Average to 
Very High 

Support for All 

90-109 25th to 74th Average Support for All 

80-89 9th to 24th Below Average Support for All/ School Support 
(for Some) 

70-79 2nd to 8th Low  School Support (for Some)/ 
Support Plus (for a Few) 

Below 70 2nd or lower Extremely Low Support Plus (for a Few) 

Caution in interpreting test results 
Test results are only one piece of a puzzle and caution is necessary when interpreting 
results. A multitude of factors can impact on a student’s performance. For example, a 
student may have been particularly anxious during testing, or may have emotional issues 
that impact on performance (such as perfectionist tendencies). In such cases, relatively low 
scores may not be primarily due to underlying literacy difficulties, but due to items not 
being completed. Schools will need to be aware of such factors and should always consider 
how PPDA-E tests results ‘fit’ with other information, such as progress in the classroom, 
data from other assessments (including from primary school) and observations. Where 
results are discrepant with other information, the school may consider reassessing the 
student in a more relaxed and supported setting, where the student’s performance can be 
observed more closely.  

The results from the PPAD-E should therefore not be considered in isolation when 
considering what supports may be needed for an individual.  

Particular attention should be given to students for whom English is not the first language, 
or for whom Irish has been the primary language of instruction. While the standardisation 
process included schools where students were taught through the medium of Irish, the 
sampling process did not include a school located in one of the Gaeltacht regions. Therefore 
teachers need to be mindful of the issues that may arise when students are transferring 
from Irish-medium settings, for example, students who transferred from a Gaelscoil to an 
English-medium Post-primary school, or students who transferred from a Gaelscoil to a 
Gaelcholáiste, and indeed, students in Gaeltacht Post-primary schools. These students will 
have different experiences in bilingual, immersion and dual language education settings and 
this may impact on scores in the various subsets. These observations are, of course, relevant 
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to all dual language; second/third language learners who are students in Irish schools and 
not just Irish-medium learners. 

How do I decide which level of support is appropriate?  
Schools are best placed to decide the appropriate level of support for each student. The 
PPAD-E does not prescribe absolute cut-off points for levels of support, but rather 
represents a continuum, with suggested levels. Therefore, Table 4 shows overlap between 
the levels of support so that a student who earns a Standard score of 72 in Word Reading, in 
reality could be placed at the level of School Support (for Some) OR School Support Plus (for 
a few).  

Table 4: Standard Scores and Levels of Support 

 

What is really important is that the level of support is matched to the level of need. Schools 
need to ensure that students with the greatest level of need, receive the highest level of 
support. The following Table 5 sets out suggested groupings for the various levels of need, 
along with some suggestions on the frequency of intervention. Detailed guidance on how 
best to organise for teaching those who struggle with literacy can be found in Effective 
Interventions for Struggling Readers. (EISR, Section 3).  

Table 5: Matching intervention to the level of need: Guide to size of tuition group and 
frequency of teaching 

70 and below 71-81 82+ 

Tuition is generally 
individualised, with some 
small group elements.  
 
Tuition should be daily or 
near daily and should be 
sustained over multiple 
blocks of intervention.  
 

Tuition is generally in a pair/ 
small group with those with 
similar needs. It may include 
some individualised 
elements.  
 
Tuition should be frequent 
(3 to 4 times per week) and 
offered in tailored blocks of 
intervention.  

Tuition is generally in a 
small group with those with 
similar needs or through 
differentiated class 
teaching.  
 
Tuition should at least 
weekly or more frequently 
over a block of time (3 or 4 
times per week for a term). 

What factors should be considered in deciding on the level of support?  
In considering what level of support a school should offer, the school will not rely exclusively 
on test score results, but will take account of a variety of factors, such as: 

• How well the student is coping with the curriculum? 
• How is Special Education Teacher (SET) time organised in the school? 
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• How does the student’s level of need fit with the overall needs of other students in 
the school?  

For example, consider Narinda and Chloe below:  
Narinda and Chloe 

Both girls did reasonably well on all aspects of the PPAD-E assessment, with Average scores 
on all elements, except Reading Comprehension. Both earned Standard scores of 82 in 
Reading Comprehension, placing them along the continuum of School Support (for Some)/ 
Classroom Support (for All).  

Narinda attends a school where there is a cohort of students in first year with similar scores 
in comprehension and the SET team are offering a one-term intensive intervention for a 
group of seven students. Narinda will join that group and her support could be described as 
School Support (for Some).  

Chloe attends a school that has been developing practice in relation to developing Reading 
Comprehension skills across the Junior Certificate cycle. In English, history and science, 
teachers teach and apply reciprocal learning strategies. The school feel that this approach is 
likely to address Chloe’s needs and so, support is at the Classroom Support (Support for All) 
level.  

The reporting tool and teacher professional judgement in allocating level of support 
In each of the five elements of literacy, the PPAD-E reporting and scoring tool will 
automatically generate guidance and suggested supports for those students with scores at 
or below the 10th Percentile. Often students will present with variable profiles and 
therefore there may be guidance suggested at School Support Plus (support for a Few) in 
some aspects of literacy and guidance suggested at School Support (support for Some) in 
other areas, or indeed a student may need considerable support in one area of literacy, but 
no support in other areas. For example, Jordan’s profile in the following pages, shows a 
student who needs support in spelling and written expression, but does not need support in 
word reading, reading comprehension or reading speed.  

By necessity, the reporting tool uses cut-points to produce this guidance, at this is set as 
follows: 

• Scores at or below the 2nd Percentile (Standard score of 70 or below) = School 
Support Plus (for a Few) 

• Scores at or below the 10th Percentile (Standard score of 81 or below) = School 
Support (for Some). 

However, schools can use their judgement in allocating students who have scores at the 
margins of cut-points to the most appropriate level of support, irrespective of the 
recommendations generated by the scoring and reporting tool.  

If a school wishes to allocate a student to a greater level of support than that generated by 
the scoring and reporting tool this is easily done by copying and pasting recommendations 
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from the full range of recommendations available for download on the PPAD-E teacher 
resources webpage (see document entitled “Detailed suggestions for Intervention by PPAD-
E Subtest”) and applying recommendations and suggestions, as needed, to the individual 
student. Blank student profile templates are also available to download on this webpage for 
this purpose. 

Equally, schools may consider results and consider whether a whole school approach or a 
targeted across the Year intervention might be the best way of meeting student need. This 
may particularly apply where relatively large numbers of students have a similar difficulty in 
a particular area. For example, it may be that in reviewing writing samples, there are 
relatively large numbers of first year students who show a relative weakness in their use of 
vocabulary in written samples and who are indicated for School Support (for Some). The 
school may decide that a focused approach to vocabulary instruction across the first year 
curriculum is the most appropriate form of intervention. This would be preferable to 
identifying large numbers of students for targeted individual interventions, which pay prove 
administratively and practically difficult.  

For similar reasons, it follows that not every student who has an auto-generated profile 
indicating the need for support, needs to have that support delivered in a learning support 
context or needs an individualised programme. This may particularly be the case where 
there is only one or two areas of need: for example, a student who is performing within the 
average range across most areas of literacy (Word reading, Reading comprehension, 
Spelling, Reading fluency, and most areas of the written samples) but has a relative 
weakness in just handwriting may not need to receive additional support. These are 
judgements that need to be made in each school taking account of the overall profile of first 
year students, the needs of individuals, the resources available and the need to provide the 
greatest level of support to those with the greatest level of need.  

Does the PPAD-E data tell me everything I need to know about needs and 
interventions?  
If only it were that simple! Data is very important in understanding 
a student’s needs, but it is only one part of a complex puzzle. We 
need to take account of a range of factors including the student’s 
educational history, his/her physical and intellectual abilities, social 
and emotional factors, and so on. The nature of the intervention 
needs to be targeted to the specific needs of the individual.  

This is particularly true of those students with the greatest level of need, who will need 
School Support Plus, (Support for a Few). These students will need an individualised 
approach.  

Consider the examples of David and Mubarrack outlined overleaf (see next page). 
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David and Mubarrack  

All of David’s and Mubarrack’s scores fell within the Extremely Low range. In fact, both had 
identical profiles: Standard scores of 62 in Word Reading, 64 in Reading Speed, 61 in 
Reading Comprehension, 65 in Spelling and total writing scores in all four dimensions were 
in the Extremely Low range.  

David is 13 years old and presents with Down Syndrome and a learning disability within the 
moderate range, although his adaptive skills are somewhat better.  He has received targeted 
SET and School Support Plus over many years and reportedly has not been able to learn and 
apply phonics, but does somewhat better with whole word visual approaches (such as 
Edmark). David’s literacy programme will focus on building a social sight vocabulary, 
enhancing his ability to access books and stories through audio books, read-alouds and 
supporting his access to public library services.  

Mubarrack is a Sudanese refugee. He has been in Ireland for 11 months. His first language is 
Tama and his second language is Arabic. Mubarrack has had very little experience of formal 
schooling. He received some schooling in a refugee camp in Libya and has learnt to read and 
write in Arabic. He has very limited spoken English as yet.  He received SET last year in 
primary school and responded very well to targeted intervention. Mubarrack’s literacy 
programme will focus on teaching him the English phonics system and developing his 
English vocabulary and oral language. He will take part in a peer reading project with a TY 
student to develop his reading skills and enjoyment of reading. 

Understanding the student profiles  
The Student Profile consists of three parts: 

1. Score Summary  
2. Subject Teacher Guidance 
3. SET Guidance- Interventions, supports, accommodations & additional information 

The Student Score Summary is outlined below. It is important to understand how the 
information presented in the Student Profile is generated. The students’ performance on 
the PPAD-E subtests produce very valuable data to help inform support both at the class and 
SET intervention level. Much of this data will automatically be generated and will populate 
the Student Profile by the reporting software.  

In the case of first year students, it is hoped that many of them will have transferred from 
Primary school with their own progress records of standardised literacy data, and this 
should be viewed alongside their performance on the PPAD-E subtests.  Furthermore, some 
first year students (particularly students who have previously received SET support) may 
arrive with supplementary information from cognitive assessments, Speech and Language 
Therapy and Occupational Therapy assessments. In the process of administering and scoring 
the PPAD-E, teachers may also make important observations. Therefore, the Student 
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Profiles are designed to produce scores and descriptors but teachers can also add additional 
notes and suggestions to a student’s report.   

Confidentiality  
Individual and class test results should only be shared with those with a legitimate 
professional interest and in line with the school’s assessment and GDPR policies. Under no 
circumstances should individual or class test results be published or displayed in a public 
forum. Students should never be asked to share their results in front of other students. 
Indeed, considerable care needs to be taken in sharing test results with students and 
parents, to ensure that it is done in a way that is respectful and meaningful.  
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Each Student Profile score summary is presented in this format:  

PPAD-E Individual Score Summary                                                                 
Year:  Class:    
        

Student 
Name   

Date of 
Birth   

Date of 
testing   Form  

Student ID   
Received 
assistance   

Irish 
Exemption   EAL  

 

Reading and Spelling Subtests 
Word Reading: Standard Score   Percentile    

Ability Range Displayed   
Suggested Level of Support   

Reading speed: Standard Score   Percentile    
Ability Range Displayed   

Suggested Level of Support   
Reading Comprehension : Standard Score   Percentile    

Ability Range Displayed   
Suggested Level of Support   

Spelling : Standard Score   Percentile    
Ability Range Displayed   

Suggested Level of Support   
 

Writing Subtest: Raw Scores by Dimension 
Ideas/ Creativity/ Engagement/ Voice: Narrative   Informational   Total  

Ability Range Displayed   

Suggested Level of Support   

Vocabulary used, quality of expression:  Narrative   Informational   Total  
Ability Range Displayed   

Suggested Level of Support   
Spelling and punctuation: Narrative   Informational   Total  

Ability Range Displayed   
Suggested Level of Support   

Handwriting: Narrative   Informational   Total  
Ability Range Displayed    

Suggested Level of Support   
Additional Notes on WSs in student booklet (page 12):   

Please comply with your school's GDPR and confidentiality policies when using PPAD-E tool and reports.  
ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports. 
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English as an Additional Language 
The Student Summary includes information about English as an additional Language (EAL). 
The levels A1, A2 and B1 reflect the first three levels of the six-point scale of the Common 
European Framework of Reference for Languages (CEFR) of the Council of Europe (see 
www.coe.int/lang). While the full range of language competence has 6 levels, from A1 to C2, 
it is at the first 3 levels that additional language support is needed (see Department of 
Education and Science, Circular 053/07).  The National Council for Curriculum and 
Assessment (NCCA) have set out comprehensive guidance on how to assess the English 
language proficiency level of post-primary students for whom English is a second language, 
see NCCA, English as an Additional Language, EAL Post-Primary Assessment Kit. The lowest 
level is A1 for newly arrived students with no existing English language proficiency. The 
highest level used in the language support programme is B1. Briefly, the Levels are 
presented in Table 6.  

Table 6: English as an additional language – Levels of performance 

Level 1/Level A1 Level 2/Level A2 Level 3/Level B1 

Very poor comprehension 
of English and very limited 
spoken English. 

Understands some English 
and can speak English 
sufficiently well for basic 
communication. 

Has competent 
communication skills in 
English. 

Subject Teacher Guidance 
This part of the Student Profile is intended to be for subject teachers and it has a number of 
functions: 

• Describes the literacy abilities and needs of the student 
• Sets out research-validated approaches for subject teacher support  
• Includes space where a range of specific strategies and resources, to implement the 

approaches above, can be noted 

One of the major benefits of the PPAD-E is that the descriptor of literacy abilities and needs 
section and the class/subject teacher support section for each skill area (reading, spelling 
and writing) will be auto-generated for all those students earning a Standard score of 81 or 
below on any one relevant subtest. The descriptors of reading abilities will include Word 
Reading, Reading Speed and Reading Comprehension. This gives teachers a basis on which 
to build their practice. Teachers are encouraged to enhance these sections with further 
information/additional teacher notes, as relevant. Subject teachers and Year Heads should 
work collaboratively with the SET, if they feel they need additional guidance to implement 
specific strategies.  

It is important that subject teachers are reassured that the guidance set out in the auto-
generated section is just that: guidance. The PPAD-E sets out a wide range of evidence-
based approaches, from which the subject teacher can select the suggestions that will best 
fit with the particular teaching context and the needs of the individual student (See Table 7).  
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Table 7: Subject Teacher Guidance 

Descriptor of Abilities/ 
Needs 

In Class/Subject Support Sample of Specific 
Strategies/Resources 

Reading 
An auto-generated 
description of the student’s 
level of ability in each of the 
areas needing intervention: 
Word Reading, Reading 
Speed & Reading 
Comprehension 
 
  

 
Auto-generated list of 
evidence-based approaches 
that the subject teacher can 
use to support the student. 

  
This section is left blank for 
teachers to specify the 
specific strategies and 
resources that they will use 
to implement the 
approaches in the previous 
column.  

Additional teacher notes: 
This is where teachers can 
add additional information, 
from the feeder school, 
parent information, 
observations or other 
assessments 
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Subject Teacher Guidance  
Student: Year:  Class:  

   

Reading  

Word Reading 
Descriptor of Abilities 
 
 

In class/ Subject Support 
 
 
Specific Strategies/ Resources and Additional Information 
 
 

Reading Speed 
Descriptor of Abilities 
 
 

In class/ Subject Support 
 
 

Specific Strategies/ Resources and Additional Information 
 
 

Reading Comprehension 
Descriptor of Abilities 
 
 

In class/ Subject Support 
 
 

Specific Strategies/ Resources and Additional Information 
 
 

Overall Reading Difficulties  
In class/ Subject Support 
 
 

Spelling  
Descriptor of Abilities 
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In class/ Subject Support 
 
 

Specific Strategies/ Resources and Additional Information 
 
 

Writing  

Ideas/ creativity/ engagement/ voice (ICE-V) 
Descriptor of Abilities 
 
 

In class/ Subject Support 
 
 

Specific Strategies/ Resources and Additional Information 
 
 

Vocabulary used, quality of expression  
Descriptor of Abilities 
 
 

In class/ Subject Support 
 
 

Specific Strategies/ Resources and Additional Information 
 
 

Spelling and punctuation  
Descriptor of Abilities 
 
 

In class/ Subject Support 
 
 

Specific Strategies/ Resources and Additional Information 
 

Handwriting 
Descriptor of Abilities 
 
 

In class/ Subject Support 
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Specific Strategies/ Resources and Additional Information 
 
 

Please comply with your school's GDPR and confidentiality policies when using PPAD-E tool and reports.  
ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports.  

SET Guidance- Interventions, supports, accommodations & additional information 
This part of the profile is primarily for the use of the SET/ SEN team. It aims to: 

• Set out the main identified SEN needs, as indicated by the individual profile 
• Identify and record specific strategies and programmes to be implemented (building 

on the support needs identified in the previous column) 
• Provide a space to list other considerations, such as RACE/ Exemption from the study 

of the Irish language/ Assistive Technology (AT)/onward referral/monitoring and 
review (See Appendix 1 for further details).  

One of the major benefits of the PPAD-E is that the SET section and aspects of the other 
considerations section, for each skill area (reading, spelling and writing) are auto-generated 
for all students achieving a standard score of 81 or below on any one subtest.  
It is important that SETs are reassured that the guidance set out in the auto-generated 
section is just that: guidance. The PPAD-E sets out a wide range of evidence-based 
approaches, from which the SET can consider the suggestions that will best fit with the 
particular teaching context and the needs of the individual student. There will undoubtedly 
be times when they SET may choose to go with their own preferences for teaching 
approaches and interventions (see Table 8).   

Table 8: SET Guidance- Interventions, supports, accommodations & additional information 

Area for 
Intervention 

SET Specific strategies/ 
Programmes 

Other considerations 

Reading 

 

An auto-generated list 
of research-validated 
approaches will be listed 
here, based on the 
student’s scores. 

 

This section is completed 
by the SET, with specific 
strategies and 
programmes, which are 
linked to the approaches 
listed in the previous 
column.  

The PPAD-E will auto-
generated some content, 
such as RACE/ potential 
Exemption from Irish/AT 

The SET can add 
additional information as 
needed.  

Spelling    

Writing    

SET Guidance - Interventions, strategies and additional information 
Student:  Year: Class:  

   



37 
 

Reading  
Word Reading 
SET Intervention 
 
 

Specific Strategies/ Programmes 
 

Other Considerations 
 
 

Reading Speed: 
SET Intervention 
 
 

Specific Strategies/ Programmes 
 
 

Reading Comprehension: 
SET Intervention 
 
 

Specific Strategies/ Programmes 
 
 

Other Considerations 
 
 

Spelling 

SET Area for Intervention 
 
 

Specific Strategies/ Programmes 
 
 

Other Considerations 
 
 

Writing  
Ideas/ creativity/ engagement/ voice (ICE-V) 
Intervention 
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Specific Strategies/ Programmes 
 
 

Vocabulary used, quality of expression  
Intervention 
 
 

Specific Strategies/ Programmes 
 
 

Spelling and punctuation  
Intervention 
 
 

Specific Strategies/ Programmes 
 

 

Other Considerations 
 
 

Handwriting  
Intervention 
 
 

Specific Strategies/ Programmes 
 
 

Other Considerations 
 
 

Please comply with your school's GDPR and confidentiality policies when using PPAD-E tool and reports.  

ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports.  
 
 

On the following pages (Section 4), there are four contrasting sample profiles, each one for 
a student who had at least one Standard score of 81 or below on a subtest. For the purposes 
of demonstrating what a Student Profile will look like each column has been completed. 
Where information is auto-generated, it is shown in Arial print and in black. Where 
information is not auto-generated it is shown in Calibri print and in blue. The information 
provided in Calibri print and in blue are just examples of what schools might wish to 
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consider. Individual schools will build their own bank of resources and have all kinds of 
additional information that they might wish to add to a profile.  

While some specific research-validated programmes are mentioned, NEPS does not 
endorse any one programme and the inclusion of a programme in these sample profiles is 
not intended to imply any such endorsement. Further information about many of the 
particular approaches, strategies and resources specified in these sample profiles can be 
found in the NEPS resource document, Effective Interventions for Struggling Readers. The 
Effective Interventions for Struggling Readers is predominately focused on reading, and 
NEPS are working to develop an equivalent resource to focus on writing and spelling. While 
this is in the relatively early stages of development, the profiles do refer to various research-
validated approaches to developing written expression and spelling.  

There are a range of suggestions outlined below including evidence-based SET interventions 
and research-validated in-class approaches for each of the four learning profiles. These are 
only some of the possible examples that are available in Irish Post-primary schools. Subject 
teachers and SETs will decide which interventions/approaches should be prioritised 
depending on their own professional judgement, expertise within the school, availability of 
resources and importantly what type of support a particular student may have received in 
Primary school. Therefore, the profiles provided are presented as samples of good practice 
but they are in no way prescriptive.  

Some of our lowest performing students may have been highlighted to the Post-Primary SET 
team (with parental consent) prior to entry as having a significant learning difficulty. For 
some students, exemptions from the study of the Irish language or access to AT supports 
may already be in place, prior to transfer.  
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Section 4. Sample Profiles 
The following pages contain samples profiles as follows: 

Michael 

Michael has Reading Comprehension skills in the Average range, but has difficulties with 
Word Reading, Reading Speed, Spelling and written work. He has been identified as needing 
School Support (for Some). 

Brian 

Brian has significant difficulties in all aspects of literacy, with Word Reading, and written 
work (including Spelling) being exceptionally weak. He has been identified as needing School 
Support Plus (for a Few) in most areas of literacy. In some areas, such as Reading 
Comprehension and Reading Speed, his scores are slightly stronger, and some support in 
these areas is at the School Support level (Support of Some).  

Ciara  

Ciara can read well (comfortably within the Average range) and her speed of reading is 
Average. Handwriting, Spelling and punctuation are all Average.  However, she has marked 
weakness in Reading Comprehension and in two elements of written expression: Ideas, 
creativity, engagement & voice and Vocabulary. In these particular areas, Ciara has been 
identified as needing School Support (for Some).  

Jordan 

Jordan is achieving in the upper part of the Average range in all areas of reading: Word 
Reading, Reading Comprehension and Reading Speed. However, he has difficulty in all four 
areas of written expression. He has been identified as needing School Support (for Some) in 
these areas.  
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MICHAEL: Individual Score Summary  

School: Fairfield School  Roll no: 123456A   
Year: 1st Year  Class: Sycamore                
Student 
Name  Michael Date of Birth  

07/07/20
07 

Date of 
testing  

20/11/20
20 

For
m Y 

Student ID  
Sycamore0
01 

Received 
assistance   

Irish 
Exemption   EAL              

 
Reading and Spelling Subtests 

Word Reading: Standard Score  78 Percentile  7   
Ability Range Displayed  (Low)  

Suggested Level of Support  School Support (for some)  

Reading speed: Standard Score  78  Percentile  7   
Ability Range Displayed  (Low)  

Suggested Level of Support  School Support (for some)  

Reading Comprehension: Standard Score  91  Percentile  28   
Ability Range Displayed  (Average)  

Suggested Level of Support  Support for all  

Spelling:  Standard Score  73  Percentile  4   
Ability Range Displayed  (Low)  

Suggested Level of Support  School Support (for some)  
 

Writing Subtest: Raw Scores by Dimension 

Ideas/ Creativity/ Engagement/ Voice: Narrative  2  Informational  2  Total 4  

Ability Range Displayed  (Low)  
 

Suggested Level of Support  School Support (for some) 

Vocabulary used, quality of expression:  Narrative  2  Informational  2  Total 4  
Ability Range Displayed  (Low)  

Suggested Level of Support  School Support (for some)  

Spelling and punctuation: Narrative  2  Informational  2  Total 4  
Ability Range Displayed  (Low)  

Suggested Level of Support  School Support (for some)  

Handwriting: Narrative  2  Informational  2  Total 4  
Ability Range Displayed  (Low)  

Suggested Level of Support  School Support (for some)  

Additional Notes on WSs in student booklet (page 12):           
Please comply with your school's GDPR and confidentiality policies when using PPAD-E 
tool and reports.  
ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports. 
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MICHAEL: Subject Teacher Guidance  

School: Fairfield School  Roll no: 123456A  

PPAD-E (Version 
19.1)  

Student: Michael  Year: 1st Year  Class: Sycamore  
   

Reading  

Word Reading 

Word Reading - Descriptor of Abilities: 
Student achieved a Low Word Reading score indicating Student may have difficulty recognising 
and decoding unfamiliar words. 

Word Reading - In class/ Subject Support: 
Student may have significant difficulty reading text in subject areas and is likely to need additional 
supports. Provide and explicitly teach Student key sight words in your subject area. Revise these 
words regularly. Do not ask Student to read aloud unless the text has been prepared and/or 
Student volunteers. 
 

Word Reading - Specific Strategies/ Resources and Additional Information:  
Between The Lines’ teachers’ resource book (PDST) outlines a whole-school approach to literacy 
enhancement at Junior Cycle. https://pdst.ie/sites/default/files/Between%20the%20Lines_1.pdf  

This approach is now a whole-school approach following CPD in Summer 2019. 

Michael can avail of free technology to support his reading (e.g. Microsoft Office 365). Use text-to-
speech software e.g. Natural Reader, a free online reading tool which reads highlighted text on the 
screen and is recommended to support Michael when reading large amounts of new or difficult 
text 

Additional information:  

Michael needs to wear glasses for reading and may need to be reminded to do so. 

Reading Speed 

Reading Speed - Descriptor of Abilities: 
Student achieved a Low Reading Speed score indicating that sentence reading is slow and/or 
inaccurate. Student may require additional time and support to process text.  

Reading Speed - In class/ Subject Support: 

Do not ask Student to read aloud unless the text has been prepared and/or Student volunteers.  

Reading Speed - Specific Strategies/ Resources and Additional Information:  
 

 

https://pdst.ie/sites/default/files/Between%20the%20Lines_1.pdf
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Reading Comprehension 

Reading Comprehension - Descriptor of Abilities: 

Student achieved an Average Reading Comprehension score. 

Reading Comprehension - In class/ Subject Support: 

None. 

Reading Comprehension - Specific Strategies/ Resources and Additional Information:  
 
Overall Reading Difficulties  

General Reading Difficulties - In class/ Subject Support: 
(i) When reading, use a scaffolded approach, with some modelling, practice and reinforcement of 
skills.  
(ii) Differentiate reading expectations. Use a multi-sensory approach (listening, talking, doing, 
reading & writing). Offer less dense reading tasks. Encourage appropriate IT solutions.  
(iii) Offer Student some alternatives to reading text. Provide a variety of learning media: ebooks, 
audio books, video, podcasts, discussion and explanation, role play, visual presentations (e.g. 
Infographics or mind maps).  
(iv) Where possible, email notes and handouts or provide them on a centrally shared drive.  
(v) Help Student identify the links between topics and texts and Student's prior learning/ 
experience. 

Spelling  

Spelling - Descriptor of Abilities: 
Student achieved a Low Spelling score indicating a marked difficulty with spelling, affecting the 
quality of written work. 

Spelling - In class/ Subject Support: 
(i) Expect to see frequent spelling errors in this Student's work.  
(ii) When correcting spellings, focus on no more than three frequently used words per week and 
continue to monitor their use over time, until mastered.  
(iii) Support Student to create a spelling notebook or easy reference, containing subject specific 
spellings and/or Student's particular 'spelling demons' (commonly misspelled words). Monitor the 
use of this tool.  
(iv) Where possible, encourage the use of assistive technology (e.g. word processing/ spell check, 
voice to text software).  
(v) Clearly display the correct spelling of key words for each topic. Encourage Student to be 
mindful of this display.  

Spelling - Specific Strategies/ Resources and Additional Information:  
Word Walls in use in science labs, other subjects use a student designed bookmark with subject-specific 
spellings. All teachers to contribute to Michael’s list of “spelling demons”. 
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Grammarly.com may be helpful with editing spelling and grammar. 

Writing  
Ideas/ creativity/ engagement/ voice (ICE-V) 

ICE-V - Descriptor of Abilities: 

Student struggled to produce coherent pieces of writing and will require additional SET support.  

ICE-V - In class/ Subject Support: 
(i) Establish expectations based on class rubrics/ planning/ editing.  
(ii) Offer achievable exemplars of written work (fiction and non-fiction) and explicitly link to above 
rubrics.  
(iii) Differentiate writing expectations (listening, talking, doing, reading and writing).  

ICE-V - Specific Strategies/ Resources and Additional Information:  

Cross-curricular Rubric for First Year Writing available on posters from SEN Dept.  

Vocabulary used, quality of expression  
Vocab - Descriptor of Abilities: 

Student struggled to express himself/herself effectively when writing, and will need focused adult 
and/or assistive technology support.  

Vocab - In class/ Subject Support: 
(i) Provide, explain and teach the meaning of new and important key words and concepts.  
(ii) Encourage the use and display of topic related word walls.  

Vocab - Specific Strategies/ Resources and Additional Information:  
 

 

Spelling and punctuation  

Spelling and punctuation - Descriptor of Abilities: 
Student's writing sample had a number of spelling/and punctuation errors and Student will need 
explicit support, within a small group SET/team teaching context. 

Spelling and punctuation - In class/ Subject Support: 
For suggestions on in-class/subject spelling support, please refer to the advice contained in the 
Spelling sub-test section of this student's report. Visually display a guide to the full range of 
punctuation rules. Direct Student's attention to relevant rules, as needed.  

Spelling and punctuation - Specific Strategies/ Resources and Additional Information:  

Cross-curricular ‘Punctuation Rules Checklist’ available on posters from SEN Dept. 

Handwriting 
Handwriting - Descriptor of Abilities: 
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Student's handwriting may be difficult for teachers to read and Student will require additional 
support.  
 

Handwriting - In class/ Subject Support: 
(i) Reduce the need for transcription.  
(ii) Support note-taking in class with partially filled notes.  
(iii) Provide Student with explicit guidance on note-taking.  
(iv) Praise Student for effort and content, rather than presentation.  
(v) Encourage opportunities to use assistive technology.  

Handwriting - Specific Strategies/ Resources and Additional Information:  
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MICHAEL: SET Guidance - Interventions, strategies and additional 
information 

School: Fairfield School  Roll no: 123456A  

PPAD-E (Version 
19.1)  

Student: Michael  Year: 1st Year  Class: Sycamore  
   

Reading  

Word Reading: 

Word Reading - SET Area for Intervention:  
(i) Student will need an evidence-based reading/decoding programme. Structured word level/ 
decoding input will be needed, which is likely to include teaching of phonics.  
(ii) Student will need access to 'just-right text' from a wide range of high quality books, with 
regular opportunities to read aloud to others.  
(iii) Student should build an automatic sight vocabulary, including subject specific sight vocabulary 
and key frequently occurring words, using precision teaching approaches.  

Word Reading - Other Considerations: 
On the basis of Student's performance, Student's progress should be monitored and reviewed, 
with consideration for the need for Reasonable Accommodations in school, and in state 
examinations (RACE*).  
If word reading difficulties persist below the 10th percentile following a targeted period of 
evidence-based intervention, the possibility of an exemption from the study of the Irish language 
may be explored.  

Word Reading - Specific Strategies/ Programmes:  
Toe by Toe 

Michael will participate in the (cross age) Paired Reading programme using appropriately levelled books. 
(with TY) 

Reading Speed: 
Reading Speed - SET Area for Intervention:  

Where possible, provide ebooks & audiobooks for access to information, vocabulary and for 
enjoyment. Student's reading speed and accuracy would benefit from an evidence-based 
intervention for reading fluency, to include regular (at least once per week) opportunities for  
(i) reading aloud,  
(ii) repeated reading activities,  
(iii) reading at the 'just-right level',  
(iv) building an automatic sight vocabulary (using precision teaching methods), and  
(v) readers theatre.  

Reading Speed - Specific Strategies/ Programmes: 

Precision teaching of sight words, using SNIP programme.  
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Reading Comprehension: 

Reading Comprehension - SET Area for Intervention:  

None.  
Reading Comprehension - Other Considerations:  

None.  

Reading Comprehension - Specific Strategies/ Programmes: 
Accelerated Reader programme to match Michael to suitable reading text. 

Spelling  
Spelling - SET Area for Intervention:  

(i)Student will need frequent and specific intervention in spelling, using a structured, sequential 
approach.  
(ii) Student requires a research validated spelling programme such as a Word Study, meta-
cognitive approach, with regular practice and application.  
(iii) Student's common errors should be identified and taught explicitly. Progress should be 
monitored.  
(iv) Student may benefit from being taught how to use spell check and offered frequent 
opportunities to apply these skills.  

Spelling - Other Considerations:  
On the basis of Student's performance, Student's progress should be monitored and reviewed, 
with consideration for the need for Reasonable Accommodations in school, and in state 
examinations (RACE*).  
If spelling difficulties persist below the 10th percentile following a targeted period of evidence-
based intervention, the possibility of an exemption from the study of the Irish language may be 
explored.  

Spelling - Specific Strategies/ Programmes: 
Words Their Way Programme.  

SET will augment Words Their Way with ‘Spelling City’ App. 

SET to identify common errors to focus on and communicate these to his subject teachers  

Weekly IT session with Mr Dunphy to develop skills- keyboard skills, spell-check, saving, printing, editing. 
Consider need to voice-to-text in 2nd term.  

Writing  
Ideas/ creativity/ engagement/ voice (ICE-V) 

ICE-V - SET Area for Intervention:  
(i)Student will need explicit guidance at each stage of the writing processes in generating, 
developing and organising ideas, evaluating, revising and editing.  
(ii) Student will need to develop compositional writing skills using explicit modelling and guided 
practice within a small group.  
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ICE-V - Specific Strategies/ Programmes:  

Thursday Writing group (with 5 others) to develop these skills- Ms O’Brien.  

Vocabulary used, quality of expression  

Vocab - SET Area for Intervention:  
(i) Student to develop written expression/vocabulary, using evidence-based approaches, within a 
small group SET/team teaching context.  
(ii) Provide Student with multiple exposures to new words in a meaningful context including 
interactive read alouds, word mapping, and using graphic organisers (e.g. Frayer model).  

Vocab - Specific Strategies/ Programmes:  
Graphic organiser- Frayer model to be introduced in SET time. SEN Dept to introduce the Frayer Model to all 
staff in Oct Staff Meeting.  

 

Spelling and punctuation  

Spelling and punctuation - SET Area for Intervention:  
For suggestions on SET interventions for spelling, please refer to the advice contained in the 
Spelling sub-test section of this student's report. Evaluate Student’s use of punctuation rules and 
teach new punctuation conventions, as needed. Develop a visual display of the full range of 
punctuation rules. 

Spelling and punctuation - Other Considerations:  
On the basis of Student's performance, Student's progress should be monitored and reviewed, 
with consideration for the need for Reasonable Accommodations in school, and in state 
examinations (RACE*).  

Spelling and punctuation - Specific Strategies/ Programmes: 
Punctuation Rules Checklist- taught explicitly in Thursday Writing Group and available for display in subject 
classes.  

 

 

Handwriting  

Handwriting - SET Area for Intervention:  
(i) Encourage Student to develop IT and typing skills. Explicitly teach word processing skills, saving, 
editing, printing, etc.  
(ii) Teach Student how to demonstrate learning using alternatives to writing: bullet points, flow 
charts, mind maps, etc.  

Handwriting - Other Considerations:  
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On the basis of Student's possible legibility difficulties on the Writing Samples handwriting 
dimension Student's progress should be monitored and reviewed, with consideration for the need 
for Reasonable Accommodations in school, and in state examinations (RACE*). 

Handwriting - Specific Strategies/ Programmes: 

 
Please comply with your school's GDPR and confidentiality policies when using PPAD-E 
tool and reports.  
ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports.  
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BRIAN: Individual Score Summary PPAD-E (Version 19.1)  

School: Fairfield School  Roll no: 123456A   
Year: 1st Year  Class: Sycamore                
Student 
Name  Brian Date of Birth  

06/06/20
06 

Date of 
testing  

20/11/20
20 

For
m B 

Student ID  
Sycamore0
02 

Received 
assistance   

Irish 
Exemption   EAL              

 
Reading and Spelling Subtests 

Word Reading: Standard Score  61 Percentile  1   
Ability Range Displayed  (Extremely Low)  

Suggested Level of Support  Support Plus (for a few)  

Reading speed: Standard Score  71  Percentile  3   
Ability Range Displayed  (Low)  

Suggested Level of Support  School Support (for some)  

Reading Comprehension: Standard Score  74  Percentile  4   
Ability Range Displayed  (Low)  

Suggested Level of Support  School Support (for some)  

Spelling:  Standard Score  60  Percentile  1   
Ability Range Displayed  (Extremely Low)  

Suggested Level of Support  Support Plus (for a few)  
 

Writing Subtest: Raw Scores by Dimension 

Ideas/ Creativity/ Engagement/ Voice: Narrative  2  Informational  1  Total 3  

Ability Range Displayed  (Extremely Low)  
 

Suggested Level of Support  Support Plus (for a few) 

Vocabulary used, quality of expression:  Narrative  2  Informational  1  Total 3  
Ability Range Displayed  (Extremely Low)  

Suggested Level of Support  Support Plus (for a few)  

Spelling and punctuation: Narrative  1  Informational  1  Total 2  
Ability Range Displayed  (Extremely Low)  

Suggested Level of Support  Support Plus (for a few)  

Handwriting: Narrative  1  Informational  1  Total 2  
Ability Range Displayed  (Extremely Low)  

Suggested Level of Support  Support Plus (for a few)  

Additional Notes on WSs in student booklet (page 12):           
Please comply with your school's GDPR and confidentiality policies when using PPAD-E 
tool and reports.  
ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports. 
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BRIAN: Subject Teacher Guidance  

School: Fairfield School  Roll no: 123456A  

PPAD-E (Version 
19.1)  

Student: Brian  Year: 1st Year  Class: Sycamore  
   

Reading  

Word Reading 

Word Reading - Descriptor of Abilities: 
Student achieved an Extremely Low Word Reading score indicating Student will have a severe 
difficulty recognising and decoding words. Student is likely to need highly individualised support. 

Word Reading - In class/ Subject Support: 
Student will have very significant difficulty reading text in all subject areas and is likely to need 
adult support or assistive technology. Provide and explicitly teach Student a small number of 
essential key sight words. Revise these words regularly. Do not ask Student to read aloud unless a 
well-differentiated text has been prepared and/or Student volunteers. If Student does volunteer, 
ensure appropriate support (e.g. Reading Buddy). 
 

Word Reading - Specific Strategies/ Resources and Additional Information:  
When possible provide audiobooks e.g., the Borrowbox App provided by Libraries Ireland for his enjoyment 
and, importantly, to develop vocabulary. 

Ebooks that allow Brian to listen and read at the same time would be useful.    

Brian’s skills may benefit from engaging in a cross-age Paired reading programme (see EISR). word reading 
and comprehension  

Additional Information 

A psychological report is on Brian’s school file. He presents with a Borderline General Learning Disability.  

Reading Speed 

Reading Speed - Descriptor of Abilities: 
Student achieved a Low Reading Speed score indicating that sentence reading is slow and/or 
inaccurate. Student may require additional time and support to process text.  

Reading Speed - In class/ Subject Support: 

Do not ask Student to read aloud unless the text has been prepared and/or Student volunteers.  

Reading Speed - Specific Strategies/ Resources and Additional Information:  
Brian’s word reading, reading fluency and comprehension skills may benefit from engaging in a cross-age 
Paired reading programme (see EISR).  
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Reading Comprehension 

Reading Comprehension - Descriptor of Abilities: 
Student achieved a Low Reading Comprehension score indicating that without support they may 
experience difficulty understanding age level text/vocabulary.  

Reading Comprehension - In class/ Subject Support: 
(i) Provide, explain and teach the meaning of new and important key words and concepts.  
(ii) When differentiating, use multi-sensory approaches and check-in to ensure understanding of 
new and important lesson content.  
(iii) Offer regular opportunities for co-operative learning strategies.  
 

Reading Comprehension - Specific Strategies/ Resources and Additional Information:  
Motivate all students to highlight key words to promote understanding. This can also be used to identify the 
key words within the questions being asked.  

Utilise the principles of reciprocal teaching while engaging in group work in each subject area. Promote 
discussion around text as much as possible, in pairs and/or groups.   

Provide differentiated notes/worksheets on a central school shared drive, e.g. Google Classroom/ Edmodo. 

Use videos, YouTube, podcasts and audio explanations to help with teaching.  

 

 

Overall Reading Difficulties  

General Reading Difficulties - In class/ Subject Support: 
(i) When reading, use a scaffolded approach, with frequent and targeted modelling, practice and 
reinforcement of skills.  
(ii) Differentiate reading expectations. Use a multi-sensory approach (listening, talking, doing, 
reading & writing). Offer considerably simpler text, less material to cover and the application of IT 
solutions, such as text-to-speech software.  
(iii) Offer Student multiple alternatives to reading text. Provide a variety of learning media: 
ebooks, audio books, video, podcasts, discussion and explanation, role play, visual presentations 
(e.g. Infographics or mind maps).  
(iv) Where possible, supplement emailed notes and handouts with alternative formats (as above) 
and offer modified and reduced text in notes provided on a centrally shared drive.  
(v) As much as possible, use topics and texts that are relevant to Student's interest and 
experiences. Activate prior learning before introducing a new topic.  
 
 

Spelling  

Spelling - Descriptor of Abilities: 
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Student achieved an Extremely Low Spelling score indicating a severe difficulty with spelling, 
affecting Student's ability to communicate in the written form. Student is likely to need highly 
individualised support  
 
 
 

Spelling - In class/ Subject Support: 
(i) Expect to see a large number of spelling errors in this Student's work.  
(ii) When correcting spellings, focus on no more than three essential, frequently used, basic words 
per week and continue to monitor their use over time, until mastered. Revise regularly.  
(iii) Contribute to the development of a spelling notebook or easy reference, containing subject 
specific essential spellings and Student's particular 'spelling demons' (commonly misspelled 
words). Monitor the use of this and the application of correct spellings.  
(iv) Encourage the regular use of assistive technology (e.g. voice-to-text and/or spell check).  
(v) Clearly display the correct spelling of key words for each topic. Ensure that Student is aware of 
the display and monitor Student's transcription of these words.  

Spelling - Specific Strategies/ Resources and Additional Information:  
Display tricky words on Word Walls e.g., for words Brian frequently misspells. 

Create a Spelling notebook with practical and common words Brian will use in each subject area. 

Writing  
Ideas/ creativity/ engagement/ voice (ICE-V) 

ICE-V - Descriptor of Abilities: 
Student achieved an Extremely Low score and will need substantial adult and/or assistive 
technology support to produce basic pieces of writing. Student is highly likely to need 
individualised support. 

ICE-V - In class/ Subject Support: 
(i) Offer a range of writing frames with introductory sentences, link words and simplified, partially 
completed written responses, examples of simple written responses.  
(ii) Substantially differentiate writing expectations (listening, talking, doing, reading and writing).  

ICE-V - Specific Strategies/ Resources and Additional Information:  
Brian should aim to identify three key words each week, putting these into sentences that convey meaning 
in the relevant subject area.  

Request a specific number of sentences rather than a page of writing on a given topic.  

 

Vocabulary used, quality of expression  
Vocab - Descriptor of Abilities: 

Student achieved an Extremely Low score and will need substantial adult and/or assistive 
technology support to enable Student to express himself/herself when writing. Student is highly 
likely to need individualised support. 
 

Vocab - In class/ Subject Support: 
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(i) Provide, explain and teach the meaning of basic key words and concepts.  
(ii) Encourage the use of individualised vocabulary logs, where Student can review/revisit essential 
vocabulary.  

Vocab - Specific Strategies/ Resources and Additional Information:  
The use of Mind Mapping and writing frames will support the organisation of Brian’s writing.  

 

 

Spelling and punctuation  

Spelling and punctuation - Descriptor of Abilities: 
Student achieved an Extremely Low score. Student is likely to need explicit and structured 
individualised spelling and punctuation support.  

Spelling and punctuation - In class/ Subject Support: 
For suggestions on in-class/subject spelling support, please refer to the advice contained in the 
Spelling sub-test section of this student's report. Ensure Student has access to a visual display of 
punctuation rules personalised to Student's needs. Monitor use of this.  

Spelling and punctuation - Specific Strategies/ Resources and Additional Information:  

 

Handwriting 
Handwriting - Descriptor of Abilities: 

Student achieved an Extremely Low score and teachers will struggle to read much of what is 
written.  

Handwriting - In class/ Subject Support: 
(i) Reduce the need for transcription.  
(ii) Reduce note-taking demands by supplying photocopies or emailing notes.  
(iii) Praise Student for effort and content, rather than presentation.  
(iv) Accommodate alternative ways for Student to show learning, including the use of assistive 
technology /multi-media applications.  

Handwriting - Specific Strategies/ Resources and Additional Information:  

Emphasise quality over quantity. 

Allow for typed homework and assignments 

 
Please comply with your school's GDPR and confidentiality policies when using PPAD-E 
tool and reports.  
ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports.  
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BRIAN: SET Guidance - Interventions, strategies and additional 
information 

School: Fairfield School  Roll no: 123456A  

PPAD-E (Version 
19.1)  

Student: Brian  Year: 1st Year  Class: Sycamore  
   

Reading  

Word Reading: 

Word Reading - SET Area for Intervention:  
(i) Student will need an intensive evidence-based reading/decoding programme Intensive word 
level/ decoding input will be needed, which is very likely to include the structured teaching of 
phonics/ word attack strategies.  
(ii) Student will need frequent (more than once per week) opportunities for guided oral reading to 
an adult/peer using 'just-right text' from a range of high quality books.  
(iii) Student should build an automatic sight vocabulary, using word lists tailored to Student's 
needs. Consider structured precision teaching methods, with careful monitoring and recording.  

Word Reading - Other Considerations: 
On the basis of Student's performance, Student's progress should be monitored and reviewed, 
with consideration for the need for Reasonable Accommodations in school, and in state 
examinations (RACE*).  
If word reading difficulties persist below the 10th percentile following a targeted period of 
evidence-based intervention, the possibility of an exemption from the study of the Irish language 
may be explored.  

Word Reading - Specific Strategies/ Programmes:  
Brian will need a programme designed for students with the greatest level of difficulty such as the Toe by 
Toe programme or the Wilson Reading System (see EISR).  

Promote Brian’s self-esteem by setting work which is achievable and with which he will engage with.  

Consider fun engaging activities such as Teaching Reading Using Games (TRUGS) to develop his decoding 
skills https://www.readsuccessfully.com/what-is-trugs. 

Teach Brian how to use assistive Technology e.g. Microsoft Office 365 which has free voice-to-text and text-
to-speech software.  Other options include Natural Reader, a free online reading tool which reads 
highlighted text on the screen, and the C-Pen Reader, which reads selected words aloud from a page so can 
be used in class as well as when doing homework and studying. 

Reading Speed: 
Reading Speed - SET Area for Intervention:  

Where possible, provide ebooks & audiobooks for access to information, vocabulary and for 
enjoyment. Student's reading speed and accuracy would benefit from an evidence-based 
intervention for reading fluency, to include regular (at least once per week) opportunities for 
 (i) reading aloud,  
(ii) repeated reading activities,  
(iii) reading at the 'just-right level',  
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(iv) building an automatic sight vocabulary (using precision teaching methods), and  
(v) readers theatre.  

Reading Speed - Specific Strategies/ Programmes: 
Continue working on the Dolch Word List using a precision teaching approach (see EISR).   

Brian will benefit from opportunities for guided oral reading using ‘just right text’ from a levelled reading 
scheme/system.  

Reading Comprehension: 

Reading Comprehension - SET Area for Intervention:  
Student's reading comprehension would benefit from an evidence-based intervention, to include 
regular (at least once per week) opportunities for (i) vocabulary development,  
(ii) learning specific comprehension strategies, (modelled by others) with text at the correct level, 
and  
(iii) using graphic organisers, such as mind maps.  

Reading Comprehension - Other Considerations:  
If reading comprehension difficulties persist below the 10th percentile following a targeted period 
of evidence-based intervention, the possibility of an exemption from the study of the Irish 
language may be explored.  

Reading Comprehension - Specific Strategies/ Programmes: 
Focus on developing Brian’s vocabulary using a Vocabulary Enrichment programme (see NBSS VE).  

Pre-teach reciprocal teaching strategies in a small group setting before generalising these skills to the 
mainstream classroom (see NBSS RT).  Work closely, using team teaching if possible, with subject teachers 
to emphasise this approach. 

Discuss topics of interest with Brian. For both reading comprehension and listening comprehension, request 
that Brian summarise simple passages. Brian should highlight key points and orally discuss as much as 
possible.  

Spelling  
Spelling - SET Area for Intervention:  

(i) Student will need very frequent and intensive intervention in spelling, using a structured, 
sequential and frequently revised approach.  
(ii) Student requires a research validated spelling programme such as a Word Study, meta-
cognitive approach, with very frequent practice and application.  
(iii) Student's common errors should be identified and taught explicitly, in a developmental 
sequence, with regular monitoring & review.  
(iv) Student will benefit from being taught how to use voice-to-text software and spell check and 
be encouraged to regularly apply these skills.  

Spelling - Other Considerations:  
On the basis of Student's performance, Student's progress should be monitored and reviewed, 
with consideration for the need for Reasonable Accommodations in school, and in state 
examinations (RACE*).  
If spelling difficulties persist below the 10th percentile following a targeted period of evidence-
based intervention, the possibility of an exemption from the study of the Irish language may be 
explored.  
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Spelling - Specific Strategies/ Programmes: 
The Words Their Way programme - NEPS Word Study Good Practice Guide can be used to support Brian. His 
SET might augment Words Their Way instruction with the Spelling City App.  

Brian will need to be taught how to use the Spelling and Grammar function on computer programmes (e.g. 
Microsoft 365) and on Apps which may motivate him to check his work.  

Spelling tasks should be practical and relevant to the area of curriculum currently being studied.   

Writing  
Ideas/ creativity/ engagement/ voice (ICE-V) 

ICE-V - SET Area for Intervention:  
(i) Student will need explicit guidance at the emerging level at each stage of the writing process in 
generating, developing and organising ideas, evaluating, revising and editing.  
(ii) There should be a personalised, functional/life skills focus: filling forms, shopping lists, short 
notes, etc.  

ICE-V - Specific Strategies/ Programmes:  
Scaffold Brian’s written work, e.g., with introductory sentences, with link words and with simplified, sample 
answers.  

Encourage Brian to find a purpose to his literacy tasks e.g., emailing a friend or cousin.  

Emphasise quality over quantity. 

Vocabulary used, quality of expression  

Vocab - SET Area for Intervention:  
(i) Student to develop written expression/vocabulary, using evidence-based approaches and an 
individualised approach.  
(ii) Provide Student with multiple exposures to new words in a meaningful and familiar context 
including interactive read alouds, word mapping, and using graphic organisers (e.g. Frayer model).  

Vocab - Specific Strategies/ Programmes:  

 
Spelling and punctuation  

Spelling and punctuation - SET Area for Intervention:  
For suggestions on SET interventions for spelling, please refer to the advice contained in 
the Spelling sub-test section of this student's report. Evaluate Student’s use of 
punctuation rules and teach one new punctuation convention at a time. Develop a visual 
display of key punctuation rules personalised to Student’s needs, adding new rules as they 
are taught.  

Spelling and punctuation - Other Considerations:  
On the basis of Student's performance, Student's progress should be monitored and reviewed, 
with consideration for the need for Reasonable Accommodations in school, and in state 
examinations (RACE*).  
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Spelling and punctuation - Specific Strategies/ Programmes: 

 

Handwriting  

Handwriting - SET Area for Intervention:  
(i) Teach a range of alternatives to handwriting, such as touch typing, voice-to-text tools and multi-
media presentations.  
(ii) Explicitly teach the relevant skills to the point of independent use.  

Handwriting - Other Considerations:  
On the basis of Student's marked legibility difficulties on the Writing Samples handwriting 
dimension Student's progress should be monitored and reviewed, with consideration for the need 
for Reasonable Accommodations in school, and in state examinations (RACE*). 

Handwriting - Specific Strategies/ Programmes: 
Brian should be encouraged to develop his IT and typing skills.  Use www.typing.com (teachers can also 
monitor progress). An external keyboard is essential if using an iPad/tablet. 

Where possible provide Brian with opportunities to submit final drafts of written work using a computer.   

Brian may benefit from use of voice-to-text software to produce written text.   

 

Please comply with your school's GDPR and confidentiality policies when using PPAD-E 
tool and reports.  
ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports.  
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CIARA: Individual Score Summary PPAD-E (Version 19.1)  

School: Fairfield School  Roll no: 123456A   
Year: 1st Year  Class: Sycamore                
Student 
Name  Ciara Date of Birth  

08/08/20
08 

Date of 
testing  

20/11/20
20 

For
m B 

Student ID  
Sycamore0
03 

Received 
assistance   

Irish 
Exemption   EAL              

 
Reading and Spelling Subtests 

Word Reading: Standard Score  102 Percentile  56   
Ability Range Displayed  (Average)  

Suggested Level of Support  Support for all  

Reading speed: Standard Score  103  Percentile  57   
Ability Range Displayed  (Average)  

Suggested Level of Support  Support for all  

Reading Comprehension: Standard Score  80  Percentile  9   
Ability Range Displayed  (Low)  

Suggested Level of Support  School Support (for some)  

Spelling:  Standard Score  107  Percentile  69   
Ability Range Displayed  (Average)  

Suggested Level of Support  Support for all  
 

Writing Subtest: Raw Scores by Dimension 

Ideas/ Creativity/ Engagement/ Voice: Narrative  2  Informational  2  Total 4  

Ability Range Displayed  (Low)  
 

Suggested Level of Support  School Support (for some) 

Vocabulary used, quality of expression:  Narrative  2  Informational  2  Total 4  
Ability Range Displayed  (Low)  

Suggested Level of Support  School Support (for some)  

Spelling and punctuation: Narrative  3  Informational  3  Total 6  
Ability Range Displayed  (Average)  

Suggested Level of Support  Support for all  

Handwriting: Narrative  3  Informational  3  Total 6  
Ability Range Displayed  (Average)  

Suggested Level of Support  Support for all  

Additional Notes on WSs in student booklet (page 12):           
Please comply with your school's GDPR and confidentiality policies when using PPAD-E 
tool and reports.  
ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports. 
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CIARA: Subject Teacher Guidance  

School: Fairfield School  Roll no: 123456A  

PPAD-E (Version 
19.1)  

Student: Ciara  Year: 1st Year  Class: Sycamore  
   

Reading  

Word Reading 

Word Reading - Descriptor of Abilities: 

Student achieved an Average Word Reading score. 

Word Reading - In class/ Subject Support: 

None. 
 

Word Reading - Specific Strategies/ Resources and Additional Information:  

 

Reading Speed 

Reading Speed - Descriptor of Abilities: 

Student achieved an Average Reading Speed score. 

Reading Speed - In class/ Subject Support: 

None. 

Reading Speed - Specific Strategies/ Resources and Additional Information:  

 

Reading Comprehension 

Reading Comprehension - Descriptor of Abilities: 
Student achieved a Low Reading Comprehension score indicating that without support they may 
experience difficulty understanding age level text/vocabulary.  

Reading Comprehension - In class/ Subject Support: 
(i) Provide, explain and teach the meaning of new and important key words and concepts.  
(ii) When differentiating, use multi-sensory approaches and check-in to ensure understanding of 
new and important lesson content.  
(iii) Offer regular opportunities for co-operative learning strategies.  
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Reading Comprehension - Specific Strategies/ Resources and Additional Information:  
Specific Strategies/ Resources 

Use Rewordify http://rewordify.com/ (free, online software) that will help Ciara simplify difficult text and 
help her reading comprehension.  

Use word walls and class room vocabulary logs. 

Provide high-interest reading materials at just the right level for sustained independent reading  

Activate prior knowledge through metacognitive strategies, such as concept mapping, brainstorming, KWLS 
(Know-Want to Know-Learned-Still Need to Learn).  

Implement the reciprocal teaching strategies. Team teaching by SET in history. 

 

Additional information: 

Ciara reads smoothly and assuredly and enjoys reading aloud, yet she presents with difficulties with reading 
comprehension. Ciara attended a speech and language therapist as a younger child. She had SET in primary 
school for reading and language skills. 

 

 

Overall Reading Difficulties  

General Reading Difficulties - In class/ Subject Support: 
(i) When reading, use a scaffolded approach, with some modelling, practice and reinforcement of 
skills.  
(ii) Differentiate reading expectations. Use a multi-sensory approach (listening, talking, doing, 
reading & writing). Offer less dense reading tasks. Encourage appropriate IT solutions.  
(iii) Offer Student some alternatives to reading text. Provide a variety of learning media: ebooks, 
audio books, video, podcasts, discussion and explanation, role play, visual presentations (e.g. 
Infographics or mind maps).  
(iv) Where possible, email notes and handouts or provide them on a centrally shared drive.  
(v) Help Student identify the links between topics and texts and Student's prior learning/ 
experience. 
 

Spelling  

Spelling - Descriptor of Abilities: 

Student achieved an Average Spelling score. 

Spelling - In class/ Subject Support: 

None. 

Spelling - Specific Strategies/ Resources and Additional Information:  
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Writing  
Ideas/ creativity/ engagement/ voice (ICE-V) 

ICE-V - Descriptor of Abilities: 

Student struggled to produce coherent pieces of writing and will require additional SET support.  

ICE-V - In class/ Subject Support: 
(i) Establish expectations based on class rubrics/ planning/ editing.  
(ii) Offer achievable exemplars of written work (fiction and non-fiction) and explicitly link to above 
rubrics.  
(iii) Differentiate writing expectations (listening, talking, doing, reading and writing).  

ICE-V - Specific Strategies/ Resources and Additional Information:  
Specific Strategies/ Resources 

Provide an example of a mind map or template to aid planning before commencing a writing activity.  

Additional Information: 

Ciara is very tech-savvy and will be motivated by the use of assistive technology to develop and extend her 
writing and comprehension. 

Vocabulary used, quality of expression  
Vocab - Descriptor of Abilities: 

Student struggled to express himself/herself effectively when writing, and will need focused adult 
and/or assistive technology support.  

Vocab - In class/ Subject Support: 
(i) Provide, explain and teach the meaning of new and important key words and concepts.  
(ii) Encourage the use and display of topic related word walls.  

Vocab - Specific Strategies/ Resources and Additional Information:  

Provide differentiated exemplars to ensure understanding and motivation on written tasks in her favourite 
topics.  

Spelling and punctuation  

Spelling and punctuation - Descriptor of Abilities: 

Student achieved an Average Spelling and Punctuation score. 

Spelling and punctuation - In class/ Subject Support: 

None.  

Spelling and punctuation - Specific Strategies/ Resources and Additional Information:  
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Handwriting 
Handwriting - Descriptor of Abilities: 

Student achieved an Average Handwriting score.  

Handwriting - In class/ Subject Support: 

None.  

Handwriting - Specific Strategies/ Resources and Additional Information:  

 

 
Please comply with your school's GDPR and confidentiality policies when using PPAD-E 
tool and reports.  
ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports.  
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CIARA: SET Guidance - Interventions, strategies and additional 
information 

School: Fairfield School  Roll no: 123456A  

PPAD-E (Version 
19.1)  

Student: Ciara  Year: 1st Year  Class: Sycamore  
   

Reading  

Word Reading: 

Word Reading - SET Area for Intervention:  

None.  
Word Reading - Other Considerations: 

None.  
None. 

Word Reading - Specific Strategies/ Programmes:  

 

Reading Speed: 
Reading Speed - SET Area for Intervention:  

None.  
Reading Speed - Specific Strategies/ Programmes: 

 

 

 

Reading Comprehension: 

Reading Comprehension - SET Area for Intervention:  
Student's reading comprehension would benefit from an evidence-based intervention, to include 
regular (at least once per week) opportunities for (i) vocabulary development,  
(ii) learning specific comprehension strategies, (modelled by others) with text at the correct level, 
and  
(iii) using graphic organisers, such as mind maps.  
 

Reading Comprehension - Other Considerations:  
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If reading comprehension difficulties persist below the 10th percentile following a targeted period 
of evidence-based intervention, the possibility of an exemption from the study of the Irish 
language may be explored.  
 
 

Reading Comprehension - Specific Strategies/ Programmes: 
Focus on explicit reading comprehension skills taught in the context of authentic levelled books: use 
Accelerated Reader 

Tuesday SET small group: model and teach comprehension strategies, provide opportunities to practice and 
self-monitor. Use Reciprocal Teaching techniques. 

Teach and use colour coding skills to highlight important information for easy review (skimming and 
scanning skills). 

Participate in the school’s Paired reading programme, Ciara matched with TY student (Oct-Dec). 

Spelling  
Spelling - SET Area for Intervention:  

None.  
Spelling - Other Considerations:  

Not applicable.  
Not applicable.  

Spelling - Specific Strategies/ Programmes: 

 

Writing  
Ideas/ creativity/ engagement/ voice (ICE-V) 

ICE-V - SET Area for Intervention:  
(i)Student will need explicit guidance at each stage of the writing processes in generating, 
developing and organising ideas, evaluating, revising and editing.  
(ii) Student will need to develop compositional writing skills using explicit modelling and guided 
practice within a small group.  
 

ICE-V - Specific Strategies/ Programmes:  
Tuesday SET small group: teach and practice the process of planning, drafting, sharing, evaluating, revising, 
editing, and publishing.  

Introduce mind-mapping strategies (see Tony Buzan materials), particularly to support history and science 
learning (Thursdays with Ms Doyle). 
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Vocabulary used, quality of expression  

Vocab - SET Area for Intervention:  
(i) Student to develop written expression/vocabulary, using evidence-based approaches, within a 
small group SET/team teaching context.  
(ii) Provide Student with multiple exposures to new words in a meaningful context including 
interactive read alouds, word mapping, and using graphic organisers (e.g. Frayer model). 
 

Vocab - Specific Strategies/ Programmes:  
SET to link with subject teachers re: achievable exemplars of written work to explicitly highlight key 
elements of good writing linked to class rubrics/planning/editing organisers etc.     

Marvellous Minilessons for Teaching Intermediate Writing Grades 3-8 (Rog. 2018);  

Spelling and punctuation  

Spelling and punctuation - SET Area for Intervention:  

None. 
None.  

Spelling and punctuation - Other Considerations:  

None. 
None. 

Spelling and punctuation - Specific Strategies/ Programmes: 

 

Handwriting  

Handwriting - SET Area for Intervention:  

None.  

Handwriting - Other Considerations:  
None. 

Handwriting - Specific Strategies/ Programmes: 

 
Please comply with your school's GDPR and confidentiality policies when using PPAD-E 
tool and reports.  
ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports.  
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JORDAN: Individual Score Summary PPAD-E (Version 19.1)  

School: Fairfield School  Roll no: 123456A   
Year: 1st Year  Class: Sycamore                
Student 
Name  Jordan Date of Birth  

14/04/20
07 

Date of 
testing  

20/11/20
20 

For
m B 

Student ID  
Sycamore0
04 

Received 
assistance   

Irish 
Exemption   EAL              

 
Reading and Spelling Subtests 

Word Reading: Standard Score  104 Percentile  60   
Ability Range Displayed  (Average)  

Suggested Level of Support  Support for all  

Reading speed: Standard Score  110  Percentile  76   
Ability Range Displayed  (Above Average)  

Suggested Level of Support  Support for all  

Reading Comprehension: Standard Score  108  Percentile  71   
Ability Range Displayed  (Average)  

Suggested Level of Support  Support for all  

Spelling:  Standard Score  81  Percentile  10   
Ability Range Displayed  (Low)  

Suggested Level of Support  School Support (for some)  
 

Writing Subtest: Raw Scores by Dimension 

Ideas/ Creativity/ Engagement/ Voice: Narrative  2  Informational  2  Total 4  

Ability Range Displayed  (Low)  
 

Suggested Level of Support  School Support (for some) 

Vocabulary used, quality of expression:  Narrative  2  Informational  2  Total 4  
Ability Range Displayed  (Low)  

Suggested Level of Support  School Support (for some)  

Spelling and punctuation: Narrative  2  Informational  2  Total 4  
Ability Range Displayed  (Low)  

Suggested Level of Support  School Support (for some)  

Handwriting: Narrative  2  Informational  2  Total 4  
Ability Range Displayed  (Low)  

Suggested Level of Support  School Support (for some)  

Additional Notes on WSs in student booklet (page 12):           
Please comply with your school's GDPR and confidentiality policies when using PPAD-E 
tool and reports.  
ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports. 



68 
 

JORDAN: Subject Teacher Guidance  

School: Fairfield School  Roll no: 123456A  

PPAD-E (Version 
19.1)  

Student: Jordan  Year: 1st Year  Class: Sycamore  
   

Reading  

Word Reading 

Word Reading - Descriptor of Abilities: 

Student achieved an Average Word Reading score. 

Word Reading - In class/ Subject Support: 

None. 
 

Word Reading - Specific Strategies/ Resources and Additional Information:  

 

Reading Speed 

Reading Speed - Descriptor of Abilities: 

Student achieved an Above Average Reading Speed score. 

Reading Speed - In class/ Subject Support: 

None. 

Reading Speed - Specific Strategies/ Resources and Additional Information:  

 

Reading Comprehension 

Reading Comprehension - Descriptor of Abilities: 

Student achieved an Average Reading Comprehension score. 

Reading Comprehension - In class/ Subject Support: 

None. 

Reading Comprehension - Specific Strategies/ Resources and Additional Information:  
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Overall Reading Difficulties  

General Reading Difficulties - In class/ Subject Support: 

None. 

Spelling  

Spelling - Descriptor of Abilities: 
Student achieved a Low Spelling score indicating a marked difficulty with spelling, affecting the 
quality of written work. 

Spelling - In class/ Subject Support: 
(i) Expect to see frequent spelling errors in this Student's work.  
(ii) When correcting spellings, focus on no more than three frequently used words per week and 
continue to monitor their use over time, until mastered.  
(iii) Support Student to create a spelling notebook or easy reference, containing subject specific 
spellings and/or Student's particular 'spelling demons' (commonly misspelled words). Monitor the 
use of this tool.  
(iv) Where possible, encourage the use of assistive technology (e.g. word processing/ spell check, 
voice to text software).  
(v) Clearly display the correct spelling of key words for each topic. Encourage Student to be 
mindful of this display.  

Spelling - Specific Strategies/ Resources and Additional Information:  
Display tricky words on Word Walls e.g., for words Jordan frequently misspells. 

Create a spelling notebook with practical and common words Jordan will use in each subject area. 

Writing  
Ideas/ creativity/ engagement/ voice (ICE-V) 

ICE-V - Descriptor of Abilities: 

Student struggled to produce coherent pieces of writing and will require additional SET support.  

ICE-V - In class/ Subject Support: 
(i) Establish expectations based on class rubrics/ planning/ editing.  
(ii) Offer achievable exemplars of written work (fiction and non-fiction) and explicitly link to above 
rubrics.  
(iii) Differentiate writing expectations (listening, talking, doing, reading and writing).  

ICE-V - Specific Strategies/ Resources and Additional Information:  
Additional Information: 

Jordan’s sixth class teacher reported that Jordan was well able to present ideas orally but that his written 
work was much more limited and poorly constructed. 

Jordan will need explicit guidance at each stage of the writing process – generating, developing and 
organising ideas, evaluating, revising and editing. 

Use mini-lessons, brainstorming, discussions and modelling to promote the generation of ideas.  

Promote specific strategies such as brainstorming, the use of mind maps, graphic organisers and scaffolding 
tools (introduced in SET) in the mainstream classroom.  
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Vocabulary used, quality of expression  
Vocab - Descriptor of Abilities: 

Student struggled to express himself/herself effectively when writing, and will need focused adult 
and/or assistive technology support.  

Vocab - In class/ Subject Support: 
(i) Provide, explain and teach the meaning of new and important key words and concepts.  
(ii) Encourage the use and display of topic related word walls.  

Vocab - Specific Strategies/ Resources and Additional Information:  
Provide Jordan with key conceptual words and provide teaching and learning opportunities that connect 
these words to meaningful context. 

 

Spelling and punctuation  

Spelling and punctuation - Descriptor of Abilities: 
Student's writing sample had a number of spelling/and punctuation errors and Student will need 
explicit support, within a small group SET/team teaching context. 

Spelling and punctuation - In class/ Subject Support: 
For suggestions on in-class/subject spelling support, please refer to the advice contained in the 
Spelling sub-test section of this student's report. Visually display a guide to the full range of 
punctuation rules. Direct Student's attention to relevant rules, as needed.  
 

Spelling and punctuation - Specific Strategies/ Resources and Additional Information:  

 

Handwriting 
Handwriting - Descriptor of Abilities: 

Student's handwriting may be difficult for teachers to read and Student will require additional 
support.  
 

Handwriting - In class/ Subject Support: 
(i) Reduce the need for transcription.  
(ii) Support note-taking in class with partially filled notes.  
(iii) Provide Student with explicit guidance on note-taking.  
(iv) Praise Student for effort and content, rather than presentation.  
(v) Encourage opportunities to use assistive technology.  
 

Handwriting - Specific Strategies/ Resources and Additional Information:  
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Give Jordan opportunities to present work/projects using PowerPoint instead of having to produce lengthy 
written assignments. 

Provide opportunities for Jordan to produce work using voice-to-text software. 

The quality of Jordan’s handwriting is of a much lower standard than his other literacy skills. 

 

Please comply with your school's GDPR and confidentiality policies when using PPAD-E 
tool and reports.  
ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports.  
 

JORDAN: SET Guidance - Interventions, strategies and additional 
information 

School: Fairfield School  Roll no: 123456A  

PPAD-E (Version 
19.1)  

Student: Jordan  Year: 1st Year  Class: Sycamore  
   

Reading  

Word Reading: 

Word Reading - SET Area for Intervention:  
None.  

Word Reading - Other Considerations: 
None.  
None. 

Word Reading - Specific Strategies/ Programmes:  
 

 

Reading Speed: 
Reading Speed - SET Area for Intervention:  

None.  
Reading Speed - Specific Strategies/ Programmes: 

 

 

Reading Comprehension: 

Reading Comprehension - SET Area for Intervention:  

None.  
Reading Comprehension - Other Considerations:  
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None.  

Reading Comprehension - Specific Strategies/ Programmes: 

 

Spelling  
Spelling - SET Area for Intervention:  

(i) Student will need frequent and specific intervention in spelling, using a structured, sequential 
approach.  
(ii) Student requires a research validated spelling programme such as a Word Study, meta-
cognitive approach, with regular practice and application.  
(iii) Student's common errors should be identified and taught explicitly. Progress should be 
monitored.  
(iv) Student may benefit from being taught how to use spell check and offered frequent 
opportunities to apply these skills.  

Spelling - Other Considerations:  
On the basis of Student's performance, Student's progress should be monitored and reviewed, 
with consideration for the need for Reasonable Accommodations in school, and in state 
examinations (RACE*).  
If spelling difficulties persist below the 10th percentile following a targeted period of evidence-
based intervention, the possibility of an exemption from the study of the Irish language may be 
explored.  
 

Spelling - Specific Strategies/ Programmes: 
Consider using the ‘Words Their Way’ programme with Jordan. The NEPS document ‘Word Study Good 
Practice Guide’ can be used to support Jordan. His SET should augment ‘Words Their Way’ instruction with 
the ‘Spelling City’ app.  

Jordan will need to be taught how to use the spelling support function and grammar check in Microsoft 
Word. Consider free writing apps, such as Grammarly, which may motivate Jordan to check and edit his 
work. 

Writing  
Ideas/ creativity/ engagement/ voice (ICE-V) 

ICE-V - SET Area for Intervention:  
(i)Student will need explicit guidance at each stage of the writing processes in generating, 
developing and organising ideas, evaluating, revising and editing.  
(ii) Student will need to develop compositional writing skills using explicit modelling and guided 
practice within a small group.  
 

ICE-V - Specific Strategies/ Programmes:  
Prioritise teaching strategies to help with planning, drafting, evaluating, revising and editing compositions. 

At the evaluation stage, allow Jordan additional time to review and edit his work.  

Encourage Jordan to use sample graphic organisers, e.g., ‘Popplet’ app. 
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Provide a checklist with relevant key criteria See PDST Writing: A Scaffolded Approach. Generalise this 
process to the mainstream classroom.  

 

Vocabulary used, quality of expression  

Vocab - SET Area for Intervention:  
(i) Student to develop written expression/vocabulary, using evidence-based approaches, within 
a small group SET/team teaching context.  
(ii) Provide Student with multiple exposures to new words in a meaningful context including 
interactive read alouds, word mapping, and using graphic organisers (e.g. Frayer model).  

Vocab - Specific Strategies/ Programmes:  
Teach Jordan to construct more polished sentences by combining shorter basic sentences.  Teach linking 
words such as however, nevertheless, still, although and even though. 

Encourage Jordan to use tools/aids to scaffold his writing efforts if necessary (e.g., prompt cards, 
vocabulary logs, highlighter pens, and post-it notes).  

See other ideas for teaching writing: 

https://www.edu.gov.mb.ca/k12/docs/support/learn_disabilities/module4.pdf  WHAT WORKS 
CLEARINGHOUSE™ Teaching Secondary Students to Write Effectively 
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/wwc_secondary_writing_110116.pdf  

Writing skills checklist: 
https://nppsd.socs.net/vimages/shared/vnews/stories/470bd294786e9/Writing%20Skills%20Checklist.pdf 

 

Spelling and punctuation  

Spelling and punctuation - SET Area for Intervention:  
For suggestions on SET interventions for spelling, please refer to the advice contained in the 
Spelling sub-test section of this student's report. Evaluate Student’s use of punctuation rules and 
teach new punctuation conventions, as needed. Develop a visual display of the full range of 
punctuation rules. 
 

Spelling and punctuation - Other Considerations:  
On the basis of Student's performance, Student's progress should be monitored and reviewed, 
with consideration for the need for Reasonable Accommodations in school, and in state 
examinations (RACE*).  

Spelling and punctuation - Specific Strategies/ Programmes: 
Provide Jordan with opportunities to edit his own work - the COPS acronym is a useful prompt for this 
(Shannon & Polloway, 1993). 

• C—Capitalization: Does a capital letter appear at the beginning of each sentence and as the first letter 
of every proper noun?  

• O—Overall appearance: Is handwriting spaced properly and legible? Is the page tidy? (Without 
smudges, not crumpled or ripped) Are there indents for paragraphs and straight margins? Are there 
complete sentences? 

https://www.edu.gov.mb.ca/k12/docs/support/learn_disabilities/module4.pdf
https://ies.ed.gov/ncee/wwc/Docs/PracticeGuide/wwc_secondary_writing_110116.pdf
https://nppsd.socs.net/vimages/shared/vnews/stories/470bd294786e9/Writing%20Skills%20Checklist.pdf
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• P—Punctuation: Is the punctuation correct?  
• S—Spelling: Are the words spelled correctly? 
 

Handwriting  
Handwriting - SET Area for Intervention:  

(i) Encourage Student to develop IT and typing skills. Explicitly teach word processing skills, 
saving, editing, printing, etc.  
(ii) Teach Student how to demonstrate learning using alternatives to writing: bullet points, flow 
charts, mind maps, etc.  

Handwriting - Other Considerations:  
On the basis of Student's possible legibility difficulties on the Writing Samples handwriting 
dimension Student's progress should be monitored and reviewed, with consideration for the 
need for Reasonable Accommodations in school, and in state examinations (RACE*). 

Handwriting - Specific Strategies/ Programmes: 
Develop Jordan’s touch-typing skills, considered a skill for life using the www.typing.com programme. 

Please comply with your school's GDPR and confidentiality policies when using PPAD-E 
tool and reports.  
ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports.  

 
 

http://www.typing.com/
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Appendix 1: Sample School Report 
 
School Report 

School: Fairfield School  Roll no: 123456A  PPAD-E (Version 19.1)  

Legend  
Blue Highlighted: PPAD-E was not administered  
Red Highlighted: Student is likely to need support  
RS = Raw Score, SS = Standard Score, PR = Percentile rank  

Student Details  Word Reading  Reading Speed  Reading 
Comprehension  Spelling  Writing Samples (Raw Scores out 

of 10 for each dimension)  

Student ID Test Date  Form  Participation 
Status  EAL Name Gender DOB RS SS PR RS SS PR RS SS PR RS SS PR Idea Vocab Spell Hwrite 

Sycamore001 20/11/2020 Yellow Present - Michael Male 07/07/2007 39 78 7 30 78 7 22 91 28 15 73 4 4 4 4 4 

Sycamore002 20/11/2020 Blue Present - Brian Male 06/06/2006 27 61 1 24 71 3 11 74 4 8 60 1 3 3 2 2 

Sycamore003 20/11/2020 Blue Present - Ciara Female 08/08/2008 54 102 56 56 103 57 14 80 9 35 107 69 4 4 6 6 

Sycamore004 20/11/2020 Blue Present - Jordan Male 14/04/2007 55 104 60 64 110 76 29 108 71 20 81 10 4 4 4 4 

  
Please comply with your school's GDPR and confidentiality policies when using PPAD-E tool and reports.  

ERC and NEPS are not responsible for any edits or additions made to PPAD-E reports.  
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Appendix 2: Summary of Effective Interventions 

Summary of Effective Interventions 

Based on Effective Interventions for Struggling Readers, 2019 
 

Intervention Overview Literacy Skills 
Targeted 

Recommended 
Delivery Time 

Availability , cost & Training Evidence Demonstrated 

Edmark 

 

Literacy intervention that uses a highly 
visual approach. Particularly suited for 
children with learning difficulties, ASD 
or who are hearing impaired. 

Vocabulary, Reading 
fluency & 
Comprehension 

5 minutes of 1:1 teaching 
per day 

Level 1: 4-7 years 

Level 2: 6-10 years 

Each kit costs €850 

A significant effect for 
children with ASD and 
children who are hearing 
impaired. Evidence based 
on small scale studies 

Toe by Toe 

 

Phonics skills program, highly 
structured, includes non-word reading. 
Suited for children from the age of 6 
years, buy may be more effective with 
slightly older students 

Word reading, phonics 15-20 minutes daily 
instruction on a 1:1 basis 
for a block of intervention 

(3-6 months) 

All materials for student and 
teacher are collated in one book. 
It is available in Ireland from a 
range of educational suppliers for 
€40. 

Word reading, Reading 
accuracy, Reading fluency & 
Spelling                            
Based on multiple studies 

Precision 
teaching and 
SNIP  

 

Precision teaching requires repeated 
timed practice of new skills (word 
reading or phonic knowledge etc.). SNIP 
is suitable for upper primary and post-
primary. 

Reading fluency, 
Reading accuracy, 
Sight vocabulary 

Typically 10 minutes daily 
1:1 for a block of 

intervention 

SNIP program is free to download. 
Guidance on precision teaching is 
also included in EISR 

Word reading.               
Based on numerous studies 
across age and ability range. 

Wordsworth 

 

Reading and spelling intervention. 
Suitable for 6+ to adults, consists of 104 
video tutorials with 330 interactive 
exercises. The program is delivered on 
PCs, smartboards, tablets & 
smartphones. 

Reading & Spelling Suitable for 1:1 and/or in 
groups 15 minutes daily 
for 16weeks 

No training required, the 
‘Professional Plan’ costs €150 per 
annum = for a single user license, 
aimed at Special Education 
Teachers , SLTs, TEFL 

Word reading, Reading 
comprehension & Spelling 
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Intervention Overview Literacy Skills 
Targeted 

Recommended 
Delivery Time 

Availability , cost & Training Evidence Demonstrated 

Paired Reading 
 

Those who need help with reading are 
matched with a non-professional. There 
are various models of paired reading 
with different procedures for correcting 
errors, listening to the students and 
guiding the student 

Reading accuracy 
Word reading Fluency 
Comprehension 

A variety of models, twice 
a week is recommended 
for a block of intervention 

Cost-Effective in terms of teacher 
time , but needs on-going 
organization, including the 
training of tutors, monitoring of 
progress, and maintenance of the 
program 

Word reading, Reading 
comprehension & Spelling 

Catch Up Literacy 
 

Intervention for struggling readers. For 
students 6-14 years old. Effective for 
very low achieving students and those 
with additional needs. 

Reading, Vocabulary,       
Spelling & Writing 

15 minutes twice weekly 
1:1 teaching support, for a 
term or two 

Catch-Up Literacy Training is 
currently only available from a UK 
provider, see their website 
https://www.catchup.org/  The 
cost for one person to train is 
€500 approximately 

Effective with children in 
care and Roma, Gypsy & 
Traveller students. Increase 
in attitude to school , self-
assessed ability, and 
enjoyment of writing 

 
ARROW 

 

 

Aural, Read, Respond, Oral, Write 
Program, this program is based on the 
belief that children will learn best when 
they are tuned in to their own voice, 
therefor, the computer-based program 
involves listening , speaking and writing. 

 

Phonological 
awareness, Reading 
accuracy, 
Comprehension, 
Speech & Writing 

 

 

30 Minutes daily, 10 hours 
of tuition. One Teacher 
can supervise up to 5 
students at a time.  

 

The Arrow Centre can be 
contacted on 
arrow.centre@yahoo.co.uk   see 
www.self-voice.com or phone 
0044 1823324949.   Costs for 
training and the program are 
approximately €2000 per school. 

 

 

Word reading & Reading 
comprehension 

The Wilson 
Reading System 

 

Specially designed for students who 
struggle with word-level difficulties 
(dyslexic type difficulties) Focuses on 
building fluency and mastery of each 
skill, before moving on. 

Phonemic awareness,  
Phonics, Vocabulary,         
Fluency & 
Comprehension 

On full lesson consists of 
all 3 blocks of instruction 
(20-30 minutes to 

complete each block); 
minimum of 2 complete 
lessons per week 

Can be purchased from the Wilson 
Language Training corporation in 
the US. Teachers can buy 
materials without being trained. 
However, on- line training 
programs are available 

Reading accuracy, Word 
reading, Reading fluency,        
Reading comprehension. 
Effective for children with 
dyslexia and from 
disadvantaged 
communities. Varied 
findings. 

      

https://www.catchup.org/
mailto:arrow.centre@yahoo.co.uk
http://www.self-voice.com/
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Intervention Overview Literacy Skills 
Targeted 

Recommended 
Delivery Time 

Availability , cost & Training Evidence Demonstrated 

Teaching Reading 
Comprehension 
Strategies 

 

The teaching of reading comprehension 
strategies is not based on a commercial 
package- but rather builds on 
knowledge about effective approaches 
and specific strategies that are readily 
available 

Comprehension 
strategies and 
activities: such as 
SQ3R, questioning, 
inference, prediction, 
summarizing and 
deduction, as well as 
close procedures 

 

Various applications       
Can include co-operative 
learning and reciprocal 
teaching with whole-class 
groups 

Multiple resources available 
online 

Reading comprehension,  
including positive impacts 
for disadvantaged students 
and students of low ability 

Accelerated 
Reader 

 

Web-based, program for primary and 
post-primary students. Matches 
students to books at the ‘just-right’ 
level. Includes comprehension elements 
and aims to foster the habit of 
independent reading 

Reading 
comprehension and 
enjoyment of reading 

Can be used 1:1, in small 
groups, or for a whole-
class. Intervention can be 
for a block of time or over 
a longer period 

Can be purchased from 
Renaissance Learning. 
Implementation and training costs 
€1500 - €2000 for a primary 
school and €3000 - €3500 for post-
primary schools. Annual license 
approximately €500 

Effective for struggling 
readers, those who are 
socially disadvantaged and 
those for whom English is 
an additional language.               
Reading comprehension 

SRA Reading Labs 

 

Reading experience tailored to 
chronological and reading age of the 
student. The reading is of short 
passages and includes comprehension 
elements. Three series are covering the 
age ranges 6-9years and 12-15 years 

Reading           
Comprehension, 
Vocabulary knowledge 

Can be used 1:1, in small 
groups, or for a whole-
class. Intervention can be 
for a block of time or over 
a longer period 

Available in Ireland from a range 
of educational distributors. Each 
series cost approximately €750 

Word reading, Reading 
comprehension 

 

Acceleread/ 
Accelewrite 

 

Computer-based program for students 
8 years old and up. Children read, 

memorise, type and self-correct text. 
Also includes an ipad app, with 
integrated text-to-speech function and 
progress tracking. 

Word reading 20 minutes , five days a 
week for a block of 
intervention 

Software providers and 
dyslexic.com 

Resources are approximately €100 

Reading & Reading 
comprehension, good 
evidence from multiple 
studies in Ireland & abroad 
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Appendix 3: Educational Provisions and Schemes   

Exemption from the study of the Irish language 
The PPAD-E results can be used as part of the information gathered to support an 
application for an exemption from the study of the Irish language. An exemption from the 
study of the Irish language means that a student attending a primary or post-primary school 
is not required to study Irish. There are certain limited circumstances whereby an 
exemption may be granted.  The authority to grant an exemption has been delegated to 
school management. The following summarises the criteria set out in the relevant Circular 
(Circular 53/19 for Post-Primary schools). 

Students who:  

 present with significant learning difficulties that are persistent despite having had 
access to a differentiated approach to language and literacy learning over time (Irish 
and, or, English). Documentary evidence to this effect, held by the school, should 
include Student Support Plans detailing:  

o regular reviews of learning needs as part of an ongoing cycle of 
assessment  

o target-setting  
o evidence-informed intervention and review, including test scores (word 

reading, reading comprehension, spelling, other scores of 
language/literacy) at key points of review.  

 at the time of the application for exemption present with a Standardised Score on a 
discrete test in either Word Reading, Reading Comprehension or Spelling at/below 
the 10th percentile. 

See https://www.education.ie/en/Parents/Information/Irish-Exemption/ to find out more 
about DES policy in relation to exemption from Irish.  

As can be seen above, in the case of pupils with significant learning difficulties, the criteria 
for exemption include a literacy attainment score in either Word Reading OR Reading 
Comprehension OR Spelling at or below the 10th Percentile. The term ‘discrete’ test refers 
to tests that are specific to the area under consideration. Such tests can be administered in 
groups or individually. Therefore, the particular subtests from the PPAD-E that are relevant 
are: Word Reading, Reading Comprehension and Spelling. Where students completing the 
PPAD-E achieve a Standard score at or below the 10th percentile on any of these tests, the 
guidance is as follows:  

If Word Reading/ Reading Comprehension/ Spelling difficulties persist below the 10th 
Percentile following a targeted period of evidence-based intervention, the possibility of an 
exemption from the study of the Irish language may be explored. 

https://www.education.ie/en/Parents/Information/Irish-Exemption/
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Applications for Reasonable Accommodations in Certificate Examinations (RACE) 
In this first iteration, the PPAD-E is not suitable for use for RACE because it is only 
standardised on first year students. Applications for RACE typically need to be made in the 
autumn term of the school year that the examination is being taken. So for those sitting 
Leaving Certificate in June 2022, the application should be made in September 2021 and for 
Junior Certificate, applications are typically made in the October. As the standardisation 
process is extended, the information gathered from the PPAD-E assessment can certainly be 
used to support RACE applications.  

The current accommodations for students with a learning difficulty:   
• An individual reader to read the examination papers, without elaboration or 

explanation. 
• A reading assistant to read occasional words or phrases of examination papers 

without elaboration or explanation. 
• An exam reading pen to scan text and convert it to speech which can be listened to 

using ear-phones. 
• A word processor or recording device to record the candidate’s responses or, in very 

exceptional circumstances, access to a scribe. 
• A waiver from the assessment of spelling, grammar and punctuation in language 

subjects. 

The State Examinations Commission (SEC) set out this helpful guidance:  
• When it comes to the RACE scheme, there should be no surprises either for the 

school or for the candidate at the time of application. 
• The expectation is that RACE applications will be made on behalf of candidates 

whose special needs have already been identified and who have been provided with 
appropriate learning interventions on an ongoing basis as part of a Continuum of 
Support in the school. 

• The access arrangements made for the examinations should be reflective of the 
arrangements necessarily made by the school to support learning for students with 
an identified need. These arrangements should enable independent access to the 
examinations i.e. the use of Assistive Technology, to the greatest possible degree. 

• Candidates must be eligible for the supports applied for in line with the criteria and 
other conditions of eligibility. In general candidates should not have to practice or get 
used to an accommodation being recommended on their behalf as the 
accommodations being applied for should reflect their normal way of working in the 
classroom. 

• If you are considering making an application for a student who did not have an 
identified special need prior to the RACE application process, then you must be 
convinced of the student’s need, and eligibility for accommodations under the RACE 
scheme, and be able to justify this. 
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• You must also consider what other interventions the school will put in place in order 
to support the learning of a student whose special need has been identified through 
the RACE application process. If the school does not consider that any interventions 
or learning supports are necessary, then you should also consider whether he or she 
is eligible for RACE. 

The actual criteria for each accommodation are set out in the detail of the RACE scheme.  All 
of the required testing should be carried out in the school. The results from any attainment 
tests required (i.e. standardised tests in reading; spelling; writing speed) must be obtained 
within the 12 months prior to the date of application. The tests used by teachers to 
establish a candidate’s standard score in reading or spelling and writing speed must be 
administered on an individual basis. The SEC state that whilst some tests can be 
administered at a group or individual level, for the purpose of RACE they will only be 
accepted following administration on an individual basis. 

Where students completing the PPAD-E obtain a standard score at or below the 10th 
Percentile on any of the relevant tests, the guidance is as follows:  

On the basis of this student’s performance, his/ her progress should be monitored and 
reviewed, with consideration for the need for Reasonable Accommodations in school, and in 
state examinations (RACE). 

For further information on the RACE scheme, see https://www.examinations.ie/schools/BI-
1013-25610539.pdf or check examinations.ie.  

Disability Access Route to Education (DARE) 
The Disability Access Route to Education (DARE) is a third level alternative admissions scheme 
for school leavers whose disabilities have had a negative impact on their second level 
education. DARE offers reduced points places to school leavers who, as a result of having a 
disability, have experienced additional educational challenges in second level education. Of 
relevance to the PPAD-E is that a Specific Learning Difficulty3 in literacy, is considered a 
disability. Applicants with Specific Learning Difficulty are asked to provide a full psychological 
assessment of any age completed by an appropriately qualified Psychologist. This report 
must be accompanied by attainment scores from tests administered by the school and/ or an 
appropriately qualified Psychologist.  To meet criteria candidates must have two literacy 
scores at or below the 10th Percentile.  

For further information on the DARE scheme, see https://accesscollege.ie/dare/ 

Eligibility Criteria for Special Educational Placements and Resources (Special Reading 
Schools, Special Reading Classes and Assistive Technology). 
The National Council for Special Education (NCSE) approve a range provisions for students 
identified with Special Educational Needs, including those identified as presenting with a 

                                                           
3 The terms ‘learning difficulty’ is used slightly differently in the RACE and the DARE schemes. 

https://www.examinations.ie/schools/BI-1013-25610539.pdf
https://www.examinations.ie/schools/BI-1013-25610539.pdf
https://accesscollege.ie/dare/
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General Learning Difficulty or a Specific Learning Difficulty. Often, standardised scores form 
part of the eligibility criteria. Typically, eligibility for special reading schools or reading 
classes and for assistive technology includes a literacy score at or below the 2nd Percentile.  

To learn more, see https://ncse.ie/  

 

https://ncse.ie/
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